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Abstract

The purpose of this study was to explore whether the traditional pull-out method or the inclusion
model was more effective for students with disabilities, both emotionally and academically. This
study focused on the emotional effect that pull-out and inclusion models had on students with
disabilities. It also compared the academic growth of elementary school-aged children with
disabilities within the pull-out and inclusion classrooms. The results of this study indicated that
children with disabilities are more likely to get bullied than their non-disabled peers. Bullying
effects children’s incentive to do well in school. In addition to bullying, students are more likely
to be successful in their least restrictive environment (LRE) serviced by the inclusion model. In
fact, students are able to build up their self-esteem, confidence, and even academic weaknesses
when receiving their education with their non-disabled peers within the inclusive setting.
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I. Introduction

1.1 Background

Special Education was initiated when parents of children with disabilities participated in

advocacy groups. They advocated for their children’s needs to be brought to the public’s eye

because their children were not receiving public education in the early 1960’s. Their focus for

their efforts was to bring public attention to the needs of children with disabilities. Despite their

efforts, a small number of children were still being serviced within the public school system. It

wasn’t until 1975, when the first U.S. federal legislative mandated for students with disabilities

to receive education through the passage of P.L. 94-142, the Education for All Handicapped

Children Act. Prior to PL 94-142 in 1975, children with disabilities were not necessarily eligible

for a free and appropriate public education. For the first time, American schools were required to

provide a free and appropriate public education to children with special needs when The

Education for All Handicapped Children Act (EHA or EAHCA) had legally supported children

with disabilities. According to Small (2013), “6.7 million (9%) of all U.S. children between the

ages of 3 and 21 had special needs and were enrolled in public elementary and secondary school”

(p. 11). The Education for All Handicapped Children Act (EHA or EAHCA) required all public

schools that received public funding to provide education and one free meal a day to children

with mental and physical disabilities.
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P.L. 94-142 also required special educators and related service providers work together in

the implementation of each student’s Individualized Education Plan. An Individualized

Education Plan (IEP) is a legal document that describes a student’s individual special education

program.

“The Individualized Education Program (IEP) is an essential component in providing a

free, appropriate public education (FAPE) to individuals with disabilities. The 2004

amendments of the Individuals with Disabilities Education Act (IDEA) have attempted to

reduce the paperwork requirements of the IEP, while simultaneously ensuring that the

goal of FAPE is met. Furthermore, the legislation attempts to bring the requirements of

IDEA and NCLB into better alignment” (Gartin & Murdick, p. 327).

An IEP identifies the student’s present level of performance (PLAP), specifies the area of

concern (reading, writing, math, study skills, life skills, ect.) that the child needs help in,

accommodations and modifications to assist the child in their education, and targeted,

measurable goals directed by short-term objectives that the child with disabilities will work

towards annually and can be successful in school. IEPs are created by a team that consists of a

parent(s), a general education teacher, a special education teacher, a district representative, and

can include the child with disabilities or outside agencies (speech therapist, doctor, psychologist,

ect.). IEPs help teachers and support staff to understand the goals and how to help the student

reach them within the general education classroom. The law was put into action to ensure that

special education services were available, allowed for open discussions for students with

disabilities, provide auditing requirements for special education, as well as provide federal

funding for students with disabilities.
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The Individuals with Disabilities Education Act (IDEA) has been created to meet the

individual needs of each child. The education that is provided for a student must be modified to

meet the needs of the child with the disability. IDEA provides services to children from ages 3 to

21.  This has allowed parents with children with disabilities to have a variety of options for their

child’s education. IDEA has been modified numerous times over the years and is currently in

place to provide free, appropriate education. Their education today can be provided alongside

their nondisabled peers. There has been a trend towards more inclusion with non-disabled peers

over the years. Inclusion indicates that a child with disabilities can receive his/her education with

other children that do not have a disability. Once they are 22 years of age, they no longer qualify

under the Individuals with Disabilities Education Act.

Special education is provided to address students with disabilities in a way that addresses

their individual needs. Interventions are created to help these children achieve a higher level of

self-sufficiency and success within the school and/or their community. Many special education

models differ from each other depending on the severity of the student’s needs. Students with

disabilities, such as; learning, communication, physical, and developmental disabilities, as well

as emotional and behavioral disorders, change each special education environment.

