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INTRODUCTION 
The Alaska Humanities Forum contracted with the Institute of Social and Economic Research 
(ISER) at the University of Alaska Anchorage to evaluate how well the Teacher Training 
component of the Rose Urban Rural Exchange achieved its purposes in 2004. This is the third 
year of the Teacher Training program; the first year was not formally evaluated. Teacher 
Training, together with the Student Exchange and the Sister School Exchange, make up the Rose 
Urban Rural Exchange. That broad program is funded by the U.S. Department of Education and 
administered by the Alaska Humanities Forum. It is intended to build mutual understanding and 
a statewide sense of community by bringing urban students and teachers to rural Alaska- and 
rural students and teachers to urban Alaska- to learn about each other's cultures. 

Under the Teacher Training program, teachers from middle schools and high schools in urban 
areas participate in cultural camps sponsored by rural communities and Alaska Native 
organizations. These camps, many of which have been operating for more than a decade, 
introduce Native young people and adults to their traditions, histories, and cultures. Allowing 
urban teachers to share this experience is intended to help them develop a greater understanding 
of and respect for Alaska Native cultures and rural life. Teachers are given a formal orientation 
before they leave for camp. After they return, teachers develop lesson plans and give public 
presentations based on what they learned. 

To do this evaluation, we drew on a variety of data from: (1) observations of orientation 
sessions; (2) analysis of teacher-training curriculum; (3) pre- and post-visit surveys of 
participants' knowledge about urban and rural Alaska; and (4) participants' journals. We wanted 
to learn how the program affected participants' attitudes toward and perceptions about the areas 
they visited and about their own home areas; how much they learned about the areas they visited; 
and how teachers evaluated the content, format, and effectiveness of the program. Pre- and post
visit comparisons, and teachers' evaluations of the program, are provided in this report. 

This fmmal evaluation of the Teacher Training program focuses on the operation of the program 
and how effectively it achieved its goal of fostering greater understanding of Alaska Native 
cultures and rural life. We describe what happened this year and offer recommendations for 
future years. 



OVERVIEW 
Based on successful experiences in the Student Exchange component of the Rose Urban Rural 
Exchange, the Alaska Humanities Forum developed Teacher Training to give urban teachers 
hands-on experience in rural Alaska Native culture. In 2002, the forum began this summer 
program for teachers, sending middle- and high-school teachers to Alaska Native culture and 
spirit camps in rural Alaska. In these camps, urban teachers are exposed to Native arts and crafts, 
history, subsistence lifestyle, language, and dance. Also at these camps, Alaska Native elders 
pass on their stories and culture to young people. 

Teachers go through an orientation before they leave for camp and after their return they 
complete lesson plans based on their experiences. These lessons plans from individual teachers 
are compiled in a notebook of lesson plans that could be distributed to all Alaska teachers, to 
help them bridge the urban-rural divide. Also, since a semester of Alaska studies is now a 
statewide graduation requirement, these lesson plans could be a valuable resource for Alaska 
studies courses. In addition to the lesson plans, teachers who complete the Teacher Training 
program are required to give public presentations to their colleagues, school administrators, or 
community organizations. 

TEACHER TRAINING COORDINATORS 
The Alaska Humanities Forum contracted with consultants Barbara A. Bernard and Shirley Mae 
Springer Staten to coordinate Teacher Training in 2004. Ms. Bernard holds a master's degree in 
education and has worked in the Anchorage School District for 21 years as a resource and 
classroom teacher and as a curriculum coordinator. Ms. Staten has a master's degree in Applied 
Psychology and has 12 years' experience as an event coordinator and group facilitator. Most 
recently, she organized and coordinated the cultural events for the United Nations/NGO Forum 
on women in Beijing, China. 

In 2003, the program consultant developed a three-credit, graded, graduate-level course, Rural 
Commtmication and Culture, for the Alaska Humanities Forum's Teacher Training Institute. 
(See appendix for course syllabus). The same curriculum was used in Teacher Training in 2004. 

RECRUITMENT 
The goal in 2004 was to have 20 urban teachers participate. Recruitment for the summer 2004 
Teacher Training program began in late September 2003. There were over 50 applicants. After 
interviews, the program consultants and the staff of the Alaska Humanities Forum selected 18 
candidates and three alternates. The alternates were invited to attend the orientation and one 
session in fall 2004 (i.e., the debriefing) for one credit. The consultants also developed a system 
to allow the alternates to transition into the three-credit course, if they went to a culture camp. 
That system provided a much greater incentive for alternates to be involved in the program. The 
one-credit and three-credit course curriculums are included in the appendix. 

Applicants were from the Mat-Su, Fairbanks, and Anchorage school districts and were 
interviewed either in person or over the phone. They responded to questions about their reasons 
for applying to the program, their learning goals, and their knowledge of Alaska Native culture, 
among other things . In addition, one teacher who had been selected for the 2003 program- but 
who was injured on her first day at camp and had to return to Anchorage- participated in the 
2004 program. 
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PRE-VISIT TRAINING 
In April 2004, teachers began a nine-hour orientation class designed at the Anchorage Museum 
of History and Art (see appendix for orientation agenda and assignments). That orientation 
included information on the Rose Urban Rural Exchange Program and Alaska Native cultures, as 
well as practical information on village travel. Barbara Bernard presented some of the material 
and invited additional speakers who talked about cross-cultural differences, Yu'pik 
communication styles, and subsistence. To prepare for their visits to cultural camps, the new 
participants met with a teacher from the second year of the Teacher Training and a youth 
ambassador from the Student Exchange. The course also included material from a variety of 
sources on Alaska Native peoples and cultures. 

SELECTING CULTURE CAMPS 
Panu Lucier, the coordinator for the Rose Urban Rural Exchange, worked with Shirley Mae 
Springer Staten to develop a list of possible culture camps for the 2004 program. Over the next 
few months, Ms. Staten evaluated camps through telephone conversations and e-mails, learning 
camp schedules, costs, accommodations, and activities. Ms. Staten also took into account 
participants' availability on specific dates and their camp preferences. Teachers were placed at 
the following camps: 

Koniag Region/Kodiak Island (Alutiiq/Sugpiaq) 
The Academy of Elders' Science Camp is sponsored by the Kodiak Island Borough 
School District. The camp is located at Dig Afognak Camp. Programs and activities 
include at this camp include strengthening environmental education for Native young 
people; making science and math more culturally relevant to Native young people; and 
providing opportunities for students to build critical thinking skills and confidence. The 
advantage of this camp is that it brings young people and elders together. 

Arctic Slope Region (lnupiaq) 
The Arctic Subsistence Education and Experience: Culture/Inupiag Language Immersion 
Camp is sponsored by the Inupiaq Studies Program at Ilisagvik College in Barrow. 
Barrow is the largest of eight Native communities on Alaska's North Slope- the area 
north of the Brooks Range. The camp was established in 2003 and is west of Barrow. 
Camp participants, who are college-age, travel to camp by boat with two guides and one 
elder. Campers learn how to hunt bearded and other seals. After a successful hunt, 
students prepare dry meat and seal oil and learn to preserve skin for future use. Other 
activities can include gathering and preserving edible coastal plants, hunting caribou, and 
observing polar bears and other animals in the surrounding areas. The participants also 
learn the history of the North Slope and various activities associated with the Inupiaq 
culture. Campers document their experiences with video, audio and digital cameras and 
give community presentations about their experiences. 

Southeast Region (Tlingit, Haida, and Tsimshian) 
Kake Culture Camp is sponsored by the Organized Village of Kake. Camp activities 
include Tlingit dancing and gathering subsistence food like goose tongue, sea asparagus, 
deer, seal, gumboots (chitons), and octopus. Campers are also taught some oftheTlingit 
language. Instructors include culture specialists, elders, and guest artists. Students in 
grades 7 through 12 also participate in an overnight, survival camping trip. 
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Klukwan Traditional Knowledge Camp is sponsored by Chilkat Indian Village. Camp 
activities include learning subsistence skills- like harvesting hooligan and salmon, as 
well as cedar-basket weaving, Chilkat and Raven's tail weaving, wood carving, 
traditional sewing and beading, and song and dance. 

Dog Point Fish Camp is in Sitka. Camp activities include language building, traditional 
subsistence harvesting and food preparation, cultural knowledge, survival skills, and 
hunting and fishing. 

Aleut Region (Ungaga11) 
Sand Point Spirit Camp is sponsored by the Aleutian Pribiloflslands Association and 
offers a week of overnight camp and a week of day camp. This camp teaches traditional 
Aleut activities including fishing, set netting, preparing fish, dancing, drum making, and 
traditional arts and crafts. 

St. George Camp on the Pribilof Islands combines traditional Aleut knowledge and 
practices with Western practices and environmental science to teach campers to be good 
stewards of the land. Most campers are in grades six through twelve, but children and 
young people from ages four to twenty may participate, depending on the activities. 

TEACHERS' VISITS To CULTURE CAMPS 
In the summer of 2004, the 18 teachers in the Teacher Training program traveled to the rural 
culture camps described above. They were asked to keep journals about their experiences for 
later use in lesson plans and presentations. All the teachers completed the camp visits. 

POST-CAMP CULTURE MEETINGS, LESSON PLANS, AND PUBLIC PRESENTATIONS 
When participating teachers returned from the rural camps, they attended two half-day debriefing 
sessions with Ms. Bernard and Ms. Staten. During those meetings, the teachers made 
presentations lasting about 7 to 10 minutes. Some showed digital movies and others made 
PowerPoint presentations, including digital photographs. Several participants reported working 
many more hours than required to develop these presentations. The presentations examined 
urban and rural differences as well as connections. The teachers also talked about the 
preconceptions they had before going to the camps and how those notions had changed after they 
returned. Teachers said they were anxious to make their presentations at public gatherings, and 
they worked with the Alaska Humanities Forum staff to arrange schedules. 

Teachers also submitted their journals to Ms. Bernard. Entries in these journals reflect the 
breadth and depth of the teachers' experiences in the spirit camps. Selected quotations from their 
journals appear in the appendix. 

During the debriefing sessions, teachers were encouraged to schedule a public presentation as 
well as to complete their lesson plans. Teachers are, however, unlikely to teach discreet lessons 
based on their Teacher Training experience. Instead, they will likely draw on their experiences at 
various points, as they teach throughout the semester or as they talk with colleagues and other 
educators at their schools. Nevertheless, the participating teachers did agreed to develop lesson 
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plans that could at the very least serve as models or stimuli for other teachers wishing to take up 
the theme of urban and rural Alaska life. 

RECOMMENDATIONS 
Because the program ran so well and seems to have reached its goals, we have few 
recommendations. 
• Recruiting in Fairbanks and Juneau need to be improved. 

Suggestions for improved recruiting include: 

o A project coordinator should spend time in Fairbanks and Juneau, recruiting and 
finding a liaison in the school district who will feel confident representing the 
program to prospective participants. 

o Alternatively, an organization such as the Babiche Cultural Exchange (which 
currently provides the orientation and post-exchange follow-up in the Student 
Exchange component of the Rose Urban Rural Program) could be contracted to 
recruit in Fairbanks. 

• Additional information needs to be included in the training. 

Suggestions for that additional information include: 

o Clarify, with the teachers and the staff of the camps, the role of the visiting teachers. 
Teachers told us that it was sometimes unclear to what extent they were simply camp 
participants and to what extent they were expected to help the camp staff. 

o Provide more information about the areas where the camps are located. Information 
about particular camps from teachers who attended Teacher Training in earlier years 
may be helpful to future participants. 

o Provide classroom follow-up. As with other professional development, classroom 
follow-up is critical, both to support teachers in implementing the lessons and to 
remind them to actually use the lesson provided. 

o Evaluate program effects. We need to assess how the teachers' rural experiences 
contribute to urban students' understanding of rural Alaska and to their sense of a 
statewide community As Tom Guskey, a well-known scholar of professional 
development, has written: 

Teacher knowledge and practices are the most immediate and most 
significant outcomes of any staff development effort. They also are the 
primary factor influencing the relationship between staff development 
and improvements in student learning. Clearly if staff development 
does not alter teachers' professional knowledge or their classroom 
practices, little improvement in student learning can be expected. 1 

1 Guskey, Thomas R. and Dennis Sparks, Journal of Staff Development, Fall 1996, Volume 14, Number 4. 
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o Classroom observations and measures of student learning need to be part of the 
evaluation. The evaluation needs to include observations of participants' classroom 
practices, if we are to have a sense of the effect the program is having on teachers. 
The logical next step is to determine the effects of teachers' knowledge and practices 
on student learning. 

In conclusion, while the pre- and post- visit teacher training course content is very good, it could 
be improved as we suggest above. The teaching methods used in the training appear to be 
appropriate for the participants. 
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CHANGES IN ATTITUDES AND OPINIONS 
Below we describe how attitudes and opinions of participating teachers changed after they took 
part in the 2004 Teacher Training program and compare those responses with those of the 2003 
participants. We asked teachers to respond to questions on a 5-point scale, with 1 representing 
the least knowledge, lowest opinion, or lowest frequency, and 5 representing the highest on all 
measures. We collected data from 18 teachers before the program and 15 post-program. 

In 2003, we collected data from 5 teachers pre-program. Although only 4 completed the entire 
program, one additional teacher who didn't complete the entire program but who had taken part 
in the program orientation also responded to the post-program survey. Because of the small 
sample size for the 2003 program, the results, particularly apparent differences between the two 
cohorts of teachers, should be interpreted with considerable caution. (See appendix for the 
instruments used.) 

Commitment to continue learning and communicating about rural Alaska. In 2004, we asked 
teachers to rank a number of ways they were likely to continue to learn about rural Alaska, after 
participating in the program. Their five top-ranked choices were (1) communicate their 
lmowledge to friends and relatives; (2) talk to students and teachers; (3) go to museums or 
cultural heritage centers; (4) attend Alaska Native performances such as dance or story-telling; 
and (5) communicate with people who live in rural Alaska. Teachers ranked all of those at 4.75 
on a scale of 5, with l =Very Unlikely to 5= Very Likely. 

Teachers who took part in the 2003 program were most likely to say they would return to rural 
Alaska to continue learning about rural areas. Like their 2004 counterparts, teachers in 2003 also 
said they were likely to continue learning about rural Alaska by attending Alaska Native 
performances; and communicating their knowledge to friends, relatives, students, and teachers. 
Teachers in 2003 were also more likely to say they would read newspapers or magazine articles 
about rural Alaska. 

Increase in commitment to voting on subsistence rights. After they took part in Teacher Training, 
teachers in both 2003 and 2004 were more convinced that Alaskans should be allowed to vote on 
whether to amend provisions in Alaska's constitution governing subsistence. This appears to be 
the area in which the greatest change occurred from before the visits to after, increasing by .80 
on a 5-point scale in both years. Teachers' responses moved from an average of 3.06- neutral
before the program to 3.86 after- closer to agreeing with the need for a vote. 

