




































Students at Floyd Dryden Middle School showed significantly more correct responses 
pre- to post-exchange. Floyd Dryden School participants answered 1 to 2 more questions 
coITectly on the post-exchange test than on the pre-test. About half of the Floyd Dryden 
students seemed to have increased their knowledge. 

The match sample from Juneau Douglas High School consists of only 3 students which is 
too small for analysis. In reviewing the individual scores of these students, one went up; 
another went down; and the third remained the same as the pre- score. 

At Chevak School, the lack of evidence of significant change maybe due to a number of 
factors, such as the length of time spent implementing the curriculum. Another 
potentially confounding factor was a lack of continuity- the teacher who taught the 
curriculum was not the same teacher who accompanied the rural students to urban 
Alaska. We do not know to what extent the two teachers shared similar goals and 
objectives. We should be able to better gauge program impact in 2006, when we will 
begin using revised student and teacher assessment tools. 

COMMUNICATIONS 

The Alaska Humanities Forum and the participating teachers communicated via 
telephone, e-mail, and faxes. Face-to-face meetings took place at most schools prior to 
their exchange visit (see Table 6). The program provided time-specific program 
reminders several times during the year. Some of the topics covered were specific site 
and travel logistics, pre-travel arrangements, program operations during travel (discussed 
at least twice with each group), curriculum questions, program logistics, scheduled 
activities in the rural or urban community, reimbursements, and financial information. 

Recommendations for Future Communications 
We did not collect comments about communications from the teachers this year. 

Host Families 
We did not collect comments about host families from the teachers or students this year. 

Student Exchange 
Table 10 shows nine of the fourteen schools that participated in the exchange provided an 
activity schedule. They are listed in the appendix. One exchange had to be cancelled by 
the Sister School staff just prior to the exchange because there were insufficient host 
families to accommodate the students. For both urban and rural students, at least half of 
most days were spent in attending school in the exchange community. For rural students 
typical activities included a University of Alaska Anchorage campus tour, going to see 
Elmendorf and Ft. Richardson Hatcheries, and visiting the Alaska Native Medical Center 
and Job Corp. Some of the things urban students did included touring the local clinics, 
water plants, fire and police stations; participating in wildlife viewing and checking trap 
lines; learning about Umiak construction and Inupiaq language; and trying dog mushing. 
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Table 10. Exchange Visit Activity Schedule by School 

School City/Community 

William Miller Memorial School N(lr_akiak 
Flo_x._d Dl}'._den Middle School Juneau 
Kotlik School Kotlik 
Pacific Northern Academ_x._ Anchor~ 

Chevak School Chevak 
Central Middle School Anchon~_g_e 
Alak School W ainwr!g_ht 
Wasilla Middle School Wasilla 
Buckland School Buckland 
Mirror Lake Middle School Chl!B_iak 
Juneau-Douglas H!g_h School Juneau 
Russian Mission School Russian Mission 
Kin_g_ Career Center Anchor~e 

Barrow H!g_h School Barrow 
Mid-Vall~ Hi_g_h School Wasilla 
Point HO}J_e School Point HO}J_e 

Recommendations for Future Exchange Visits 
Urban Student Exchange 

Please tell me about the activities the teacher 
and students did while visiting in 

rural/urban Alaska. 
See attached Schedule 
Not_E!.·ovided 
Exchang_e Cancelled by Sister School Staff 
ExchaJ!g_e Cancelled b_y_ Sister School Staff 
See attached schedule 
Not_£rovided 
See attached schedule 
See attached schedule 
See attached schedule 
Not_I>_rovided 
See attached schedule 
See attached schedule 
See attached schedule 
See attached schedule 
Not~ovided 

See attached schedule 

Maintain communications between urban and rural teachers. This probably seems 
obvious but is no less critical. Better communication between the teachers from the Sister 
Schools before the exchange enabled them to share information and suggestions for 
activities. Working with the rural teachers on a list of possible activities for visiting urban 
teachers and students helped ensure that activities would be planned well in advance of 
the exchange 

Rural Student Exchange 
Maintain the current schedule of classes and field trips. Splitting the day between 
classes in the morning and field trips in the afternoon continues to work well for the rural 
students. 

POST-EXCHANGE ACTIVITIES 

Student Activities 
Non-Participants: Not every student in a class can participate in the exchange. However, 
students who are not yet selected for the visit- but are in the same classes as those who 
are selected- may also benefit from the Sister-School Exchange experience. All students 
in the class are exposed to the program curriculum and talk with the students who were 
able to visit rural communities. 

Participants: Those who did make the visits developed and gave presentations based on 
their visits in their home communities. In many cases, these students also gave these 
presentations to students who did not participant in the exchange visit. 
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Recommendations for Follow-up Activities 
Give more thought, attention, and time to post-visit activities and develop a protocol for 
debriefing the experience. This was a recommendation from last year. Program staff 
implemented a requirement that each student participating in the exchange develop a 
presentation that is given to the students who did not go on the exchange. Of the post­
presentations that were heard by the Sister School staff, the staff said only a handful 
reflect on their experiences, connect those experiences with prior knowledge and 
understanding, and consciously recognize what they have learned. 

Last year we suggested that the program engage the participating teachers during the 
planning in designing activities to help students process what they have learned. The 
curriculum identifies common themes or ideas (i.e. health, education, governance/ 
sovereignty, and subsistence) that are to be included in the presentations of the 
participating students. These themes need to be reiterated with the students across their 
experience. That is, the themes should be introduced and discussed in depth during the 
curriculum; activities during the visit should be organized and identified as addressing 
one of the themes; and students should identify one or more of the themes as the focus of 
their presentations. 

The follow-up activities that are planned for students are absolutely critical to the 
success of this program. Consequently, the program is hiring Babiche Cultural Exchange 
to conduct site visits to each school to work with the teachers and students on lesson six 
which emphasizes how to prepare to collect information for the presentation, including 
taking pictures, shooting video, and conducting interviews. Although students may 
change their focus later, they should identify one of the themes on which they will 
concentrate during their visit. For example, a student might choose subsistence. 
Subsequently, during the visit, s/he could take photographs, shoot videos, conduct 
informal interviews, and gather information on this theme. Back at the home school, the 
student could then assemble a presentation on the theme s/he chose. Thus, the theme 
could serve to stitch together the experience for the student- and for others who would 
be her/his audience. 

Because we know that learning is mediated by the social environment of the learner, 
we would also encourage teachers to bring together participants to reflect, collectively, 
on their experience. Either the AHF staff or the Babiche team may want to develop a 
protocol teachers could use to debrief participants and help them reflect on their 
experiences. Although more elaborate presentations of the type students have made as 
part of the Rural-Urban Student Exchange are a good model, many teachers cannot afford 
the time such projects entail. Hence, a less time-intensive approach may work best. 
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