Special education uses different approaches to provide education to students with

disabilities. Depending on the severity of the students’ disability, determines how much contact

the students will have with their non-disabled peers throughout their school day. The pull-out

model is one approach. The pull-out method is an approach that allows disabled students to

spend a portion of his/her day in the general education classroom, but is pulled-out into the

resource room for more intense, direct intervention in a given area (reading, writing, math, ect.).
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When pulled-out into the resource room, the curriculum may be modified to the student’s ability.

Students may leave their general education classroom to receive a smaller, more intensive

instruction within the resource room. They may also leave to receive other services such as

speech, occupational or physical therapy, or counseling.

Inclusion, previously known as mainstreaming, is another approach to provide education.

Specialized services can be provided within the general education classroom, depending on the

service. Inclusion is a practice that educates students with disabilities in the same environment as

non-disabled students depending on their skills. With collaboration between the general

education and special education teacher, accommodations and modifications are made to the

students with disabilities’ education plan in order for them to be successful within the general

education setting.

Another educational approach is the self-contained practice. Self-containment is a

separate classroom or school that provides educational services to students with disabilities.

Self-containment could be a room specifically designed to help a variety of students with autism,

life skill goals, behavior issues, or even extended resource. Students with special needs that

attend school in a self-contained room do not attend class with their non-disabled peers. They

spend their entire day, receiving most to all of their instructional time exclusively in a separate

location for students with disabilities.

The last model that special education uses is an exclusion model. The exclusion model is

for students who do not receive instruction in any school. They are excluded from school.

Students can be serviced while they are hospitalized, housebound, or even detained by the
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criminal justice system. This has been a common approach in the past, but is not common to

America’s education based on The Individuals with Disabilities Education Act (IDEA).

Special education services are determined by the evaluation team that will best support

the student’s individual needs. They are to be placed in the least-restrictive environment (LRE)

that will best support their special needs. “The Education of All Handicapped Children Act of

1975 (P.L. 94-142), and then its most recent incarnation as the IDEIA (Individuals with

Disabilities Improvement Act) in 2004, mandate that students with disabilities receive their

special education services in the least restrictive environment” (Son, 2011, p. 22). A LRE (Least

Restrictive Environment) principle stipulates that students with special needs will be educated in

“settings as close to the regular educational classroom as possible in which an appropriate

program can be provided and the child can make satisfactory educational progress” (Son, 2011,

p. 22).

To determine which setting is the most appropriate for the student, the evaluation team

will review the student’s strengths, weaknesses, and needs to consider the educational benefit for

the individual. Each least-restrictive environment (LRE) looks different per child with needs. A

least-restrictive environment allows the student with disabilities the opportunity to access their

education with non-disabled peers as it is appropriate. They should be able to access their general

education curriculum. Students with disabilities are provided with supplementary materials and

services to access their IEP goals if they are placed in the general education setting with their

non-disabled peers.

For a student with disabilities, accessing education has changed drastically within the

past fifty years. From being denied public education to creating and Individualized Education
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Program (IEP), America’s education system has allowed access to a least-restrictive environment

for children with disabilities. As an educator, I am thankful that our public education has

changed to allow all children to access education to the best of their ability. However, I question

what environment is best for them to learn in. For a child who has a high-incidence learning

disability, is it better for them to access their education with modifications within the general

education classroom or to be pulled-out for short periods of time to access their education at their

learning level? I would like to know the effects of an inclusive model has on a child compared to

mainstreaming them with their non-disabled peers. I would like to find out how their education

impacts them academically, socially, psychologically, and how they will perform in society.

1.2. Author’s beliefs and experiences

I’ve always known that I wanted to become a teacher, but I never imagined what it would

be like to influence individuals with disabilities. I was attending college to become a general

education teacher, as I was looking forward to having a class of my own. As a general education

teacher, I took ownership of my classroom and considered each of my students as my own. What

I neglected to do was to honor my special education student’s needs, IEP, accommodations and

modifications, and their overall care to the best of my ability. I was an inexperienced teacher

didn’t realize the importance of a child’s disability.