Camp and program staff highly valued. In 2004, teachers said camp and Alaska Humanities 
Forum staffs were the most important people in influencing their overall experience with the 
Teacher Training program. Both staffs were rated at 4.47 on a scale of 5, with 1 =not important at 
all and 5=very important. In 2003, by contrast, participating teachers reported that rural children 
at the camp, rural residents, and camp staff were most important to their overall experience in 
rural Alaska. 

Camp organization and differences in teaching and learning methods identified as problem 
areas. Asked about problem areas, participants reported that the organization of the camps 
remained one of the top three problems with the Teacher Training program in 2004. Participants 
in 2004, however, identified the differences in teaching and learning methods between urban and 
rural areas as the biggest problem. In 2003, participants cited inadequate planning for the camp 
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as most problematic. Other problems areas they identified were that the camp staffs didn't 
always seem prepared to meet or help the urban teachers and that the chance to get to know peers 
was limited. Although the 2004 participants provided few details on these problem areas, the 
2003 teachers provided some explanations, which appear in our 2003 program evaluation. 

Greater understanding of the reasons rural Alaskans want to live in the villages. In 2004, 
participating teachers felt their experience in rural Alaska helped them better understand Alaska 
Natives ' deep spiritual connection to where they live. Participants also felt that their visits helped 
them understand why Alaska Natives choose to live in villages far from the city. We can't 
overestimate the importance of this understanding. The media and popular images presented of 
many rural villages are ones of poverty, unemployment, and attendant social problems. Urban 
residents rarely have the opportunity to understand the deep spiritual and emotional connection 
rural residents feel with the land where they live and subsist. 

In 2003, participating teachers said the program had been most effective in helping them 
understand why some rural communities feel their schools are being neglected and why rural 
communities want as much control as possible over issues that affect them; also, they learned 
more about specific topics related to rural Alaska that they couldn't learn in urban schools. 

Summary of Pre- to Post-Program Changes in Attitudes and Opinions 
To summarize changes in teachers' attitudes before and after they took part in the 2004 program, 
we took their responses to a number of questions and scaled them to get mean scores and 
changes on broad measures of urban and rural knowledge and urban and rural attitudes and 
opinions. We then analyzed the pre- to post-program changes, using a paired T-test, which is a 
test of statistical significance. 

Table 1 shows the results. The last column in the table shows whether the change being 
measured is significant- that is, whether the change is a real difference or just chance variation. 
Any number of 5 percent or less means that the difference is probably real; stated another way, it 
means that there is only a 1 in 20 chance that the difference is due just to chance variation. 

T bl 1 R It f P . d T T t A I . f P a e : esu so a1re es , nalySIS 0 re- an d p t p os - rogram R espouses, 2004 
Mean Scores and Changes (N=19) 

Pre Post Difference Significance 
Level 

Urban Knowledge 3.85 4.04 0.20 4.59% 
Rural Knowledge 2.22 3.07 0.85 0.00% 
Urban Attitudes & Opinions 3.54 3.67 0.14 19.80% 
Rural Attitudes & Opinions 3.13 3.46 0.33 0.18% 

We can see that the pre- and post-program changes teachers reported in three measures are very 
likely real changes: changes in urban knowledge; changes in rural knowledge; and changes in 
rural attitudes and opinions. 

Improved knowledge of rural and urban Alaska. The participating teachers' self-reported 
lmowledge of both rural and urban Alaska improved after the Teacher Training program. 
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Increase in positive attitudes and opinions toward rural Alaska. Participating teachers' attitudes 
toward rural Alaska improved significantly after their visits to the rural camp. 

No significant change in attitudes and opinions about urban Alaska. The measure that showed 
no statistical change pre- and post-program was participating teachers' attitudes and opinions 
about urban Alaska. This is probably not surprising, given that all the participating teachers live 
in urban areas . 

CHANGES IN KNOWLEDGE 
Besides asking teachers about how the program changed their attitudes and opinions, we also 
asked them a series of questions to test their knowledge about a number of things before and 
after the orientation session. We used the same test before and after the orientation, to assess how 
effective the orientation was in improving teachers' knowledge. The questions were not 
designed specifically to test their knowledge of the program curriculum but rather to test their 
more general knowledge about issues critical to rural Alaska. 

To that end, we asked participating teachers what they knew about the Alaska Native worldview 
and about urban-rural issues, including subsistence, education, health and safety, and economics. 
In 2003, all the participating teachers performed better on the post-orientation test than on the 
pre-orientation test. Surprisingly, in 2004, teachers seemed to perform a bit worse on almost half 
the questions after orientation than before orientation. Looking closely at the responses, we 
think it's possible that many respondents in 2004 may have been confused and thought that 
single-answer questions were multiple-choice- which would influence their selection of 
responses. Survey results are included in the body of this report. 

TEACHERS' EVALUATION OF PROGRAM 
Finally, we also asked teachers some general evaluation questions to gauge their response to the 
program overall. The questions we asked were: 
• List some of the things you learned from your training. How well did the orientation prepare 

you for your rural experience? 
• Which of the sessions were the most effective orientation sessions? 
• Which were the least effective? 
• Tell us about your camp experience. 
• What kinds of activities did you do during your camp visit? 
• Did you strike up friendships during your visit? If so, please describe whom you became 

friends with. How did these friendships affect your visit? 
• How helpful were your in-camp guide, local representative, or host organization during your 

camp visit? 
• List some of the things you learned about your host camp or about rural Alaska that you did 

not know before you arrived. Do you have any new opinions or views on rural Alaska as a 
result of your camp visit? 

• Please share your thoughts on what you have learned during your teacher training experience. 
How did you learn it? Do you feel changed as a result? Did your experience in rural Alaska 
meet your expectations? What will you remember and value most? 

The verbatim responses to these questions are included in the survey results section. Since these 
responses were relatively brief, we decided to include them in full. 
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SURVEY DATA RESULTS 
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Characteristics of 2004 Teacher Training Participants 
and Comparisons with 2003 Participants 

In 2004, 18 teachers responded to the pre-visit survey and 15 to the post-visit survey. Response 
rates were: pre-visit survey, 100%; post-visit survey, 83%. In 2003, 5 teachers responded to both 
the pre-visit and the post-visit surveys, for a 100% response rate for both surveys. 

The tables below reporting characteristics of participants are from the 2004 pre-visit survey and 
the 2003 post-visit survey. The 2003 responses are in parentheses. 

Wit ? at is your current assignment. 
Current Assignment Yes No 

N=18 (N=S) N=18 (N=S) 
Teacher 18 (5) 0 (0) 
Administrator 0 (0) 18 (5) 
Other Assignment(*) 0 (2) 18 (3) 

(*One assignment was as a counselor and one response was missing.) 

In w hat type of educational setting do you work? 
Educational Setting Yes No 

N=18 (N=S) N=l8 (N=S) 
School 18 (5) 0 (0) 
District Offices 0 (0) 18 (5) 
Organization 0 (0) 18 (5) 

Are l l . ? you currently teac ung. 
Yes No 

N=l8 (N=S) N=l8 (N=S) 
Currently Teachin2 18 (4) 0 (1) 

What subjects do you teach? (Question was not asked in 2003) 
Subject Number of Teachers 

N=l8 
English 2 

Geography and Computers 1 
Japanese and American Literature 1 

Language Arts 3 
Language Arts and French 1 

Math andArt 1 
Science and Astronomy 1 

Science and Mathematics 1 
Social Studies and Drama 1 

Spanish 1 
Special Education 2 

Missing 1 
Total 18 
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Wh t d d a l(ra es o you t l? eac i. 
Grades Number of Teachers 

N=18 (N=S) 
1to2 0 (1) 

6 1 (0) 
7 to 8 6 (0) 

9 to 12 8 (3) 
Missing 3 (1) 

Ho w many years have you been in the profession?!How man v years have you taul(ht? 
Years in Profession or In Education Profession In Teaching 

Teaching N=l8 (N=S) N=18 (N=S) 
0-10 10 (3) 11 (4) 
11-19 4 (1) 3 (1) 
20-29 4 (1) 4 (0) 

In w hat kind of settilil( do you teach? 
Setting Yes No 

N=18 (N=S) N=l8 (N=S) 
Regular Classroom 13 (2) 5 (3) 
Special Education Resource Room 2 (1) 16 (4) 
Classroom with Special Needs 7 (2) 11 (3) 
Other Setting 1 (0) 17 (5) 

Wh at certifications do vou hold? 
Certification Yes No 

N=18 (N=S) N=l8 (N=S) 
Elementary 7 (2) 11 (3) 
Special Education 4 (1) 14 (4) 
Secondary Education 13 (2) 5 (3) 
Administrative 1 (0) 17 (5) 
Other* 2 (1) 16 (4) 

Other - K-8 and Physical Education(* Counseling) 
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Preparation of Lesson Plans 
Following their last class session, 17 teachers completed lesson plans related to their rural Alaska 
experience in 2004. The one teacher who did not will complete a plan in the spring of 2005. The 
teachers try to integrate these lesson plans into their course of studies in the following school 
year. We administer the post-visit survey in the first 4 to 6 weeks of the school year. In some 
cases, teachers may not have had the opportunity to use the lesson plans they developed, at the 
time we do the survey. In 2004, only 4 of the 15 teachers who responded to the post-visit survey 
had used their lesson plans. Such a small response does not yield much useful data. 

Questions about use of lesson plans 
Yes No 

N=lS (N=S) N=lS (N=S) 
Have you used the lesson plans you developed during 4 (3) 11 (1) 
Teacher Training? 
Did the curriculum address students' perceptions and 4 (2) (1) 
misconceptions of rural Alaska? 
Were the content and activities developmentally appropriate? 4 (3) 11 (0) 
Was the content clear? 4 (3) 11 (0) 

What core content did the curriculum address? 
Core Content Yes No 

N=lS (N=S) N=lS (N=S) 
Attitudes toward rural Alaska 3 (2) 1 (1) 
Accomplishments and capabilities of people in rural Alaska 3 (3) 1 (0) 
Barriers that exist between urban and rural Alaska 2 (2) 2 (1) 
Other(*) 2 (1) 2 (Not Applicable) 
(* Historical) 
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Survey of Attitudes, Perceived Knowledge, and Opinions: A Summary 

Maintaining Contact with Rural Alaska (Asked Post-Visit Only) 
Now that you have been in village Alaska, how will you go about seeking 
information about rural Alaska? 

5-point scale: 1 =Very Unlikely, 2=Unlikely, 3=Some, 4=Likely, 5=Very Likely 
Methods 2003 participants ranked most likely 

1. Travel to rural Alaska 
2. Go to Alaska Native performances such as dancing or storytelling 
3. Talk with your friends or relatives about rural Alaska 
4. Talk with colleagues or teachers about rural Alaska 
5. Read newspapers or magazine articles about rural Alaska 

Methods 2004 participants ranked most likely 
1. Talk with your friends or relatives about rural Alaska 
1. Talk with fellow students or teachers about rural Alaska 
2. Go to museums or cultural heritage centers 
2. Go to Alaska Native performances such as dancing or storytelling 
2. Talk with people who live in rural Alaska 

See rankings of all the choices we offered in the table on the following page. 
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Teachers Post-Visit 2003 (N=S) Teachers Post-Visit 2004 (N=lS) 
Average Most frequent Average Most frequent 

response response 
( # selecting (#selecting 
response) response) 

Travel to rural Alaska 4.75 Very Likely (3) 4.47 Very Likely (8) 
Go to Alaska Native 4.75 Very Likely (3) 4.60 Very Likely (9) 
performances such as dancing or 
storytelling 
Talk with your friends or relatives 4.75 Very Likely (3) 4.73 Very Likely (12) 
about rural Alaska 
Talk with fellow students or 4.75 Very Likely (3) 4.73 Very Likely (12) 
teachers about rural Alaska 
Read newspapers or magazine 4.75 Very Likely (3) 4.57 Very Likely (8) 
articles about rural Alaska 
Read non-fiction books about 4.67 Very Likely (2) 4.40 Very Likely (8) 
rural Alaska 
Receive visitors from rural Alaska 4.50 Very Likely (2) 4.20 Likely (7) 

Likely (2) 
Go to museums or cultural 4.50 Likely (2) Very 4.60 Very Likely (10) 
heritage centers Likely (2) 
Talk with people who live in rural 4.50 Very Likely (2) 4.60 Very Likely (10) 
Alaska Likely (2) 
Read fiction books about rural 4.50 Very Likely (2) 4.00 Very Likely (7) 
Alaska Likely (2) 
Read newspapers or magazines 4.25 Very Likely (2) 4.00 Some (5) 
articles from rural Alaska Very Likely (5) 
Listen to radio programs about 4.00 Likely (3) 4.21 Very Likely (6) 
rural Alaska 
Attend conference, seminar, 3.75 Likely (3) 3.80 Some (5) 
lecture dealing with rural Alaska Likely (5) 
Be a member of organization 3.75 Likely (3) 3.14 Some (7) 
involved in rural Alaska 
Take a class at my school 3.75 Likely (3) 4.07 Very Likely (8) 
Watch television programs or 3.75 Likely (3) 4.40 Very Likely (8) 
videos about rural Alaska 
Talk with person who are 3.67 Likely (2) 4.07 Likely (8) 
knowledgeable about rural 
Alaska, such as 
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Knowledge of Urban Alaska 
We would like to know about your interests in different aspects of urban and rural 
Alaska. How much do you currently know about the following ... ? Thinking about 
urban Alaska ... 
5-point scale - 1 =None 2=A Little, 3=Some, 4=A Lot, 5=Extensive 

Items for which the change was greatest between pre-visit and post-visit scores were: 

Change Pre- and Post-Visit Among 2003 participants ... 
1. How residents get the food they need (.80) 
2. How residents earn money (.60) 
2. How family members relate to one another (.60) 
2. Cultural life (art, dance, music, drama, movies, literature (.60) 
2. Social problems (i.e. substance abuse, domestic violence, etc.) (.60) 
2. Informal, out-of-school education (.60) 

Change Pre- and Post-Visit Among 2004 participants 
1. How new residents to areas are treated ( 41) 
2. Attitudes ofresidents toward rural residents (.41) 
3. Informal, out-of-school education (.29) 

See full results of pre- and post-visit comparisons in the table on the following page. 
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2003 2004 
Teachers Pre-Visit Teachers Post-Visit Teachers Pre- Teachers Post-Visit 

(N=S) (N=S) Visit 'N=18) (N=15) 
Average Most Average Most Averag Most Average Most 

frequent frequent e frequent frequent 
response response response response 

(# (# (# (# 
selecting selecting selecting selecting 
response) response) response) response) 