As a general education teacher, I worked well with my special education teacher by

allowing my students to leave when the teacher asked for them. I didn’t fight to teach them

myself. I questioned whether they would have benefited with an inclusion model by being in the

general education setting with accommodations and modifications or be pulled out into the
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resource room. Would they have closed their academic gap in my room or did their special

education teacher fulfill their IEP and educate them the best way that they could?

As a few years have passed, I’ve been working towards my special education certificate.

I’ve been working with many children with varying disabilities. As I am working with them, I

am constantly changing my instruction to better accommodate my students’ needs. Although it is

more work for me and I feel like I’m being spread thin, I individualize my students’ instruction

to best accommodate their needs. I can’t imagine a general education teacher that specifically

addresses their instruction based on an individual’s needs like I do. I feel like I go above and

beyond to ensure my students’ success. If I can’t solve an issue or concern, I always seek

veteran’s opinions and others’ advice. I always ask myself if I am providing the ideal education

for my students whether it is performed through a pull-out model or inclusive throughout the

general education classroom.

I’ve seen my students strive with success due to our small group or individual academic

sessions. On the other spectrum, I’ve also seen some of them struggle, even with individualized

instruction. I am continually questioning what is better for my student’s education, self-esteem,

social status, and overall childhood views of their own education. The question that drives my

study is; how does a pull-out model affect students with disabilities emotionally, academically,

and socially?

Depending on how severe the disability is, persuades me to believe that both inclusion

and pull-out models are effective for individual students. I think it is important for all resource

students to spend a portion of their day within the general education room. When surrounded by

peers, they learn social behaviors that are appropriate for their age group. They can also push
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themselves to be “like” the rest of their peers in an academic view. Children realize if they are

out of place whether it be during recess, physical education, participating in a group read, or any

other academic activity. However, they strive to be like the rest of the class because they are not

confident being individualized at a developing age. Contrary, I believe that children that are

severely behind, could benefit from a pull-out model because their needs would be more

appropriately met. Then again, it all depends on the teachers that are servicing the children with

disabilities. Regardless where students receive their education, I am inclined to believe that the

placement has an effect on the students academically, emotionally, as well as socially.

With this meta-synthesis, I hope to investigate the following research questions:

1. Which model best supports elementary aged students with high incidence disabilities, the

inclusion model or a pull-out model?

2. How does the inclusion model effect students with high incidence disabilities

emotionally, socially, and academically?

3. How does the pull-out model effect students with high incidence disabilities emotionally,

socially, and academically?

4. Which model, inclusive or pull-out, does the current research show to be more effective

in creating successful, happy elementary-aged school children?

1.3. Purpose of this meta-synthesis

This meta-synthesis, which focused on the importance of a disabled child accessing their

education through inclusion or pull-out services, had multiple purposes.  One purpose was to

locate and identify journal articles related to support which least restrictive environment (LRE)

would benefit a child with disabilities. The benefits that were focused on were the students’
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academic performance, social status, as well as their emotional state.  A second purpose was to

locate journal articles related to the adaption of special education within the past fifty years.  A

third purpose was to classify each article by publication type, to identify the research design,

participants, and data sources of each research study, and to summarize the findings of each

study.  My final purpose in conducting this meta-synthesis was to identify the significant themes

in these articles, to help determine the best environment for children with high-incidence

learning disabilities.

2. Methods

2.1. Selection criteria

The 33 journal articles included in this review of literature met the following selection

criteria:

1. The articles relate to the comparison of full inclusion and resource models where

students receive their education.

2. The articles relate to the history of special education.

3. The articles explored issues related to the effectiveness of resource models (Inclusion

and pull-out).

4. The articles were published in peer-reviewed journals from 1995-2014.

5. The articles were written in English.

2.2. Search procedures

Database searches and ancestral searches were conducted to locate articles for this

meta-synthesis

2.2.1 Database searches



12
The effects of Inclusion and Pull-out models

I conducted searches within the Educational Resources Information Center (ERIC,

Ebscohost) using these specific search terms:

1. “High Incidence Disabilities.”

2. (“High Incidence Learning Disabilities”) AND (“Placement”).

3. (IDEA 2004).

4. (Inclusion) AND (Academics) AND (America).

5. (“Special Education”) AND (“Effects”).

6. (“Special Education”) AND (“Pull-out”).

7. (“Special Education”) AND (“Performance”).

8. (“Special Education”) AND (“social skills”).