What schools are 4.20 A Lot (2) 4.60 Extensive 4.50 Extensiv 4.53 Extensiv 
like Extensive (3) e (1 1) e (8) 

(2) 
Informal, out-of- 3.40 Some (3) 4.00 A Lot (3) 3.44 A Lot (8) 3.73 A Lot (8) 
school education 
How urban 3.25 A Lot (2) 3.80 A Lot (4) 3.76 A Lot 3.64 A Lot (8) 
c01mnunities are (10) 
governed 
Attitudes of 3.40 Some (3) 3.40 Some (3) 3.06 Some 3.47 Some (8) 
residents toward (13) 
mral residents 
What the most 3.60 Some (3) 4.00 A Lot (3) 3.72 Some (8) 3.93 A Lot 
important political (12) 
issues are 
How new residents 3.20 A Little 3.60 A Lot (3) 3.39 Some (7) 3.80 A Lot (8) 
to areas are tt·eated (2) 
How residents earn 3.60 A Lot (3) 4.20 A Lot (3) 4. 11 A Lot 4.20 A Lot 
money (10) (10) 
How residents get 4.00 A Lot (3) 4.80 Extensive 4.39 A Lot 4.40 A Lot (7) 
the food they need (4) (11) Extensiv 

e (7) 
How family 4.00 A Lot (3) 4.60 Extensive 3.94 A Lot 4.13 A Lot (9) 
members relate to (3) (10) 
one another 
Customs and 4.00 A Lot (2) 4.40 A Lot (3) 3.94 A Lot 3.87 A Lot 
traditions (including Extensive (13) (11) 
western religion and (2) 
traditional spiritual 
beliefs) 
Cultural life (art, 3.80 A Lot (2) 4.40 A Lot (3) 4.00 A Lot 4.00 A Lot 
dance, music, drama, (10) (11) 
movies, literature) 
Sports, 4.00 A Lot (3) 4.40 A Lot (3) 4.11 A Lot 4.33 A Lot (8) 
leisure/recreational (10) 
activities 
Social problems (i.e. 3.60* A Lot (3) 4.20 A Lot (4) 3.67 Some (8) 3.87 A Lot 
substance abuse, A Lot (8) (10) 
domestic violence, 
etc.) 
Total Average 3.70 4.20 3.85 3.99 
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Knowledge of Rural Alaska 
We would like to know about your interests in different aspects of urban and rural 
Alaska. How much do you currently know about the following ... ? Thinking about 
rural Alaska ... 
5-point scale - 1 =None 2=A Little, 3=Some, 4=A Lot, 5=Extensive 

Items for which the change was greatest between pre-visit and post-visit scores were: 

Change Pre- and Post-Visit Among 2003 Participants 
1. How new residents to areas are treated (1.40) 
1. Spmis, leisure/recreational activities (1.40) 

Change Pre- and Post-Visit Among 2004 participants ... 
1. How new residents to areas are treated (1.23) 
2. How residents earn money (1 .09) 
3. Sports, leisure/recreational activities (1.05) 

Full results for this question are shown in the table on the following page. 
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2003 2004 
Teachers Pre-Visit Teachers Post- Teachers Pre-Visit Teachers Post-

(N=S) Visit (N=l8) Visit (N=lS) 
(N=S) 

Average Most Averag Most Average Most Averag Most 
frequent e frequent frequent e frequent 

response(# response response response 
selecting (# (# (# 
response) selecting selecting selecting 

response) response response) 
) 

What schools are 2.00 Some (2) 3.20 Some (4) 2.28 A Little 3.00 Some (8) 
like None (2) (11) 
Informal, out-of- 1.60 None (3) 2.80 Some (3) 1.78 A Little 2.80 Some (9) 
school education (10) 
How communities 2.00 A Little (2) 2.80 Some (4) 1.94 A Little 2.80 Some (8) 
are governed (13) 
Attitudes of 1.80 A Little (4) 2.80 Some (4) 2.06 A Little 2.80 Some (9) 
residents toward (6) 
urban residents Some (6) 
What the most 2.20 A Little (4) 3.20 Some (4) 2.11 Some (7) 3.00 A Little 
important political (5) 
issues are Some (5) 

A Lot (5) 
How new residents 1.60 A Little (3) 3.00 Some (3) 1.50 None 2.73 Some (5) 
to areas are treated (10) 
How residents earn 2.40 A Little (2) 3.40 Some (3) 2.11 A Little 3.20 Some (7) 
money (8) 
How residents get 2.80 A Little (2) 3.80 A Lot (4) 2.56 A Little 3.60 A Lot (9) 
the food they need Some (2) (9) 
How family 2.00 A Little (5) 3.00 Some (5) 2.06 A Little 3.13 Some (9) 
members relate to (11) 
one another 
Customs and 2.00 Some (2) 3.20 Some (4) 2.06 A Little 3.07 Some (8) 
traditions (including None (2) (13) 
western religion and 
traditional spiritual 
beliefs) 
Cultural life (art, 2.20 A Little (4) 3.20 Some (4) 2.28 A Little 3.13 Some (9) 
dance, music, (12) 
drama, movies, 
literature) 
Sports, 2.00 A Little (5) 3.40 Some (3) 2.28 A Little 3.33 Some (8) 
leisure/recreational (8) 
activities 
Social problems (i.e. 2.40 A Little (4) 3.60 Some (3) 2.50 A Little 3.00 Some 
substance abuse, (9) (10) 
domestic violence, Some (9) 
etc.) 
Total Average 2.08 3.18 2.12 3.05 
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Opinion of Urban Alaska 
We would like to know about your current opinion on different aspects of urban 
Alaska culture. 
5-point scale - 1 =Highly Negative, 2=Negative, 3=Neutral, 4=Positive, 5=Highly 
Positive 

Items for which the change was greatest between pre-visit and post-visit scores were: 

Change Pre- and Post-Visit Among 2003 Participants 
1. Effectiveness oflocal community government (.40) 
1. How residents get the food they need (purchase, hunt, fish, gather, trade, share, 
etc.) (-.40) 

Change Pre- and Post-Visit Among 2004 Participants 
1. Effectiveness of informal, out-of-school education (.24) 
2. Effectiveness oflocal community government (.21) 
3. Availability, accessibility, and diversity of cultural life (art, dance, music, 
drama,, literature) ( .15) 

Full responses about urban culture are in the table on the following page. 
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2003 2004 
Teachers Pre-Visit Teachers Post-Visit Teachers Pre-Visit Teachers Post-Visit 

(N=S) (N=S) (N=l8) (N=l5) 
Average Most Average Most Average Most Average Most 

frequent frequent frequent frequent 
response response response response 

(# (# (# (# 
selecting selecting selecting selecting 
response) response) response) response) 

Effectiveness of 3.40 Positive 3.60 Positive 4.00 Positive 3.93 Positive 
middle and high (3) (4) (15) (12) 
school education 
Effectiveness of 3.40 Neutral 3.40 Positive 3.29 Positive 3.53 Positive 
informal, out-of- (3) (3) (8) (7) 
school education 
Effectiveness of 3.40 Neutral 3.80 Positive 3.59 Positive 3.80 Positive 
local community (3) (4) (12) (7) 
government 
Television, radio, 4.20 Positive 4.00 Positive 3.76 Positive 3.87 Highly 
magazines, (2) (2) (8) Positive 
newspapers, etc. Highly Highly (6) 
that are available Positive Positive 

(2) (2) 
How new 3.60 Positive 3.40 Neutral 3.53 Positive 3.67 Neutral 
residents to the (3) (3) (10) (7) 
community are 
treated? 
How residents 3.80 Neutral 3.40 Positive 3.94 Positive 4.00 Positive 
get the food they (2) (3) (12) (8) 
need (purchase, Positive 
hunt, fish, gather, (2) 
trade, share, etc.) 
How family 3.40 Neuh·al 3.40 Positive 3.59 Positive 3.67 Positive 
members relate (3) (3) (10) (10) 
to one another 
Customs and 3.60 Positive 3.60 Positive 3.82 Positive 3.93 Positive 
traditions (3) (3) (12) (12) 
(including 
religion and 
spiritual beliefs) 
Availability, 4.00 Positive 4.00 Positive 4.12 Positive 4.27 Highly 
accessibility, and (3) (3) (13) Positive 
diversity of (7) 
cultural life (art, 
dance, music, 
drama,, 
literature) 
Availability, 4.20 Positive 4.00 Positive 4.06 Positive 4.20 Positive 
accessibility, and (4) (3) (11) (6) 
diversity of Highly 
sports, Positive 
leisure/recreation (6) 
al activities 
Total Average 3.70 3.66 3.78 3.89 
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Opinion of Rural Alaska 
We would like to know about your current opinion on different aspects of rural 
Alaska culture. 
5-point scale - 1 =Highly Negative, 2=A Negative, 3=Neutral, 4=Positive, 5=Highly 
Positive 

Items for which the change was greatest between pre-visit and post-visit scores were: 

Change Pre- and Post-Visit Among 2003 Participants 
1. How residents get the food they need? (purchase, hunt, fish, gather, trade, 
share, etc.) (1.20) 
2. How family members relate to one another (1.00) 
3. Customs and traditions (including religion and spiritual beliefs) (.60) 

Change Pre- and Post-Visit Among 2004 Participants 
1. Television, radio, magazines, newspapers, etc. that are available (.52) 
2. Customs and traditions (including religion and spiritual beliefs) (.52) 
3. Availability, accessibility, and diversity of cultural life (art, dance, music, 
drama, literature) (.44) 

The table on the following page shows full results for this question. 
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2003 2004 
Teachers Pre-Visit Teachers Post-Visit Teachers Pre-Visit Teachers Post-Visit 

(N=S) (N=S) (N=18) <N=lS) 
Average Most Average Most Average Most Average Most 

frequent frequent frequent frequent 
response response response response 

(# (# (# selecting (# 
selecting selecting response) selecting 
response) response) resoonse 

Effectiveness of 2.20 Negative 2.20 Negative 3.12 Neutral 3.33 Positive 
middle and high (4) (4) (13) (7) 
school education 
Effectiveness of 2.80 Neutral 3.20 Neutral 3.71 Positive 3.73 Positive 
informal, out-of- (4) (2) (10) (9) 
schoo l education Positive 

(2) 
Effectiveness of 3.00 Neutral 3.00 Neutral 3.24 Neutral 3.40 Neutral 
local community (5) (3) (13) (6) 
govern ment Positive 

(6) 
Television, radio, 2.80 Neutral 2.40 Negative 2.88 Neutral 3.40 Neutral 
magazines, (4) (2) (11) (7) 
newspapers, etc. Positive 
that are available (7) 
How new residents 2.80 Neutral 3.20 Neutral 2.82 Neutral 3.53 Positive 
to the community (4) (4) (14) (7) 
are treated 
How residents get 3.00 Neutral 4 .20 . Positive 3.76 Positive 4.27 Positive 
the food they need? (3) (4) (14) (7) 
(purchase, hunt, 
fish, gather, trade, 
share, etc.) 
How family 3.00 Neutral 4.00 Positive 3.65 Positive (9) 4.07 Positive 
members relate to (2) (5) (12) 
one another Positive 

(2) 
Customs and 3.40 Neutral 4.00 Positive 3.88 Positive 4.40 Positive 
traditions (2) (3) (I I) (9) 
(including religion 
and spiritual 
beliefs) 
Avail abi li ty, 3.40 Neutral 3.60 Neutral 3.29 Neutral 3.73 Positive 
accessibility, and (3) (3) ( 11) (7) 
diversity of cultural 
life (art, dance, 
music, drama,, 
I iterature) 
Availability, 3.00 Neutral 2.60 Neutral 3.29 Neutral 3.60 Positive 
accessib ility, and (5) (3) (I 0) (8) 
diversity of sports, 
leisure/recreational 
activities 
Total Average 2.94 3.24 3.37 3.75 
Comments: Opinion of Urban and Rural Alaska 

Jn 2003 
No Comments 

Jn 2004 
After my experience in Kake at the Tlingit Culture Camp, I have new knowledge and incredible respect for how the 
culture and community embrace the people. 
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Current Issues 
To what extent do you agree or disagree with the following ... 
5-point scale- 1 =Strongly Disagree, 2=Disagree, 3=Neutral, 4=Agree, 5=Strongly Agree 

These questions were asked of teachers pre- and post-visit. Items for which the change 
was greatest between pre-visit and post-visit scores were: 

Change Pre- and Post-Visit Among 2003 Participants 
1. Alaskans should be allowed to vote on whether or not they want to amend the 
constitution regarding the subsistence issue (.80) 
2. To what extent do you agree or disagree with state recognition of tribal 
authority of Alaska Natives (-.65) 
3. Alaskans should not vote to amend the constitution for a rural preference for 
subsistence even though this has led to the federal government's assuming control 
of natural resources in large parts of rural Alaska (-.40) 

Change Pre- and Post-Visit Among 2003 Participants 
1. Alaskans should be allowed to vote on whether or not they want to amend the 
constitution regarding the subsistence issue. 
2. To what extent do you agree or disagree with state recognition of tribal 
authority of Alaska Natives 
3. The funding for rural schools should be increased 

Full results for this question are on the following page. 
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2003 2004 
Teachers Pre-Visit Teachers Post- Teachers Pre-Visit Teachers Post-Visit 

(N=S) Visit (N=S) (N=18) (N=15) 
Average Most Averag Most Average Most Average Most 

frequent e frequent frequent frequent 
response response response response 

(# (# (# (# 
selecting selecting selecting selecting 
response) response) response) response) 

Alaskans should 3.20 Strongly 4.00 Strongly 3.06 Disagree 3.86 Agree (8) 
be allowed to vote Disagree Agree (3) (6) 
on whether or not (2) Neutral 
they want to Strongly (6) 
amend the Agree (2) 
constitution 
regarding the 
subsistence issue. 
Alaskans should 4.20 Strongly 3.80 Strongly 3.50 Agree 3.79 Agree (7) 
vote to amend the Agree (4) Agree (2) (12) 
constitution to Agree (2) 
allow for a rnral 
preference for 
subsistence 
Alaskans should 2.00 Strongly 2.00 Strongly 2.56 Disagree 2.43 Disagree 
not vote to amend Disagree Disagree (8) (8) 
the constitution for (2) (3) 
a rural preference Disagree 
for subsistence (2) 
even though this 
has led to the 
federal 
government's 
assuming control 
of natural 
resources in large 
parts of rural 
Alaska. 
To what extent do 4.25 Strongly 3.60 Agree (3) 3.72 Agree 4.20 Agree (9) 
you agree or Agree (2) (13) 
disagree with state 
recognition of 
tribal authority of 
Alaska Natives 
The formula used 4.00 Strongly 4.40 Strongly 4.00 Agree 4.07 Agree (9) 
to fund schools Agree (3) Agree (3) (11) 
should be revised. 
The funding for 4.25 Strongly 4.40 Strongly 3.61 Agree (8) 3.93 Agree (8) 
rural schools (Agree) Agree (3) 
should be 
increased 
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How can Alaska accommodate people of different cultures? 

2003 Pre-Visit 
No comments 

2003 Post-Visit 
• Be flexible with requirements for education and governments; allow local control and 

input. 
• Through education and more programs like this; AK history should be required in school. 
• Doing this program 
• To educate young people about different cultures. Public education allows people from 

different backgrounds to meet. 

2004 Pre-Visit 
No comments 

2004 Post-Visit 
• Public education through media, local public schools, and local government. Agency 

support; facility support. 
• By building on the positive aspects of the different cultures. 
• Through understanding. 
• Share the cultures more; talk about them more. Create regular presentations in schools 

and in the community. 
• More education through schools, community groups, and media. 
• Treat everyone with equal voice and respect. 
• Opportunities for people to share in safe places 
• Education/exchange programs 
• More diversity celebration, more understanding of differences in culture, more education 

of the young people. 
• By supporting the efforts of the Alaska Native Heritage Center, for instance. Also, by 

making an effort to explore Native bush life and "walk a mile in their mukluks," so to 
speak. 

• More opportunities that allow cultural exchange need to be developed and promoted. 
• By being open-minded, patient, and willing to have more than one way of doing things. 
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What more can be done to accommodate people with different values? 

2003 Pre-Visit 
No comments 

2003 Post-Visit 
• Allow choices; allow local control. 
• Exposure to others w/different values; knowledge about different cultures. 
• Ask questions; open discussions 
• Raise sensitivity and awareness of differences. Conflict resolution (peacefully); learn 

about it (what you know does not frighten you). Draw people of different values into 
discussions. 

2004 Pre-Visit 
No comments 

2004 Post-Visit 
• Identify local agencies and/or promote local agencies that can provide accommodations. 

This would likely be best supported through nonprofits. 
• No comments recorded 
• Education 
• Create more shared experiences, more bonds. Offer more opportunities for the general 

public to experience rural Alaskan culture. 
• Respect their values and work them into mainstream society without minimizing our own 

values. 
• This is the biggest issue facing our world. If I had the answer to this, I could solve the 

world issues. 
• Education = acceptance 
• People need to be educated to learn to understand and then appreciate differences. 
• Show these people that they are important by honoring their culture and traditions and 

encouraging them to share such. 
• Whatever is done needs to be started with the younger generations so that the benefits of 

diversity are in place before people are firmly rooted in their notions of others. 
• Ensure more flexibility when it comes to work hours, etc., during subsistence-busy times 

of year. 

29 



30 



Overall Experience 
When you think about your overall experience in rural Alaska, how important 
were ... 
5-point scale - l =Not at All, 2=Some, 3=Neutral, 4=Important, 5=Very Important 

These questions were only asked of the teachers post-visit. Thinking about their overall 
experience, participants identified the following as the three most important factors : 

Results for 2003 Participants ... 
1. Campers from rural Alaska 
1. Other people from rural Alaska 
2. Camp staff in rural Alaska 

Results for 2004 Participants ... 
1. Camp staff in rural Alaska 
1. Alaska Humanities Forum staff in urban Alaska 

2003 2004 
Teachers Post-Visit Teachers Post-Visit 

(N=5) (N=15) 
Average Most frequent Average Most frequent 

response(# response(# 
selecting selecting 
response) response) 

Campers from rural 4.75 Very 4.33 Very 
Alaska Important (3) Important (7) 
Program Coordinator 4.25 Important (3) 4.33 Important (8) 
from urban Alaska 
Other people from rural 4.75 Very 4.43 Very 
Alaska Important (3) Important (9) 
Other people from urban 3.50 Vary 4.00 Important (5) 
Alaska Important (2) 
Camp staff in rural Alaska 4.50 Very 4.47 Very 

Imp01tant (2) Important (9) 
Important (2) 

Alaska Humanities Forum 4.25 Important (3) 4.47 Very 
staff in urban Alaska Important (8) 
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Overall Assessment of Exchange Experience in Rural Alaska 
Thinking about your experience in rural Alaska, did you have any problems or 
difficulty with ... 
5-point scale - 1 =No Problem at All, 2=A Few Problems, 3=Some Problems, 4=A Lot 
of Problems, 5=Very Serious Problems 

This question was asked of teachers post-visit. Thinking about their overall assessment 
of the program, the participants identified the following as most problematic: 

Results for 2003 Participants ... 
1. The way the rural experience was organized 
1. Readiness of the teaching staff to meet &/or help urban teacher 
2. Chance to really get to know people your age 

Results for 2004 Participants ... 
1. Differences in teaching/learning methods (between urban and rural schools) 
2. The way the rural experience was organized 
3. Not enough time with people from urban Alaska 

The table on the following page shows full results for this question. 
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2003 2004 
Teachers Post-Visit (N=S) Teachers Post-Visit (N=lS) 
Average Most frequent Average Most frequent 

response(# response(# 
selecting selecting 
response) response) 

Too much contact with people 1.00 No problem at 1.00 No Problem At 
from rural Alaska all ( 4) All (15) 
Differences in teaching/learning 1.50 No problem at 1.73 A Few Problems 
methods (between urban and all (2) (7) 
rural schools) A few problems 

(2) 
The way the rural experience 3.00 No problem at 1.67 No Problem At 
was organized all ( 1) All (9) 

A few problems 
(1) 

Lot of problems 
(1) 

Very serious 
problems (1) 

Readiness of the teaching staff 3.00 Some problems 1.33 No Problem At 
to meet &/or help urban teacher (2) All (13) 
Readiness village residents to 1.67 No problem at 1.00 No Problem At 
meet &/or help urban teacher all (2) All (15) 
Not enough time for travel 1.00 No problem at 1.43 No Problem At 

all ( 4) All (10) 
Housing or where you were 1.00 No problem at 1.20 No Problem At 
staying in the village all ( 4) All (13) 
How well you were prepared 1.00 No problem at 1.29 No Problem At 
for this experience all ( 4) All (10) 
Cost of rural experience to you 1.00 No problem at 1.00 No Problem At 
and your family all ( 4) All(15) 
Interaction with rural students 1.25 No problem at 1.13 No Problem At 

all (3) All (13) 
Chance to really get to know 2.50 A few problems 1.27 No Problem At 
people your age (1) All (12) 

Some problems 
(1) 

Food 1.00 No problem at 1.13 No Problem At 
all ( 4) All (13) 

Guidance on personal matters 2.00 No problem at 1.20 No Problem At 
during the exp all (1) All (13) 

A few problems 
(1) 

Some problems 
(1) 

The way village residents live 1.00 No problem at 1.07 No Problem At 
all ( 4) All (13) 

Not enough time with people 1.67 No problem at 1.47 No Problem At 
from urban Alaska all (2) All (12) 
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Retrospective Assessment of Teacher Training 
Thinking back over the entire Teacher Training experience (Application, 
Orientation, and Camp Visit), how much do you think the project affected you? 
5-point scale - l=Not at All, 2=A little, 3=Some, 4=A Lot, 5=Very Strong 

This question was asked of teachers post-visit. Participants identified the following as 
affecting them the most: 

Results for 2003 Participants 
1. It acquainted you with specific topics related to your interests but not offered at 
your urban school 
1. It helped you understand why Alaska Natives want as much control as possible 
over what affects them 
1. It helped you understand why some rural communities feel that their schools 
and education are being neglected 

Results for 2004 Participants 
1. It helped you understand Alaska Natives deep spiritual connection to their 
environment 
2. It gave you a chance to get to know people and their way of life in rural Alaska 
3. It helped you understand why Alaska Natives would choose to live in villages 
for from the city 

Full results for this question are in the table on the following page. 
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It increased your ability to work 
independently (on our own 
It gave you an opportunity to learn and use 
another lan ua e in non-school situations 
It gave you a chance to get to know people 
and their way of life in rural Alaska 
It gave you a perspective on your own 
conmmnity 
It gave you an opportunity to get a new 

ers ective on ourself 
It influenced you to change some of your 
personal values 
It acquainted you with specific topics 
related to your interests but not offered at 

our urban school 
It helped you choose a subject/career or set 
a goal for your future. 
It helped acquaint you with another culture's 
social, overnment, and business techni ues 
It gave you insight into working and social 
relations in rural communit 
It influenced your goals/preferences for your 
academic/employment future after 
graduation 
It helped you understand why subsistence is 
such an important issue for Alaska Natives 
It helped you understand why Alaska 
Natives want s much as possible over what 
affects them 
It helped you understand Alaska Natives 
deep spiritual connection to their 
environment 
It helped you understand why Alaska 
Natives would choose to live in villages for 
from the city 
It helped you understand why some rural 
communities fee l that their schools and 
education are being neglected 

2003 
Teachers Post-Visit N=5 
Average Most frequent 

2.00 

3.75 

3.25 

3.50 

3.75 

4.25 

2.25 

3.50 

3.75 

2.75 

3.75 

4.25 

4.00 

4.00 

4.25 
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response 
( # selecting 
res onse 

Not at All (2) 
Some (2) 

A Lot (3) 

A lot (2) 

Some (2) 
A Lot 2 
A lot (3) 

A Lot (3) 

Not at All (2) 

Some (2) 
A Lot 2 
Some (2) 

Some (2) 

A Lot (3) 

Very Strong 
(2) 

A Lot (2) 

A Lot (2) 

Very Strong 
(2) 

2004 
Teachers Post-Visit N= 15) 
Average Most frequent 

2.47 

4.40 

4.00 

4.20 

3.87 

3.80 

2.87 

3.40 

3.67 

3.07 

4.00 

4.07 

4.53 

4.33 

3.13 

response 
(#selecting 
res onse 

Not At All (6) 

Very Strong 
9) 

A Lot (7) 

Very Strong 
8 

Very Strong 
7 

Some (6) 
A Lot (6) 

Some (6) 
A Lot (6 
Some (5) 
A Lot 5 
A Lot (5) 

Some (5) 

Very Strong 
8 

Very Strong 
(8) 

Very Strong 
(11) 

Very Strong 
(9) 

Very Strong 
(5) 



Summary of Survey of Knowledge 

In 2004 18 teachers responded to the pre-visit survey and 15 to the post-visit survey. Response 
rates were: pre-visit= 100%; post-visit = 83%. In 2003, all 5 participating teachers responded to 
both surveys, for 100% response rates. The valid percentage and number reflect those 
respondents who answered the question and knew the correct answer. 

Alaska Native Worldview 
Which of the fo llowing best captures a key part of the Alaska Native worldview? 

Correct Answer: Humans, the land, and all creatures are part of an indivisible world - what 
happens to any of these affects the others. 

2003 2004 
Teachers Pre-Visit Teachers Post-Visit Teachers Pre-Visit Teachers Post-Visit 

(N=S) (N=S) (N=18) (N=lS) 
Valid% #selecting Valid% #selecting Valid% #selecting Valid% #selecting 

response response response response 
100 4 100 5 100 18 100 15 

What are some of the ways game can be managed/regulated? Mark all that apply. 

Correct Answer: licensing, permits, designated openings and closings, hunting and fishing 
regulations, and rural designations 

2003 2004 
Teachers Pre-Visit Teachers Post- Teachers Pre-Visit Teachers Post-

(N=S) Visit (N=S) (N=l8) Visit N=lS) 
Valid # Valid # Valid # Valid # 

% selecting % selecting % selecting % selecting 
response response response response 

Licensing 75 3 100 5 72.2 13 73.3 11 
Permits 100 4 100 5 72.2 13 80.0 12 
Designated 75 3 80 4 72.2 13 80.0 12 
Openings and 
Closings 
Hunting and 100 4 80 4 83 .3 15 80.0 12 
Fishing 
Regulations 
Rural 100 4 100 5 83.3 15 86.7 13 
Designations 
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What do Native Alaskans harvest more of what than the average American buys from the grocery store? 
Correct Answer: meat and fish 

2003 2004 
Teachers Pre-Visit Teachers Post-Visit Teachers Pre-Visit Teachers Post-Visit 

~ N=S) (N=S) (N=l8) N=l5) 
Valid #selecting Valid #selecting Valid #selecting Valid #selecting 

% response % response % response % response 
80 4 60 3 50.0 9 46.7 7 

Rural Alaskans' diet is quite different from the diet of most Americans, as it loaded with 
Correct Answer: protein 

2003 2004 
Teachers Pre-Visit Teachers Post-Visit Teachers Pre-Visit Teachers Post-Visit 

(N=S) N=S) (N=l8) 1N=15) 
Valid #selecting Valid #selecting Valid #selecting Valid #selecting 

% response % response % response % response 
40 2 60 3 77.8 14 60.0 9 

In the Katie John case, federal regulation was expanded to most navigable waters as well as federal 
lands. Thinking about the urban/rural divide, this case is important to which issue? 

Correct Answer: subsistence 

2003 2004 
Teachers Pre-Visit Teachers Post-Visit Teachers Pre-Visit Teachers Post-Visit 

(N=S) N=S) (N=18) 1N=lS) 
Valid #selecting Valid #selecting Valid #selecting Valid #selecting 

% response % response % response % response 
66.7 2 100 4 83 .3 15 86.7 13 
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Education is a concern of people around the world because it is seen as a path to a better future and as a 
way to encourage economic growth. What are some of the differences in education between rural and 
urban Alaska? Mark all that apply. 
Correct Answers: The amount of money spent per student; Facility maintenance and operation; 
Mainstream education and its ability to meet the needs of the community and prepare students for 
transition to college; and Teacher turnover 

2003 2004 
Teachers Pre-Visit Teachers Post-Visit Teachers Pre-Visit Teachers Post-Visit 

(N=S) ~ N=S) (N=18) (N=15) 
Valid #selecting Valid #selecting Valid #selecting Valid #selecting 

% response % response % response % response 
The amount 75 3 50 2 77.8 14 80.0 12 
of money 
spent per 
student 
Facility 50 2 50 2 83.3 15 73.3 11 
maintenance 
and 
operation 
Mainstream 75 3 100 4 88.9 16 93.3 14 
education 
and its 
ability to 
meet the 
needs of the 
community 
and prepare 
students for 
transition to 
college 
Teacher 100 4 100 4 100 18 100 15 
turnover 

Please complete this sentence. Almost half of the costs of schools in urban Alaska are paid for through .. 
Correct Answer: Tax on local property such as homes, businesses, etc. 