These database searches yielded a total of 33 articles (Altman, Thurlow, Vang, &

National Center on Educational, 2010; And, & Whinnery, 1995; Barnes-Holmes, & Scanlon,

2013; Benz, Blake, Kwok, Lund, & Zhou, 2012; Bergren, 1995; Bettencourt, Farrell, Helms,

Lotze, Mays, Sullivan, & Sutherland, 2012; Bond, Firth, Frydenberg, & Steeg, 2013; Chen,

Symons, & Reynolds, 2011; Copenhaver, & Utah State University, 2006; Dillow, Snyder, &

National Center for Education Statistic, 2011; Ervin, 2010; Gallagher, 1994; Gartin, & Murdick,

2005; Gelser, Ne’eman, & Young, 2012; Gereut, 1998; Godo Vniko Va, 2009; Hamaidi, Homidi,

& Reyes, 2012; Hartley, Lickel, MacLean, 2008;  Hernandez, 2013; Hourigan, 2009; Jenkins,

2005; Jitendra, & Star, 2011;  Kurth, 2013; McLeskey, & Waldron, 2011; Mepham, 2010;

Norwich & Kelly, 2004; Ntuli, & Traore, 2013; Pineault, Stayrook, & Fairbanks North Star

Borough School District, 1993; Press, 2010; Shady, 2011; Small, & Stewart, 2013; Son, 2011;

Thomas, 2013)
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2.2.2 Ancestral searches

An ancestral search involves reviewing the reference lists of previously published

works to locate literature relevant to one’s topic of interest (Welch, Brownell, & Sheridan, 1999).

I conducted ancestral searches using the reference lists of the previously retrieved articles.  These

ancestral searches yielded additional articles that met the selection criteria.

2.3. Coding procedures

I used a coding form to categorize the information presented in each of the 40

articles. This coding form was based on: (a) publication type; (b) research design; (c)

participants; (d) data sources; and (e) findings of the studies.

2.3.1. Publication type

Each journal article was evaluated and classified according to publication type

(e.g., research study, theoretical work, descriptive work, opinion piece/position paper, guide,

annotated bibliography, and review of the literature). Research studies use a formal research

design to gather and/or analyze quantitative and/or qualitative data. Theoretical works use

existing literature to analyze, expand, or further define a specific philosophical and/or theoretical

assumption. Descriptive works describe phenomena and experiences, but do not disclose

particular methods for attaining data. Opinion pieces/position papers explain, justify, or

recommend a particular course of action based on the author’s opinions and/or beliefs. Guides

give instructions or advice explaining how practitioners might implement a particular agenda.

An annotated bibliography is a list of cited works on a particular topic, followed by a descriptive

paragraph describing, evaluating, or critiquing the source. Reviews of the literature critically

analyze the published literature on a topic through summary, classification, and comparison.
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2.3.2. Research design

Each empirical study was further classified by research design (i.e., quantitative,

qualitative, mixed methods research). Quantitative research utilizes numbers to convey

information.  Instead of numbers, qualitative research uses language to explore issues and

phenomenon. Mixed methods research involves the use of both quantitative and qualitative

methods to present information within a single study.

2.3.3. Participants, data sources, and findings

I identified the participants in each study (e.g., students with learning disabilities,

teachers of students with learning disabilities, parents of students with learning disabilities).  I

also identified the data sources used in each study (e.g., observations, surveys). Lastly, I

summarized the findings of each study (Table 2).

2.4. Data analysis

I used a modified version of the Stick-Collazo-Keen method previously employed by

Duke (2011) and Duke and Ward (2009) to analyze the 33 articles included in this

meta-synthesis.  Significant statements were first identified within each article.  For the purpose

of this meta-synthesis, significant statements were identified as statements that addressed issues

related to: (a) The Least Restrictive Environment (LRE); (b) Effect of Inclusion Model; (c)

Effect of Pull-out Model; (d) Bullying; (e) Social status; (f) Academic performance; (g)

Recommendations on anti-bullying; and/or (h) Placement priorities. I then created a list of

non-repetitive, non-overlapping (verbatim) significant statements with (paraphrased) formulated

meeting. These formulated meanings embodied my understanding of each significant statement.