2003 2004 
Teachers Pre-Visit (N=S) Teachers Post-Visit Teachers Pre-Visit Teachers Post-Visit 

(N=S) (N=18) (N=15) 
Valid% #selecting Valid% #selecting Valid% #selecting Valid% #selecting 

response response response response 
75 3 50 2 61.1 11 80.0 12 
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Almost all of the costs of schools in rural Alaska are paid through .. . 
Correct Answer: State Funds 

2003 2004 
Teachers Pre-Visit Teachers Post-Visit Teachers Pre-Visit Teachers Post-Visit 

(N=S) N=S) (N=18) (N=15) 
Valid #selecting Valid #selecting Valid #selecting Valid #selecting 

% response % response % response % response 
50 2 75 3 52.9 9 41.7 5 

Sanitation in rural Alaska is substandard because many people lack flush toilets. True or False 
Correct Answer: True 

2003 2004 
Teachers Pre-Visit Teachers Post-Visit Teachers Pre-Visit Teachers Post-Visit 

(N=S) (N=S) 1N=l8) (N=15) 
Valid #selecting Valid #selecting Valid #selecting Valid #selecting 

% response % response % response % response 
100 5 100 4 55.6 10 66.7 10 

High construction and operating costs for sewer and water systems are a major problem in rural Alaska. 
True or False 

Correct Answer: True 

2003 2004 
Teachers Pre-Visit Teachers Post-Visit Teachers Pre-Visit Teachers Post-Visit 

(N=S) iN=S) N=18) (N=15) 
Valid #selecting Valid #selecting Valid #selecting Valid #selecting 

% response % response % response % response 
100 5 100 4 94.4 17 93 .3 14 

Tribal governments in rural Alaska are recognized political organizations. True or False 
Correct Answer: True 

2003 2004 
Teachers Pre-Visit Teachers Post-Visit Teachers Pre-Visit Teachers Post-Visit 

(N=S) N=S) N=l8) (N=15) 
Valid #selecting Valid #selecting Valid #selecting Valid #selecting 

% response % response % response % response 
75 3 100 3 72.2 13 69.2 9 
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Some communities in Alaska have both a municipal government and a tribal government. True or False 
Correct Answer: True 

2003 2004 
Teachers Pre-Visit Teachers Post-Visit Teachers Pre-Visit Teachers Post-Visit 

(N=S) 1N=S) N=l8) (N=lS) 
Valid #selecting Valid #selecting Valid #selecting Valid #selecting 

% response % response % response % response 
100 4 100 4 100 18 92.9 13 

Urban Alaska relies predominately on a cash economy. True or False 
Correct Answer: True 

2003 2004 
Teachers Pre-Visit Teachers Post-Visit Teachers Pre-Visit Teachers Post-Visit 

(N=S) 1N=S) 1N=l8) (N=lS) 
Valid #selecting Valid #selecting Valid #selecting Valid #selecting 

% response % response % response % response 
75 3 60 3 83.3 15 86.7 13 

Rural Alaska relies predominately on a cash income economy. True or False 
Correct Answer: False 

2003 2004 
Teachers Pre-Visit Teachers Post-Visit Teachers Pre-Visit Teachers Post-Visit 

(N=S) N=S) 1N=l8) (N=lS) 
Valid #selecting Valid #selecting Valid #selecting Valid #selecting 

% response % response % response % response 
75 3 80 4 77.8 14 85.7 12 

A "mixed economy" is a term that is used in Alaska to describe which of the following. .. 

Correct Answer: An economy that has a mixture of cash and subsistence 

2003 2004 
Teachers Pre-Visit Teachers Post-Visit Teachers Pre-Visit Teachers Post-Visit 

(N=S) 1N=S) N=18) (N=lS) 
Valid #selecting Valid #selecting Valid #selecting Valid #selecting 

% response % response % response % response 
100 4 100 4 94.4 17 93.3 14 
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Program Evaluation for 2004 participants 
List some of the things you learned from your training. How well did the 
orientation prepare you for your rural experience? 

I had spent time in a rural community, so the training was more to "refresh" my 
understanding. The training did provide a "glimpse" into different Alaska 
cultures. I appreciated the strong support of the RURE coordinators to assist. 

I would recommend (for other campers) that you spend a little time reminding 
folks to bring rubber boots and layers of warm clothes. A few people, along with 
me, were ill-prepared. 

I learned about the major impact the community plays on the lives of people. The 
orientation was very helpful. 

I felt very prepared. The orientation gave me an idea of what to expect. 

Gave good background on Native cultures. 

I learned about several different cultures, mostly western Alaska. Hearing from 
Lara Nations about her actual experience was great. The camps were all so 
different that what I learned at orientation and my experience were very different, 
but it was still a very worthwhile training. I wouldn't want to go out without some 
of this background. 

Orientation helped with learning procedures of interacting with elders. 

Excellent guest speakers and first-hand experiences that opened a window. 

The most important information I got was to "have no expectations." Orientation 
did an okay job preparing me. 

The training and the books we read helped to prepare me to be more 
knowledgeable about the culture and ready to experience differences. The best 
advice was to be flexible and open-minded. 

What to bring; possible communication misunderstandings; some language 
background; brief biographies of people of same culture (Growing Up Native in 
Alaska) 

Patience and flexibility were going to be key assets. The advice was right on the 
mark. I ran into a variety of events that brought this point home; e.g., village 
business methods to daily plans at camp. One had to take advantage of what was 
offered as well as adapting to the opportunities when they arrived. 

About subsistence, language, manners, and rural styles of communication. Would 
have liked to have known earlier where I was going so I could concentrate on 
studying that area. 
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Which of the sessions were the most effective orientation sessions? 

Guest speakers/residents of rural communities who also speak to groups about 
Native village cultures. 

Communication, past campers' experiences, storytelling. 

The one right before we left. 

Listening to the teacher and student who had attended camp the previous summer. 

I felt Lara Nations was very effective. She really made me feel her compassion 
for the rural life. 

Vernon's session was excellent. 

The presentation by Vernon on language was very enlightening. To hear about 
how some languages are literally dying out with the elders, while others are being 
revived was very interesting. 

The guest speakers in April were very informative. 

All equally helpful. 

Talk on Native culture and expectations of Native people. Example: Native 
Alaskans suggest, they don't demand although a suggestion is as good as an 
order. 

Hearing from the people in the villages of rural Alaska. It gave me a sense of the 
power and importance of their culture. 

I thought all were effective. 

Meeting people from villages or those who had actually had the experience of 
going out to the villages. 

Hearing from members of rural groups/native groups; visit by student RURE 
participant. .... 

Which orientation sessions were the least effective? 

The 18/19-year-old exchange student provided her input of her experience, but it 
did nothing to provide orientation (for me) to go to a rural camp. 

Fish and Game. 

They were all good. 

42 



The sessions were all helpful. 

The timing of having to do the lesson planning was very difficult. It was when 
school was starting and was tough. 

All were useful. Possibly the storyteller was least effective as I've heard stories 
like that before, but it was still fun to hear. 

The "communication" aiiicle of the required readings. 

Don't remember. 

None. 

While the Fish & Game presentation was interesting, I learned much more from 
the camp. They arranged to have local agents present. 

The Fish and Wildlife presentation on subsistence-dry! 

Tell us about your camp experience. 

I vowed to be helpful in camp as a visitor, rather than just an observer. At camp, 
we discovered we would be "camp counselors" for kids (supervision), which was 
unexpected and made it difficult at times to write in a journal and communicate 
with elders and staff at camp. Working at an archeological site was exciting and 
new. 

Ten days on the Arctic Ocean with 25 other campers. We hunted seal and caribou 
and dealt with the elements. 

Awesome, but the weather was rough. 

It was great. Very well-organized, lots of community interaction, great kids, neat 
activities. Got to meet and spend time with adults in the community during 
evening hours. 

It was fantastic. I give you permission to access my journal from Alaska 
Humanities. 

(1) We barely made it into Kodiak; be sure to allow lots of days for arrival; bad 
weather frequently shuts down the airport. (2) Too short. 

We stayed in a private home, each with our own room and bath. The camp was 
from about 9-2 daily, so we had lots of time to walk around Klukwan, visit with 
people, work in the community garden, learn beading, etc. At camp, we learned 
about the construction of the long house; we prepared salmon and hooligan for 
drying and learned about canning salmon. We spent a lot of time with our host, in 
the evenings, visiting and asking questions, and with the camp coordinator. One 
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evening, the camp coordinator's 18-year-old son took us into Haines to attend a 
dance program, to go swimming, and out to dinner. We spent an afternoon with 
two young men who were working on the long house. They both went to Mt. 
Edgecumbe and told us a lot about that experience. We also watched a 
dance/singing program at the Klukwan school where the kids were learning 
Tlingit. 

"Awesome place; Awesome people." This sums it up and was written on the 
outhouse door. It was wonderful interacting with the elders and comparing 
cultures. 

The camp was an immersion camp for the Tlingit language with no English. 

I was very confused as to what role I should play. Was I the camp counselor or 
the camper or an outside observer or part of the camp staff? This was never 
explained to me. Many times I felt that the person in charge of my stay took 
advantage of my being there. They were totally not prepared for campers, and 
they relied heavily upon me to fix things, clean up, organize, build structures, and 
run errands. My role at camp always was changing. It was uncomfortable because 
I wanted to please the person in charge, but at the same time learn about Native 
culture through the subsistence activities at camp. 

I went to Kake, then off to a beach area for a week camping at the Tlingit Culture 
Camp. We were focused on subsistence- dealing with fish, game, and berries or 
whatever as they came in. The culmination was the Survival Camp where we all 
went to a secluded island for 24 hours without food (had water and sleeping bag). 
It was great. 

We had it so good-stayed at a B&B in downtown Klukwan. Fish camp activities 
in the mornings; checked nets in the evenings with free time in between to explore 
the village and take part in other activities and talk to people and get to know 
them. 

Perfect weather, great people, and fantastic experience. 

Staying in tents; taking a banya each night; walking on the beach; eating together; 
working together. 

What kinds of activities did you do during your camp visit? 

Set up wood stoves and barrels of fuel for heating tents. Helped fill in an old 
Nushnik hole and move a Nushnik. Supervised 3-5 boys ages 10-13--cleaning, 
workshops, hikes. Assisted in starting "test sites" for an archeological study. 
Beach walks, crafts, salmon leather, plant identification. 
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Made donuts, butchered caribou and seal; hunted caribou and seal; melted snow 
for water; cleaning/kitchen duty and cooking. 

Nature walks, caribou and seal hunting, story time. 

Basket weaving, hiking, wildlife, exploring on the beach, helping with dance 
regalia, participating in language classes, learning songs and dances, eating too 
much! 

Watched hunting of seal, caribou; helped prepare Native foods; learned about sea 
ice and to understand Native uses of plants. 

Acted as a counselor to kids, low-tide walks, botany and plant-use lessons. 

Response combined with previous. 

Wood gathering, fire building, story telling, beach combing, arts and crafts. 

Lots of manual labor and traditional lessons. 

General maintenance, chores, worked with campers, helped cook, participated in 
subsistence activities, organized camp, participated in camper activities, directed 
camp activities. 

I participated in all the subsistence activities with the kids and the adult camp 
leaders. 

Fish processing- checking nets, cutting, canning, drying, smoking. Worked with 
adse hewing boards the traditional way. Pulled weeds in community garden. 
Viewed Tlingit Culture program at school. Learned how to sew bead designs on 
cloth and leather. 

Collected and processed berries (no cook jam); collected gumboots (chiton); 
processed (cleaned, smoked, canned) halibut, salmon, seal; Took part in an 
overnight survival camp (started with no food or shelter); wandered around the 
village; sweat lodge; storytelling; watched dance group. 

Artwork, collecting driftwood, science experiments, woodworking, language 
learning. 
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Did you strike up friendships during your visit? If so, please describe whom you 
became friends with. Others? How did these friendships affect your visit? 

Elders included me in conversations and accepted my interest to listen and learn. 
Camp staff were willing to share experiences. 

I felt I grew quite close to the ladies who were our camp hosts. 

(Three persons named). These friendships made my visit much more enjoyable. 

Yes, I made 2 friends on the ferry with whom I correspond. I made friends with 
the other teacher at camp, the fish and wildlife instructor, the camp counselors, 
the basket weaver, and a few of the women in town. I correspond with and visit 
with all when they are in town. The friendships enhanced the experience and 
made it more meaningful and more fun. 

Many friendships, and I am using these people as resources for my sister schools 
project. We are sister schools with Wainwright. 

I became friends with a teacher from Kodiak and a 6-year-old camper. However, 
the 4 days we were together weren't enough to create a lasting bond. 

Yes, (4 people named one of which was )an 18-year-old girl who just graduated 
from Klukwan HS and who worked in the village office. We also spent time with 
... , two men in town who shared about fish cutting, set netting, and living as a 
half-white/half-Native in both worlds. 

I got to know the elders better than the campers. I enjoyed talking with them and 
the resources they gathered from the sea- how they respected the land, similar to 
my culture from the Midwest. 

I became endeared to the elders and developed a lasting friendship with two of the 
young women. 

I felt that I made friends with the camp organizers, camp counselors, campers, and 
cooks. They had a positive effect on my visit. 

Yes, I gained incredible respect and friendship with Ruth, the "matriarch" of the 
subsistence camp ... an incredible woman. Also, her daughter, Myrna, and Steve, 
who managed the camp, and Rudy. These people made my visit quite incredible! 

Absolutely, with coordinators ... and their brothers, . . .. . . . invited us out in 
November for Bald Eagle Festival and seal hunting. 

Yes, staff and campers. One of the counselors from Petersburg was the most 
outgoing. Through all of my contacts, I was able to learn about a variety of issues 
in greater detail. 
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With camp coordinator shared a tent with her.. We spoke late into the night about 
our lives, her experiences in Kodiak, and with her work with rural people. 
Increased my learning and pleasure tremendously. 

How helpful were your in-camp guide, local representative, or host organization 
during your camp visit? 

Not very helpful at the camp. Prior to camp, I had asked for ideas and 
expectations, but what occurred at camp was not what was passed along to me. So 
I was very surprised at some expectations of teachers at the camp. 

The were great. Always willing to help, answer questions, and get anything we 
needed or wanted. 

Everyone was so nice and supportive. 

Excellent. 

Excellent. It was very laid-back. We had a lot of time on our own to write and 
relax. 

My camp coordinator was great and had each day very organized. 

The camp director was very busy and had a hard time helping us as she was trying 
to immerse herself in the language. 

Some. She was very generous although I felt at times her ideas of my role were 
beyond the scope of the program. She was very open and willing to share her 
culture. 

The best! I liked that Kim trusted us in her house by ourselves when she had to 
leave town for various activities. We fended for ourselves as friends or family 
would. I liked that. 

A good many people went out of their way- well, maybe they just went ahead 
"as normal"- to include and inform me on a great many topics during my stay. 

Combined Responses 
Very helpful (2 respondents); Very; Quite helpful. 
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List some of the things you learned about your host camp/rural Alaska that you did 
not know before you arrived. Do you have any new opinions or views on rural 
Alaska as a result of your camp visit? 

There is a lot more study of Alaska Natives/culture occurring than the general 
(urban) population knows about. Archeology can provide an incredible amount of 
history to researchers and Native elders. So much more will be discovered and 
understood in coming years. Politics are causing more concerns in rural areas than 
I expected. 

I learned more about how much meat was in their diet. I learned more about how 
much the weather and seasons influence their days. 

Re-emphasized how expensive things are. 

I became aware of the contrast between "locals" and tourists on the ferry run; that 
many high school students go away to Mt. Edgecumbe to school in 9-12 grades; 
that the communities are small and very close. I guess my new opinion is that 
even though it's remote, you feel at home and very close to people. 
The deep-seated need for subsistence. The importance of family. 

The depth of family and community connections; the family history with the land; 
Ban ya. 

I really learned about what subsistence is and isn't. I learned that we are a lot 
alike as far as family values. I thoroughly enjoyed traveling and seeing Southeast 
for the first time. A group of high schoolers from all over the country were in 
Klukwan for a month doing community service and learning about the people. We 
got to know young people who were absolutely delightful. 

I learned the value of "woods" to rural Alaska. The elders' stories of the '64 
earthquake was new knowledge. 

Organizational styles. 

They have McDonalds (restaurant) in rural Sitka, Alaska; Sitka was a far cry from 
the "rural" experience I was hoping for. The camp did teach me a lot about 
subsistence living and Tlingit culture but did little for showing me life in rural 
Alaska. 

I have an incredible appreciation for subsistence. Not only is it for food and 
survival, but subsistence in an integral part of their culture, tradition, and life. It is 
everything. Plus, appreciation for silence between people, family ties, and family 
support. 
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I had heard that the Klukwan school was not very good from a friend who had 
student taught out there in the '80s. This new teacher turned things around, adding 
the Tlingit cultural component, and now Haines families are sending their kids to 
Klukwan to school. 

Specific economic conditions of the village/region. The people helped to add 
another layer of fact between past beliefs. 

Closeness of family ties; skills rural Alaskans have in identifying plants, wood 
types, animals, etc., and in using their broad knowledge base about nature. 

Please share your thoughts on what you have learned during your teacher training 
experience. How did you learn it? Do you feel changed as a result? Did your 
experience in rural Alaska meet your expectations? What will you remember and 
value most? 

I would (and will) talk more openly about Alaska Native cultures to urban and 
rural people. The experience was too short and not structured enough at the camp 
to help me feel comfortable to meet requirements. 

This was a once-in-a-lifetime opportunity, and it couldn't have been more 
wonderful. 

My experience was better than I thought. 

How could I begin in this small space? It gave me an experience I will cherish 
forever; encouraged me to pursue more travels in rural Alaska; gave me new 
friends; let me experience and learn things I would never get to otherwise by 
being a part of camp and a part of the community. 

Most fantastic experience of my life. I'm changed in many ways. Truly 
wonderful. It should be a required class for UA students. 

I learned about the importance of intergenerational bonding as I watched parents 
and grandparents spend time with children and grandchildren, teaching them the 
way of their ancestors. I would have liked to go to a camp that matched my field; 
i.e. a culture/language camp instead of a math/science camp. I learned a lot, but it 
is harder to relate my experience to my classes. 

As many do, I lead a very busy lifestyle, teaching and helping my husband in his 
construction company along with duties as wife and morn. A whole week on my 
own gave me a new perspective on my life- a side bonus to the whole 
experience. I really felt connected to these women who were camp participants. 
They are all happy with who they are and where they live, as I am, yet the human 
connection was real and strong. I had a wonderful time and am so grateful to have 
been given the opportunity to go there. 
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The things I learned were from the elders. I don't feel changed, but privileged and 
enriched to have had the opportunity to experience my camp. 

Most amazing experience! I loved how much I learned about myself and how to 
be quiet, watch, and learn. 

This experience deepened my interest in rural Alaska, and I will look for more 
opportunities to be involved with the Native culture and more opportunities to 
travel to rural Alaska. 

I feel very changed as the experience was so different than anything I have 
known. I have a great respect for the Tlingit culture and the people I met. It was 
truly fantastic! 

I can't thank you people enough for choosing me to participate in this worthwhile 
experience. I would be ready to do it again in a heartbeat, and I look forward to a 
sister-school experience at Houston HS. 

It has opened my eyes to look for new ways to expand my horizons, to step 
outside my comfort zone in order to experience more of life. This will flow down 
into everything I do, especially in my classroom. I will remember the individuals 
the most. 

Experiencing it is how I learned it. Being shown and then doing it is quite 
effective way to learn for me. I feel more knowledgeable. I see my lack of 
knowledge of other Alaskan Native groups and want to change that. I will 
remember friendships and experiences with others and in nature. I'll remember 
the elders' enjoyment and laughter when together. 
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Appendix 





Introduction to Rural Communication and Culture 

Alaska Humanities Forum Summer Teacher Training Institute 
April - October 2004 

Credit Course Description and Outline 

One credit, graded, graduate level (15 contact hours) 
Anchorage Museum of History and Art, April sessions 
BP Energy Center, August session 
Instructor: Barbara A. Bernard 

Course Description 
Participants learn about life and culture in rural Alaska from a variety of speakers 
brought in for the purpose. They attend a one- or two-week Native culture camp in 
rural Alaska, where they engage in subsistence, art and language activities, and 
other cultural experiences to learn about life and cultures in rural Alaska. Upon 
their return, they design classroom lessons and make public presentations about 
their experiences. 

Objectives 
1. Participants will recognize their own cultural backgrounds and communication styles. 
2. Participants will become adept at cross-cultural communication. 
3. Participants will understand subsistence, language, education, government, health care, 

history, culture, and communication from a cultural perspective that is not their own. 
4. Participants will design a lesson plan that helps their students learn about rural Alaska. 

State/local standards or district initiatives: Inclusion, Respect and Appreciation for Diversity 
1. Geography Standard D: Interpretation of spatial characteristics of human systems 
2. Geography Standard E: Evaluation of the interaction between humans and their physical 

environments 
3. Government Standard C: Understanding of the character of state government 
4. History Standard B: Understanding of historical themes through knowledge of time, 

places, ideas institutions, cultures, people and events 
5. English/Language Arts Standard A: Writing and speaking well 
6. English/Language Arts Standard E: Understanding and respect of the perspectives of 

others 

Current research on best practices 
This course is designed to help middle- and high-school teachers learn how to 
better work with students from rural areas and to incorporate information about 
rural Alaska into their lessons. 



Activities 
1. Attendance at presentations by rural Alaskans 
2. Cooperative work in designing classroom activities based on their experiences 

Assignments and Assessment 
1. Attend three class sessions (April 16, 17, and August 30, 2004)): 25 points each 

(75 points total) 
2. Complete the readings 

• Building for Understanding, Lara Nations 
• Interethnic Communication, Scollan and Scollan 
• Urban Rural Unity Study 
• Growing Up Native in Alaska, (two essays) 

3. Write a reflective paper in which you: 
• describe your cultural heritage 
• discuss the impact your heritage has had on your classroom practice/teaching 
• reflections on the readings 
(50 points) 

4. Prepare a lesson based on the experience for either middle or high school: 75 points 

Assignments due 
August 30 

September 15 

Total possible: 200 points 
180 to 200 points: A 
159 to 179 points: B 
138 to 158 points: C 
117 to 137 points: D 
Fewer than 117 points: F 

Reflective paper 

Lesson Plan 



Rural Communication and Culture 

Alaska Humanities Forum Summer Teacher Training Institute 
April - October 2004 

Credit Course Description and Outline 

Three credits, graded, graduate level (45 contact hours) 
Anchorage Museum of History and Art, April sessions 
BP Energy Center, August sessions 
Instructor: Barbara A. Bernard 

Course Description 
Participants learn about life and culture in rural Alaska from a variety of speakers brought 
in for the purpose. They attend a one or two-week Native culture camp in rural Alaska 
where they engage in subsistence, art and language activities, and other cultural 
experiences to learn about life and cultures in rural Alaska. Upon their return, they design 
classroom lessons and made public presentations about their experiences. 

Objectives 
1. Participants will recognize their own cultural backgrounds and communication styles. 
2. Participants will become adept at cross-cultural communication. 
3. Participants will understand subsistence, language, education, government, health care, 

history, culture, and communication from a cultural perspective that is not their own. 
4. Participants will learn about one Native culture through in-depth experiences in that 
culture. 
5. Participants will design lesson plans that help their students learn about rural Alaska. 
6. Participants will serve as resources for other teachers and community members about 

rural Alaska. 

Stat/local standards or district initiatives: Inclusion, Respect and Appreciation for Diversity 
1 Geography Standard D: Interpretation of spatial characteristics of human systems 
2. Geography Standard E: Evaluation of the interaction between humans and their physical 

environments 
3. Government Standard C: Understanding of the character of state government 
4. History Standard B: Understanding of historical themes through knowledge of time, 

places, ideas institutions, cultures, people and events 
5. English/Language Arts Standard A: Writing and speaking well 
6. English/Language Arts Standard E: Understanding and respect of the perspectives of 
others 

Current research oh best practices 
This course is designed to help middle and high school teachers learn how to better work 
with students from rural areas, and to incorporate information about rural Alaska into their 
lessons. 



Activities 
1. Attendance at presentations by rural Alaskans 
2. Experience at a one- or two-week culture camp in rural Alaska where they engage in 

subsistence and other cultural activities 
3. Cooperative work in designing classroom activities based on their experiences 
4. Public presentations in your schools and the community about their experience. 

Assignments and Assessment 

OR 

1. Attend four class sessions (April 16, 17, and August 30, 31, 2004)): 25 points each (100 
points) 
2. Complete readings 
3. Write reaction statements on each reading (up to 1 page each): 50 points 

• Interethnic Communication, Scollon and Scollon 
• Growing Up Native in Alaska 
• The Native People of Alaska: Traditional Living in the Northland 

Incorporate a significant response to these readings in your reflective paper 
(see below) 

4 . Write a reflective paper in which you: 
• describe your cultural heritage 
• discuss the impact your heritage has had on your classroom practice/teaching 
• describe what you learned about your cultural heritage while being immersed in 

another culture 
• discuss the implications for your future classroom practice 

50 points (if you have incorporated reactions to the reading: Total points 100) 
5. Complete entire week at Culture Camp: 100 points 
6. Keep at journal during the experience at the Culture Camp: 50 points 
7. Prepare a two-to-three-day unit based on the experience for either middle or high school: 
50 points 
8. Prepare and complete a public presentation for your school and community about the 
experience: 50 points 

Total possible: 450 points 
410 to 450 points: A 
369 to 409 points: B 
328 to 368 points: C 
287 to 327 points: D 
Fewer than 287 points: F 

Assignments due 
August 30 Journal 

September 15 
Reflective Paper and or reaction papers 
Lesson Plan 

Public Presentations for school and community to be completed by October 1, 2004 



Orientation Agenda and Assignments 

Friday, April 16, 2004, 5 to 8 p.m. 
Anchorage Museum of History and Art 

• Introductions 
• Overview of the Rose Rural Urban Program 

Panu Lucier, Program Director, RURE 
• Course Requirements 
• Fast write "My Cultural Heritage" 
• Marge Andrews, Alaska Native Heritage Center, 

Overview of Alaska Native Cultures 
• Mary Ostermick, teacher 

Being a guest in a culture camp 

Homework Assignments for Friday, April 16th 
Read Lara Nations' journal 
Watch Rose Rural Urban Exchange Video (if you haven't already seen it) 
Continue to add to your fast write about your culture 

Saturday, April 17, 9 a.m. to 3:30 p.m. 
Anchorage Museum of History and Art 

• Amy Craver, Institute of Social and Economic Research, UAA, "Invisible Culture" 
• Vernon Chimegalreas, 

Yupik Culture, Cross Cultural Communication, Kinship Systems. 
• Lara Nations, student 

Lunch 

• Bill Simeone, Alaska Department of Fish and Game, Subsistence 

• Shirley David-Jimerson, 
Growing Up in Tetlin: The Four Seasons, Cultural Awareness 

• Shirley Mae Springer Staten, "What We Know Now" 



Summer Homework Assignments: 

1. Complete readings 

2. Write reaction statements on each reading (up to 1 page each): 50 points 
• Interethnic Communication, Scollon and Scollon 
• Growing Up Native in Alaska 
• The Native People of Alaska: Traditional Living in the Northland 

OR 
Incorporate a significant response to these readings in your reflective paper 

(see below) 

3. Write a reflective paper in which you: 
• describe your cultural heritage 
• discuss the impact your heritage has had on your classroom practice/teaching 
• describe what you learned about your cultural heritage while being immersed in 

another culture 
• discuss implications for your future classroom practice 

50 points (if you have incorporated reactions to the reading: Total points 100) 

4. Complete entire week at Culture Camp: 100 points 

5. Keep at journal during the experience at the Culture Camp: 50 points 

6. Prepare a two to three day unit based on the experience for either middle, or high school: 
50 points 

August 30: 1 to 5 p.m.; August 31, 1 to 5 p.m. 
BP Energy Center 

a. De-brief about the experience: share insights and lesson plan ideas 
b. Review curriculum design basics 
c. Work on lesson plans 
d. Work on public presentations 

Assignments due 
August 30 

September 15 

Journal 
Reflective Paper and or reaction papers 
Lesson Plan 

Public Presentations for school and community to be completed by October 1, 2004 



Quotes from Journals 
2004 Teacher Training Participants 

1. That night we had whale for dinner. I think they said it was Bowhead. The meet was 
very dark meat. It didn't taste like beef, but it wasn't fishy either. I had never tried 
whale meat, and to have it shared with us, knowing how much work went into procuring 
it, made it a very special meal. 

2. I flew out on the morning flight. Looking back at this journal I noticed I complained 
about the weather a lot. This doesn't mean I wasn't enjoying myself, I just wish I had my 
parka and heavy gloves. The trip was incredible and I learned so much about the Inupiat 
people. They really did use everything from the animals. There were kind and fun! I 
can't express what a learning experience this was for me! 

3. Trisha talked to most of the kids on the boat ride. It amazed me how she would ask 
their name, think about the last name, and then proceed to ask follow up questions about 
possible family members or neighbors until she had established several direct ties to the 
child. 

4. I skipped banya tonight, but only because I remained at the campfire, talking about the 
camp and discussing values and culture until quite late. We spoke of a search for the 
authenticity of self, of coming to terms with who you are and with what makes you 
valuable. That's why elders are so valued. They have lived long enough to become 
authentic. We also spoke of reconnecting to our sense of place and how that happens 
here by 1) the location of the camp; 2) the intergenerational relationships that are 
strengthened here- many kids came with parents or grandparents; and 3) the banya
which mixes fire, water, wood and community spirit- all the elements needed to become 
clean. 