Lastly, I extracted significant statements and grouped formulated meanings from all 33 articles
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into theme clusters, represented as emergent themes. These emergent themes represented the

essence (or content) of the entire body of literature in (Table 3).

3. Results

3.1. Publication type

I located 33 articles that met my selection criteria.  The publication type of each article is

identified in Table 1.  Fifteen of the 33 articles (46%) included in this meta-synthesis were

research studies (Altman, Thurlow, Vang, & National Center on Educational, 2010; And, &

Whinnery, 1995; Benz, Blake, Kwok, Lund, & Zhou, 2012; Bergren, 1995; Bettencourt, Farrell,

Helms, Lotze, Mays, Sullivan, & Sutherland, 2012; Bond, Firth, Frydenberg, & Steeg, 2013;

Chen, Symons, & Reynolds, 2011; Ervin, 2010; Gelser, Ne’eman, &Young, 2012;  Godo Vniko

Va, 2009; Hamaidi, Homidi, & Reyes, 2012; Hartley, Lickel, MacLean, 2008; Mepham, 2010;

Norwich, Kelly, 2004; Ntuli & Traore, 2013). Nine of the articles (27%) were descriptive works

(Barnes-Holmes, & Scanlon, 2013; Gartin, & Murdick, 2005; Gereut, 1998; Hourigan, 2009;

Jenkins, 2005; Shady, 2011; Small & Stewart, 2013; Son, 2011; Thomas, 2013). Six of the

articles (18%) were Guides (Copenhaver, & Utah State University, 2006; Hernandez, 2013;

Jitendra & Star, 2011; Kurth, 2013; McLeskey & Waldron, 2011; Pineault, Stayrook, &

Fairbanks North Star Borough School District, 1993).  Two of the articles (6%) were a review of

literature (Dillow, Snyder, & National Center for Education Statistic, 2011; Press, 2010).  One of

the articles (3%) was a theoretical work (Gallagher, 1994).
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Table 1

Author(s) & Year of Publication Publication Type

Altman, Thurlow, Vang, & National Center on
Educational, 2010 Research Study

And, & Whinnery, 1995 Research Study

Barnes-Holmes, & Scanlon, 2013 Descriptive Work

Benz, Blake, Kwok, Lund, & Zhou, 2012 Research Study

Bergren, 1995 Research Study
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Bettencourt, Farrell, Helms, Lotze, Mays, Sullivan, &
Sutherland, 2012 Research Study

Bond, Firth, Frydenberg, & Steeg, 2013 Research Study

Chen, Symons, & Reynolds, 2011 Research Study

Copenhaver, & Utah State University, 2006 Guide

Dillow, Snyder, & National Center for Education
Statistic, 2011 Review of the literature

Ervin, 2010 Research Study

Gallagher, 1994 Theoretical work

Gartin, & Murdick, 2005 Descriptive Work

Gelser, Ne’eman, &Young, 2012 Research Study

Gereut, 1998 Descriptive Work

Godo Vniko Va, 2009 Research Study

Hamaidi, Homidi, & Reyes, 2012 Research Study

Hartley, Lickel, MacLean, 2008 Research Study

Hernandez, 2013 Guide

Hourigan, 2009 Descriptive Work

Jenkins, 2005 Descriptive Work

Jitendra & Star, 2011 Guide

Kurth, 2013 Guide

McLeskey & Waldron, 2011 Guide

Mepham, 2010 Research Study

Norwich, Kelly, 2004 Research Study

Ntuli & Traore, 2013 Research Study

Pineault, Stayrook, & Fairbanks North Star Borough
School District, 1993 Guide

Press, 2010 Review of Literature

Shady, 2011 Descriptive Work

Small & Stewart, 2013 Descriptive Work

Son, 2011 Descriptive Work

Thomas, 2013 Descriptive Work
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3.2. Research design, participants, data sources, and findings of the studies

As stated previously, I located 15 research studies that met my selection criteria (Altman,

Thurlow, Vang, & National Center on Educational, 2010; And, & Whinnery, 1995; Benz, Blake,

Kwok, Lund, & Zhou, 2012; Bergren, 1995; Bettencourt, Farrell, Helms, Lotze, Mays, Sullivan,

& Sutherland, 2012; Bond, Firth, Frydenberg, & Steeg, 2013; Chen, Symons, & Reynolds, 2011;

Ervin, 2010; Gelser, Ne’eman, &Young, 2012;  Godo Vniko Va, 2009; Hamaidi, Homidi, &

Reyes, 2012; Hartley, Lickel, MacLean, 2008; Mepham, 2010; Norwich, Kelly, 2004; Ntuli &

Traore, 2013).  The research design, participants, data sources, and findings of each of these

studies are identified in Table 2.

Table 2

Authors Research
Design

Participants Data Sources Findings

Altman,
Thurlow,

Vang, National
Center on

Educational,
2010

Qualitative
and

Quantitative

Students
3rd-10th grade
that
participated in
state-wide
assessments

Survey The information provided
by this survey is based on
the United States’ fifty
states annual performance
reports to the Department
of Education for the school
year of 2008-2009. This
report indicated that all 50
states had 95% or more
participation rate, including
those with IEPs (Individual
Education Programs). An
average of 75% of the
students within the
elementary level took the
reading and math
assessments with
accommodations provided
in their IEPs. This survey
helps support the
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wide-range ability of
students who can
participate in assessments
alongside their nondisabled
peers.

And &
Whinnery,

1995

Qualitative 48 schools,
Grades 2-5,
32 Students
with learning
disabilities
(16 resource,
16 inclusion

Statement
Survey

This survey compared two
different sub groups:
Students that participate in
pull-out resources and
inclusion. This survey
addressed students’
perceptions on four
different topics; feelings,
attitudes of peers,
classroom teachers’
feelings, and special
education support. The
students had positive things
to say about themselves.
6% of the resource students
felt that they were dumb.
The students’ perceptions
of their peers’ attitudes
towards them was positive.
They felt that they were
well-liked by their peers. A
small percentage of the
resource students felt that
they were left out, due to
the physical removal from
the classroom. The
students’ perceptions on
their classroom teachers
towards them were mostly
positive. Some resource
students felt that the teacher
would embarrass them.
Lastly,
Students’ feelings about
special education services
being provided to them or
their peers were positive
across the board. They all
felt that they could obtain



20
The effects of Inclusion and Pull-out models

better grades and liked the
academic support.

Benz, Blake,
Kwok, Lund,

& Zhou, 2012;
Bergren, 1995

Qualitative
and

Quantitative

An initial
sample of
11,512
children and
adolescents
with
disabilities,
ages 6
through 12
who were
enrolled in an
elementary
school

3 Surveys from
2000-2006

This study examined the
prevalence rates of bully
victimization and risk for
repeated victimization
among students with
disabilities in the
Elementary setting. The
rate of bully victimization
was highest for students
with emotional disturbance
across school levels.
Findings from this study
also indicated that students
with disabilities who were
bullied once were at high
risk of being bullied
repeatedly. The overall rate
of bully victimization for
students with disabilities
was 24.5% within
Elementary school settings.
Consistent with popular
belief, the article found that
rates of bully victimization
among students with
disabilities exceeded
national rates of bullying
for students without
disabilities. In order to
lower bullying rates, there
was a development of a
school-based bullying
prevention and intervention
program for students with
disabilities.

Bergren, 1995 Qualitative 541 Students
with various
disabilities
(Inclusion and
non-inclusion
)

Study
Comparison

This article indicated that
students who receive
instruction within the
resource classroom achieve
better than students in
regular classrooms with no
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resource support. Although
not significant, the data
collected indicates that a
full-time approach to
inclusion has a greater
positive impact on student
success. A sample of 30
students were collected
(inclusion and
non-inclusion) and a grade
point average comparison
was employed. Special
education students who
participated in a pull-out
remediation did not have a
significantly higher grade
point average than those
who did not participate in a
pull-out remediation.

Bettencourt,
Farrell, Helms,
Lotze, Mays,
Sullivan, &
Sutherland,

2012

Qualitative
and

Quantitative

74
adolescents
with high
incidence
disabilities
(71% learning
disabilities,
15%
intellectual
disabilities,
14%
emotional/
behavioral
disabilities)

Survey
comparison

implemented
prior to and after

school-based
violence

prevention
curricula

Youth with disabilities are
at higher risk for peer
victimization than their
typically developing peers.
Being victimized, they are
more likely to internalize
and externalize behaviors in
reaction to bullying. 75% of
students with disabilities
scored significantly lower
than youth without
disabilities on a variety of
social skill domains. They
are less likely to use
interventions because they
are concerned that it will
damage their self-image.
Nine themes were
concluded from the study;
five individual themes, four
peer themes. The individual
themes are; values and
beliefs, problem solving,
positive self-image and
confidence, effectiveness of
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responses, and attributions
about others/situations. The
peer themes are; peer
support, peer models for
nonviolent responses, peer
victimization, and
protecting image, status and
reputation with peers.