5. I went into this experience knowing it would be a good experience, but a bit hesitant 
about spending so much time with strangers in a very different culture. Yet I did found 
out that we were much more alike than different. Although the pace seems slower and 
more in tune with the season and the traditions of the outdoors .. . 

To see a village like Klukwan, which has been a "family" for thousands of years, so 
interdependent upon each other was a really humbling experience. 

6. Today was a wonderful day, although nothing went as planned. 

7. I've learned one valuable lesson. Rubber boots are a necessity in Southeast Alaska. I 
pondered wearing my hiking boots but followed Roby's advice and wore my rubber 
boots. In fact, I wear my rubber boots daily at camp too. This is new for me since I rarely 
wear them at home. Anyway, we crossed streams, walked in water along the coast, and 
harvested sea asparagus right from the ocean floor during low tide. Sea asparagus is tasty 
raw and cooked. Salty, but not overwhelming. 



8. One philosophical think about this camp that is really neat, is that my role has 
completely changed. I'm so used to being the center and the authority in the classroom. 
I am used to talking a lot. However, because it is a Tlingit immersion camp, I do not talk 
very much at all. I am a peripheral figure in this camp. Sara and I do not dominate 
anything. I think there are a lot of instances where white people go into something and 
become the center of attention. We do not talk very much and we listen a lot. It is a 
good and very different experience for me. 

9. It was obvious from the beginning that Barrow would run on island time, as it must, 
ruled by the ocean and the weather, as well as the pace of rural life. (It is not surprising 
that a culture like the Inupiaq would frown upon bold statements of the future, 
considering so much depends on external factors and no one wants to "jinx anything or 
sound boastful.) Timetables here are suggestions at best. 

10. Apparently that tuttu (caribou) had walked right through our camp and followed us 
up the hill. It was obvious that this animal was giving itself to our hunters. Fannie told 
me that it is best never to chase after a caribou or agitate it before hunting because it 
makes the meat tough. 

11. I know I would miss so many things about the island and its people: the scenery, the 
talk about fishing and fish and berries and the "old days", the weaving and sewing and 
talking to the adults and elders, the mingling with the students talking to them, wondering 
about their futures, being allowed to share in their age-old cultural activities , walking in 
those green meadows dotted with blooming flowers of many colors, feeling the tundra 
under your feet, trying the identify the flora, touching the seaweed that washed up on the 
beach, taking pictures, trying to follow the flight of the bald eagles through my camera 
lens. I have walked on the tundra and stood on the beaches where ancient mariners 
stored their biadrarka or chigak. I became part of a landscape and, briefly, of a group of 
people that I had only seen, one dimensionally, in the National Geographic. I also now 
know, because of this experience, that the Unangax people are real people just like I am, 
they are not merely drawings by ancient explorers or entries in the index of a history 
book or statistics in a government census or artifacts in a museum far away from their 
homes. They are real people, proud and gentle, living in the 21st century and working 
hard to maintain aspects of their culture, while reviving some lost traditions like their 
language and experiential based education, all the while adapting to environmental, 
technological, social and other changes like most other cultures do. 



12. The highlight of the day and the trip came at dusk. The sweat lodge was readied and 
most of the staff took a sweat. Once again, Justin led the process and went through the 
rituals for the benefit of the first times. He began by smudging. This is done by waving 
a bunch of burning sage leaves around ones body. Justin explained that smudging was 
not just for sweats. He told us how he smudges every day as a way for him to focus his 
thoughts and prepare for the day ahead. He instructed everyone to pause as they entered 
the lodge, give an offering (tobacco) to the shrine and say "All my relations" as they 
crawled into the lodge. This was an important part of the process as typically individuals 
take sweats in order to pray for someone else in their lives. It was the suffering that each 
individual endured during the sweat that was to bring good fortune to individuals in 
need ..... 

By the end of this round, I was able to rid myself of the trivial and unimportant parts of 
my own life. I can only imagine what it would be like to have this be a regular part of 
ones' life. I am sure that your outlook on life would be reshaped . 

. . . Emerging from the lodge into the warm rain was an incredible feeling. To top it off it 
was high tide and the water was at the base of the bridge we used to cross the stream. It 
was almost as if you were walking on water. 

13 . We went to an Eskimo dance that was part of their Fourth of July celebration. It was 
truly moving to see all the elders in attendance. Many of the ladies had on parkas with 
wolverine and wolf ruffs. The dance started with a prayer from an elder. All age groups 
danced and it was a very good time. I was truly amazed that the small children were 
allowed to roam through the gym. It was as if the entire community was watching over 
them. I don't see this happening in Wasilla. 

14. Tundra is much harder to walk on than it originally appears. 

15. Wood is needed constantly as the fire is burning 24 hours a day. It's funny how 
people are all on different sleeping patterns. Some rise early and sleep early, while others 
rise at noon and stay up until midnight, while yet a third group awakens around 8:00 p.m. 
and stays up until 10:00 a.m. It seems that with the constant amount of daylight that 
people have adjusted to following their biological clocks. 

16. As a twenty year Alaskan, I thought I knew a lot about Inupiat culture, I was wrong. 
I have a new found respect for the culture and people of Alaska' s north slope. 

17. I'm realizing daily subsistence living is NOT a 9 to 5 job! It is 24/7 and a lot of 
hurry up and wait. Cut up fish, wait while it dries or smokes, cut it up again, wait again 
while it dries or smokes, cut it up again, put it in canning jars, wait while it processes in 
the pressure canner, stack on shelves. Ready for winter. 



18. After dinner I have begun to notice jars of traditional foods all over the kitchen. 
There is seal oil on the table, canned roe, canned kelp and canned smoke salmon on the 
shelves. Dan and I had a great talk about subsistence. Dan told stories of hunting seals 
and sea otters. He told stories of diving for abalone. It is apparent through Dan's stories 
that his parents have instilled a strong value of Tlingit culture. It is very comfortable for 
me to sit around and talk with Dan. I am very intrigued by his stories and find him to be 
an interesting person. I really enjoy listening to his stories of subsistence lifestyle. 
Thought his stories, I have come to realize that subsistence is a very important part of the 
Tlingit culture. Their stories, songs, and games all revolved around subsistence activities. 
It is apparent that leading a subsistence life style instills strong values within the 
community. Values such as caring for elder, good work ethics, respect for community 
members and awareness of the environment. It is apparent that Dan has these values and 
that he learned them through his Native community. 

19. I am grateful that Roby is so willing to share her culture with Carla and myself. 
Tonight she told the story of how killer whale was born. She has also shared some 
cultural courtesies with us. These include listen to your elders, feed elders first, suggest 
don't direct, give people a chance to offer or invite and don't correct someone by saying 
they are wrong. 

20. One thing I notice is that the older people tend to teach the different skills by doing 
rather than by telling. Yelling at the kids to do things or make things happen doesn't 
seem to occur either. This is very different than what I am used to. I would be yelling at 
all the kids to come here, listen carefully to these instructions and then go do it. Their 
way is different: more watch and learn. There are lots of kids just hanging out and 
playing, which is also very different than our world of always being busy and active in 
organized, adult-controlled activity. It seems to be much more free and open, but when 
someone is told to help out, or and elder needs something, the kids move very quickly! 

21. I have noticed that there are fairly distinct division between the men's and the 
women's work. The girls do the cooking and cleaning, and the boys do the building, 
hunting and heavy stuff. This is probably a direct result of historical labor division, 
which has been in place for eons of time. Our present day western culture has directed 
more away from this division, as more women work in thee work force. This more 
traditional way does seem to work here though, and everyone seems to accept it. I have 
also notice the comfortable sharing of time and place with all the people here. Every one 
seems to enjoy just hanging out and being together. There is a real closeness and sense of 
family and community here. It is a good feeling. All these kids definitely have a sense of 
belonging and feeling a part of something bigger. It is a great thing to see, and I am 
actually envious of it. Our culture has gotten too independent and I think we are 
suffering the results of kids not feeling like they belong, or are important to anything 
bigger. Everyone needs to feel valued and have a sense of community. 

22. One thing that strikes me is that without civilization's many "comforts" (electronic 
gadgets, machines etc,) life is more relaxed, more savored for the simple but essential 
things such as enjoying meals, enjoying each other's company, enjoying family. 



23 . I'm anxious for tomo1rnw and the lack of English. To be quiet, I have learned is 
truly a gift. 

24. John worked with me on how to coil a rope. Amazing the smallest and somewhat 
simplest tasks have a tradition- a proper way. He was taught young to prepare the ropes 
for fishing. His father was a fisherman and at age 8 he joined him. But the point is, 
everything he learned from his father grandfather, or uncle early on. They truly prepared 
him for life. 





Pre-Visit Survey for Teacher Training 
Sponsor: Alaska Humanities Forum 

We would like to know about your interest in different aspects of urban and rural Alaska 
culture. How much do you currently know about the following? 

Thinking about URBAN Alaska ... Thinking about RURAL Alaska 
How much do you know about ... How much do you know about 

Please respond on a scale ji·om Please respond on a scale fi'om 
J=no kno1Vled~e to S=extensive k1101Vled~e J=no k1101Vled~e to S=extensive knowled~e 

1 2 3 4 5 1 2 3 4 5 
none a little some a lot extensive none a little some a lot extensive 

What schools are like? 
Informal, out-of-
school education? 
How communities are 
governed? 
Attitudes of residents 
toward rural residents? 
Attitudes of residents 
toward urban 
residents? 
What the most 
important politica l 
issues are? 
How new residents to 
areas are treated? 
How res idents ea rn 
money? 
How residents get the 
food they need? 
How fami ly members 
relate to one another? 
Customs and 
traditions (including 
western religion and 
traditiona l spiritual 
beliefs)? 
Cultural life (art, 
dance, music, drama, 
movies, literature)? 
Sports, 
leisure/recreational 
activities? 
Social problems (i .e. 
substance abuse, 
domestic violence, 
etc.)? 

Comments: 
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We would like to know about your opinion on different aspects of urban and rural Alaska 
culture. What is your opinion of each? 

Now thinking about URBAN Alaska , ... Now thinking about RURAL Alaska , 
W hat is your opinion of .. What is your opinion of . .. 

Please respond 011 a scale from Please respond on a scale from 
l=hi!(ltly lte!(ative to 5=hi!(hly positive l=hi!(hly lte!(ative to 5=hi!(hly positive 

I 2 3 4 5 I 2 3 4 5 
highly negative neutral positive highly highly negative neutra l positive highly 

negative 11ositive negative positive 

Effectiveness of middle and 
high school education 
Effectiveness of informa l, 
out-of-school education 
Effectiveness of local 
cormnunity government 
Television, radio, 
magazines, newspapers, etc. 
that are available 
How new residents to the 
community are treated 
How residents get the food 
they need? (purchase, hunt, 
fish, gather, trade, share, 
etc.) 
How family members relate 
to one another 
Customs and traditions 
(including religion and 
spiritual beliefs) 
Availability, accessibility, 
and diversity of cultural life 
(art, dance, music, drama, 
literature) 
Availability, accessibility, 
and diversity of sports, 
leisure/recreational 
activities 

Comments: 

Pre-Visit 2004 14 



Current Issues 

Please respond on a scale from 
1 =strongly disagree to 5 =strongly agree. 

1. As you know, a major debate in the state is 
over the conflict between the rural preference 
for subsistence food on federal lands that is 
guaranteed in federal law and the Alaska 
constitution that guarantees all citizens equal 
rights to resources. To what extent do you 
a ree or disa ree with the followin : . . . 

(a) Alaskans should be allowed to vote on 
whether or not they want to amend the 
constitution re ardin the subsistence issue. 

(b) Alaskans should vote to amend the 
constitution to allow for a rural preference for 
subsistence 

( c) Alaskans should not vote to amend the 
constitution for a rural preference for 
subsistence even though this has led to the 
federal government's assuming conh·ol of 
natural resources in large arts of rural Alaska. 

2. Governor Knowles signed an Executive 
Order that recognized that Alaska Native h·ibes 
have conh·ol over certain aspects of life in the 
villages. To what extent do you agree or 
disagree with state recognition of h'ibal 
authority of Alaska Natives? 

3. The rewriting of the formula used to fund 
schools decreased funding in many rural school 
dish·icts . To what extent do you agree or 
disagree with the followin : . .. 

(a) The formula used to fund schools should 
be revised. 

(b) The funding for rural schools should be 
increased. 

1 2 
disagree 

4. How can contemporary Alaska accommodate people of different cultures? 

5. What more can be done to accommodate people with different values? 

Pre-Visit 2004 

3 
neutral 

4 
agree 

5 
strongly 
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Please answer the following questions. 

Alaska Native Worldview 
1. Which of the following best captures a key part of the Alaska Native worldview? 

Mark only one. 

a. Humans and animals are distinct creatures and should be viewed separately from their 
environment. 

b . The ea11h and the creatures of the earth were created to serve humans. 
c. Humans, the land, and all creatures are part of an indivisible world - what happens to any of 

these affects the others. 

2. What are some of the ways that game can be managed/regulated? Mark all that apply. 

a. licensing 
b. permits 
c. designated openings and closings 
d. hunting and fishing regulations 
e. rnral designations 

3. Alaskans harvest more of what than the average American buys from the grocery 
store? 

a. meat and fish 
b . berries 
c. eggs 

4. Traditional rural Alaskans' diet is quite different from the diet of urban Alaskans 
because it is higher in which of the following? 

a. protein 
b. fat 
c. sugar 

5. In the Katie John case, federal regulation was expanded to most navigable waters as 
well as federal lands. Thinking about the urban/rural divide, this case is important to 
which issue? 

a. subsistence 
b. education 
c. health 
d. public safety 
e. governance and sovereignty 
f. economic survival and development 
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Educational Issues 
6. Education is a concern of people around the world because it is seen as a path to a better future and 

as a way to encourage economic growth. What are some of the differences in education between 
rural and urban Alaska? Mark all that apply. 

a. the amount of money spent per student 
b . facility maintenance and operation 
c. mainstream education and its ability to meet the needs of the community and prepare students 

for h·ansition to college 
d. teacher turnover 

7. Please complete this sentence. Almost half of the cost of schools in urban Alaska 
are paid for through . .. Mark only one. 

a. Income tax 
b. Federal Funds 
c. Sales tax on purchases 
d. Tax on local property such as homes, businesses, etc. 

8. Almost all of the cost of schools in rural Alaska are paid through ... 

a. State Funds 
b. Federal Funds 
c. Sales tax on purchases 
d. Tax on local property such as homes, businesses, etc. 

Health Issues 
9. Sanitation in rural Alaska is substandard because many people lack flush toilets 

True False 

10. High consh·uction and operating cost for sewer and water systems is a major problem in rural 
Alaska. 

True False 

Governance and Sovereignty Issues 
11. Tribal governments in rural Alaska are recognized political organizations. 

True False 

12. Some communities is Alaska have both a municipal government and a h·ibal govermnent. 

True False 

Economic Survival and Development Issues 
13 . Urban Alaska relies predominately on a cash income economy? 

True False 

14. Rural Alaska relies predominately on a cash income economy? 

True False 
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15. A "mixed economy " is a term that is used in Alaska to describe which of the following 

a. an economy that has a wide and varied diversity of industries. 
b. an economy that has a mixture of cash and subsistence 
c. an economy that has a number of state and federal employees 

Background 

1. What is your current work assignment? (Mark all that apply) 
o Teacher 
o Administrator 
o Other ---------------------------

2. What type of the educational setting do you work in? (Mark all that apply) 
o School District office, headquarters, or administration 
o School 
o Organization (like McLaughlin, Booth Memorial, Kodiak Correspondence, etc.) 
o Other ---------------------------

3. How many years have you been in the education profession? ________ _ 
(Any part of a year counts as a full year) 

4. How many years have you taught? _________________ _ 
(Any part of a year counts as a full year) 

5. Are you are currently teaching? 
No Yes lfso ... 

• What subject(s) do you teach? ___ _ 
• What grade(s) do you teach? _ __ _ 

6. Do you teach in a (Mark all that apply) 
o Regular classroom of students? 
o Special Education Resource Room? 
o Regular classroom that includes special needs students? 
o Regular classrooms in which you provide support to special need students? 
o Other? 

-------------------------~ 

7. Which certifications do you hold? (Mark all that apply) 
o Elementary Education 
o Special Education 
o Secondary Education 
o Administrative 
o Other? 

-------------------------~ 

Pre-Visit 2004 18 



Post-Visit Survey for Teacher Training 
Sponsor: Alaska Humanities Forum 

Urban and Rural Alaska 

We would like to know about your interest in different aspects of urban and rural Alaska. How much do you 
currently know about the following? 

Thinking about URBAN Alaska .. . Thinkin about RURAL Alaska 
How much do ou know about ... How much do ou know about 

Please respond on a scale from 
1=110 lmowled e to 5=extensive knowled e 

Please respond 01i a scale from 
J=no knowled e to 5=extensive knowled e 

1 2 
none a little 

Comments: 

3 
some 

4 
a lot 

5 
extensive 

What schools are like? 
Informal, out-of-school 
education? 
How communities are overned? 
Attitudes of residents toward 
mral residents? 
Attitudes ofresidents toward 
urban residents? 
What the most important 

olitical issues are? 
How new residents to areas are 
treated? 
How residents earn mone ? 
How residents get the food they 
need? 
How family members relate to 
one another? 
Customs and traditions 
(including western religion and 
traditional s iritual beliefs)? 
Cultural life (art, dance, music, 
drama, movies, literature)? 
Sports, leisure/recreational 
activities? 
Social problems (i.e. substance 
abuse, domestic violence, etc. ? 

1 2 3 4 5 
none a little some a lot extensive 
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We would like to lmow about your opinion on different aspects of urban and rural Alaska. What is your opinion of 
each? 

N ow, tl. k b tURBAN Al k 1m mga ou as a ... N ow, th' k b m mg a out RURALAl k as a 
What is your opinion of .. What is your opinion of .. . 

Please respond on a scale from Please respond on a scale from 
l=hif(hly nef(ative to S=hif(hly positive J=ltif(hly nef(ative to S=hif(hlv positive 

I 2 3 4 5 I 2 3 4 5 
highly negative neutral positive highly highly negative neutral positive highly 

negative positive negative positive 

Effectiveness of middle and 
high school education 
Effectiveness of informal, 
out-of-school education 
Effectiveness of local 
community government 
Television, radio, 
magazines, newspapers, etc. 
that are available 
How new residents to the 
community are treated 
How residents get the food 
they need? (purchase, hunt, 
fish, gather, trade, share, 
etc.) 
How family members relate 
to one another 
Customs and traditions 
(including religion and 
spiritual beliefs) 
Availability, accessibility, 
and diversity of cultural life 
(art, dance, music, drama, 
literature) 
Availability, accessibility, 
and diversity of sports, 
leisure/recreational 
activities 

Comments: 
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Issues 
Please respond on a sca/efi·om 

]=strongly disagree to 5=strongly agree 

I 2 3 4 5 
strongly disagree neutral agree strongly 
disagree agree 

1. As you know, a major debate in the state is 
over the conflict between the rural preference 1: II ii 

for subsistence food on federal lands that is I• II 

II 
guaranteed in federal law and the Alaska 
constitution that guarantees all citizens equal I• 11 

rights to resources. To what extent do you 11 
' 

agree or disagree with the following: ... 

(a) Alaskans should be allowed to vote on 
whether or not they want to amend the 
constitution regarding the subsistence issue. 

(b) Alaskans should vote to amend the 
constitution to allow for a rural preference for 
subsistence 

(c) Alaskans should not vote to amend the 
constitution for a rural preference for 
subsistence even though this has led to the 
federa l government's assuming control of 
natural resources in large parts of rural Alaska. 

' 
2. Governor Knowles signed an Executive 
Order that recognized that Alaska Native tribes 
have control over certain aspects of life in the 
villages. To what extent do you agree or 
disagree with state recognition of tribal 
authority of Alaska Natives? 

3. The rewriting of the formula used to fund 
schools decreased funding in many rural school 
districts. To what extent do you agree or 
disagree with the following: ... ., 

(a) The formula used to fund schools shou ld 
be revised. 

(b) The funding for rural schools should be 
increased. 

4. How can contemporary Alaska accommodate people of different cultures? 

5. What more can be done to accommodate people with different values? 

2 1 



Maintaining Contact 

Now that you have been in vi llage Alaska, how will you go about seeking information about rural Alaska .. . 

l=very unlikely to 5=ve1y likely 
Please respond to each way on a scale from 

1 2 3 4 5 
very unlikely some like I very 

unlikely y likely 
Go to museums or cu ltural heritage centers . 
Go to A laska Native performances such as 
dancing or storyte ll ing. 
Talk with your friends or relatives about rural 
Alaska. 
Talk w ith fe llow teachers about rural Alaska. 
Talk with people who live in rural Alaska. 
Read newspapers or magazines artic les from 
rural A laska. 
Read newspapers or magazine articles about 
rural Alaska. 
Read fictional books about rural A laska. 
Read non-fictional books about rural Alaska. 
Listen to rad io programs about rural A laska. 
Watch telev ision, v ideos, movies, etc about rural 
A laska. 
Take a class. 
Attend conferences, seminars, lectures, etc. 
dealing with rural Alaska. 
Be a member of organization(s) involved in rural 
A laska. 
Receive visitors from rural A laska. 
Travel to rural Alaska. 
Talk with persons in urban Alaska who are 
knowledgeab le about rural A laska. Such as 

Do something e lse (please list below) 
1. 
2 . 
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Overall Assessment 

When you think about your overall experience in rural Alaska, how important were . .. 

Please rate the importance of each aspect on a l=not at all important to S=very important 
scale from 

1 2 3 4 5 
not at some neutra important very 

all l important 
Campers from rural Alaska. 
Program Coordinator from urban Alaska. 
Other people from rural A laska 
Such as 
Other people from urban Alaska 
Such as 
Camp staff in rural Alaska. 
Alaska Humanities Forum staff in urban Alaska. 

Thinking about your total experience in rural Alaska, did you have any problems or difficulty with . . . 

l=not problem at all to S=very serious problems 
Please respond to each on a scale from 

1 2 3 4 5 
no a few some a lot of very 

problem problems problems problems serious 
at all problems 

Too much contact with people from rural 
Alaska. 
Differences in teaching/learning methods 
(between urban and rural camps). 
The way the rural experience was organized. 
Readiness of the camp staff to meet and/or help 
you. 
Readiness of the village residents to meet 
and/or help you. 
Not enough time for travel. 
Housing or where you were staying in the 
camp. 
How well you were prepared for this 
experience. 
Cost of this rural experience to you and your 
fami ly. 
Interaction with rural campers. 
Chance to really get to know people your age. 
Food 
Guidance on personal matters during the 
experience. 
The way village residents live. 
Not enough time with people from urban 
Alaska. 
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Thinking back over the entire Teacher Training (Application, Orientation, and Camp Visit), how 
much do you think the project affected you? 

l=not at all to S=ve1y strong 
Please respond to each way on a scale from 

1 2 3 
not at all a little some a lot 

5 
very 

strong 
It increased your ability to work independently 
(on your own). 
It gave you a chance to get to know people and 
their way of life in rural Alaska. 
It gave you a perspective on your own 
community. 
It gave you an opportunity to get a new 
perspective on yourself. 
It influenced you to change some of your 
personal values. 
It acquainted you with specific topics related to 
your interests but not offered in urban Alaska. 
It helped you choose a subject/career or set a goal 
for your future. 
It helped acquaint you with another culture's 
social, government, and business techniques. 
It gave you insight into working and social 
relations in a rural community. 
It influenced your goals/preferences for your 
academic/employment future. 
It helped you understand why subsistence is such 
an important issue for Alaska Natives. 
It helped you understand why Alaska Natives 
want as much contro l as possible over what 
affects them. 
It helped you understand Alaska Natives' deep 
spiritual connection to their environment. 
It helped you understand why Alaska Natives 
wou ld choose to live in vi llages far from the city. 
It helped you understand why some rural 
communities fee l that their schools and education 
are being neglected. 

24 



Program Evaluation 

Training 

List some of the things you learned from your training. How well did the orientation 
prepare you for your rural experience? 

Which of the sessions were the most effective orientation sessions? 

Which were the least effective? 

Camp Stay 
Tell us about your camp experience. 

What kind of activities did you do during your camp visit? 

Did you strike up friendships during your visit? If so, please describe whom you became fri ends 
with . Others? How did these friendships affect your visit? 
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In-Camp Support 
How helpful were your in-camp guide, local representative, or host organization during your 
camp visit? 

Other Learning 
List some of the things you learned about your host camp/rural Alaska that you did not know 
before you arrived. Do you have any new opinions or views on rural Alaska as a result of your 
camp visit? 

Final Thoughts 
Please share your thoughts on what you have learned during your teacher training experience. 
How did you learn it? Do you feel changed as a result? Did your experience in rural Alaska meet 
your expectations? What will you remember and value most? 

Lesson Plans 

1. Have you used the lesson plans you developed during for the Rose Urban Rural Exchange? 
Yes No If Yes, please answer the following questions. 

If No, please go to Alaska Native Worldview 

2. Did the curriculum address students ' perceptions and misconceptions of rural Alaska? 
No Yes 

3. What core content did the curriculum address? (P lease mark all that apply) 

Attitudes toward rural Alaska 
Accomplishments & capabilities of people in rural Alaska 
Barriers that exist between urban and rural Alaska 
Other 

4. Were the content and activities developmentally appropriate? 

No Yes 

5. Was the content clear? 

No Yes 
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Please answer the following questions. 

Alaska Native Worlclview 
1. Which of the fol lowing best captures a key part of the Alaska Native wor ldview? Mark on ly 

one. 

d. Humans and animals are distinct creatures and should be viewed separately from the ir 
environment. 

e. The earth and the creatures of the earth were created to serve humans. 
f. Humans, the land, and all creatures are pa11 of an indivisible world - what happens to 

any of these affects the others. 

2. What are some of the ways that game can be managed/regulated? Mark all that app ly. 

f. I icensing 
g. permits 
h. designated openings and closings 
1. hunting and fishing regulations 
J. rural designations 

3. Alaskans harvest more of what than the average American buys from the grocery store? 

d. meat and fish 
e. berries 
f. eggs 

4. Traditional rural Alaskans' diet is quite different from the diet of urban Alaskans because it is 
higher in which of the fo llowing? 

d. protein 
e. fat 
f. sugar 

5. In the Katie John case, federal regulation was expanded to most navigable waters as wel l as 
federal lands. Thinking about the urban/rural divide, this case is important to which issue? 

g. subsistence 
h. education 
1. health 
J. public safety 
k. governance and sovereignty 
I. economic survival and development 
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Educational Issues 
6. Education is a concern of people around the world because it is seen as a path to a better 

future and as a way to encourage economic growth. What are some of the differences in 
education between rural and urban Alaska? Mark all that apply. 

e. the amount of money spent per student 
f. facility maintenance and operation 
g. mainstream education and its ability to meet the needs of the community and prepare 

students for transition to college 
h. teacher turnover 

7. Please complete this sentence. Almost half of the cost of schools in urban Alaska 
are paid for through ... Mark only one. 

e. Income tax 
f. Federal Funds 
g. Sales tax on purchases 
h. Tax on local prope1ty such as homes, businesses, etc. 

8. Almost al I of the cost of schools in rural Alaska are paid through .. . 

e. State Funds 
f. Federal Funds 
g. Sales tax on purchases 
h. Tax on local property such as homes, businesses, etc. 

Health Issues 
9. Sanitation in rural Alaska is substandard because many people lack flush toilets 

True False 

l 0. High construction and operating cost for sewer and water systems is a major problem in 
rural Alaska. 

True False 

Governance and Sovereignty Issues 
11. Tribal governments in rural Alaska are recognized political organizations. 

True False 

12. Some communities is Alaska have both a municipal government and a tribal government. 

True False 
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Economic Survival and Development Issues 
13. Urban Alaska relies predominately on a cash income economy? 

True False 

14. Rural Alaska relies predominately on a cash income economy? 
True False 

15 . A "mixed economy " is a term that is used in Alaska to describe which of the followin g 

d. an economy that has a wide and varied diversity of industries. 
e. an economy that has a mixture of cash and subsistence 
f. an economy that has a number of state and federal employees 

Background 

l. What is your current work assignment? (Mark all that apply) 
o Teacher 
o Administrator 
o Other ---------------------------

2. What type of the educational setting do you work in? (Mark all that apply) 
o School District office, headquarters, or administration 
o School 
o Organization (like McLaughlin, Booth Memorial, Kodiak Correspondence, etc.) 
o Other ---------------------------

3. How many years have you been in the education profession? 
---------

(Any part of a year counts as a full year) 

4. How many years have you taught? _________________ _ 
(Any part of a year counts as a full year) 

5. Are you are currently teaching? 
No Yes Ifso .. . 

• What subject(s) do you teach? -----
• What grade(s) do you teach? 

6. Do you teach in a (Mark all that apply) 
o Regular classroom of students? 
o Special Education Resource Room? 
o Regular classroom that includes special needs students? 
o Regular classrooms in which you provide supp01i to special need students? 
o Other? _________________________ _ 

7. Which certifications do you hold? (Mark all that apply) 
o Elementary Education 
o Special Education 
o Secondary Education 
o Administrative 
o Other? --------------------------
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