Bond, Firth,
Frydenberg, &

Steeg, 2013

Qualitative
and

Quantitative

102 students
10-11 years
old
(23 with
dyslexia)

Pre and Post
Surveys

There is evidence of the
intense emotional distress
often by bullying. A
10-session universal coping
programme was put into
place to assist students with
dyslexia, to obtain coping
strategies to increase their
mental health, Throughout
the 12 weeks of the coping
programme, cognitive and
behavioral therapy
principles were taught, as
well as awareness of
current coping strategies.
The programme used
positive thinking, assertion,
goal setting and problem
solving to attain students’
interest. In the programme,
students initially developed
awareness of their current
coping style. There were no
significant differences
between students with and
without dyslexia on any
measures at baseline. All
students increased their
coping skills.

Chen,
Symons, &
Reynolds,

2011

Qualitative
and

Quantitative

1,370
economically
disadvantaged
minority
students

Survey and data
collection

This survey investigated the
association between
childhood factors and later
antisocial behavior for
students with
high-incidence disabilities
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living in
urban city

(learning disabilities and
emotional disturbance). The
antisocial behavior
included official juvenile
delinquency and adult
crime records. In
conclusion, students with
high incidence disabilities
would be more likely to be
involved in juvenile
delinquency and adult
arrest compared to students
without disabilities.
Students with learning
disabilities were 7.1% more
likely to participate in
juvenile delinquency and
students with emotional
disturbance were 43.3%
more likely. This study also
looked at other influential
factors such as individual,
family, and school factors
that are highly influential.

Ervin, 2010 Qualitative 120 Students
with
Disabilities

Non-experiment
al designs,
two-group,
Post-test,

randomized
experiment

The purpose of this
non-experimental study
was to compare student
performance in reading and
mathematics across three
years of data collection in
order to determine if
significant differences exist
with regard to reading and
mathematics CRCT mean
scale scores between
students in traditional
pull-out classes, students in
co-teaching classes, and
students in combined
classes. The data revealed
that students in pull-out
classes had higher
performances that students
in co-teaching classes over
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a three year academic
period.

Gelser,
Ne’eman,

&Young, 2012

Qualitative Children with
disabilities,
families of
children with
disabilities in
Massachusetts

Survey Bullying of students with
disabilities can lower
academic achievement,
self-esteem, confidence,
and aspirations. It can
increase anxiety,
depression, stress,
self-harm, and negative
impacts both emotional and
physical. Students with
disabilities become more
susceptible to victimization
of bullying, peer rejection
and have challenges with
social interactions and
obtaining appropriate social
skills. Families of students
with disabilities were able
to participate in the survey,
conveying their concern for
their children’s
victimization amongst their
non-disabled peers.
Families of the students
with disabilities felt as
though their loved ones
were 56% more likely to
get bullied due to their
disability. The
recommendation is for
agencies to increase the use
of anti-bullying tools
unique to students with
disabilities.

Godo Vniko
Va, 2009

Qualitative 29 principals,
37 vice
principals, 15
principals of
low-enrollme
nt schools, 62
head teachers,

Survey This survey studied
attitudes of administrators
of educational institutions
toward integration, as well
as their readiness and
resource potential for
organizing the necessary
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and 40 senior
teachers of
preschools

accommodation of
impaired students. It shows
that there are diverse
attitudes in regards to the
issue of integration, with a
bent perspective toward a
positive attitude in regards
to integration. A positive
aspect valued children with
impaired development to
adapt among their peers,
and establishing productive
collaboration between
them. A Negative aspect
included the fact that
educational institutions
may lack the necessary
materials, conditions, and
the fear that children will
have a negative attitude
toward impaired
classmates.

Hamaidi,
Homidi, &

Reyes, 2012

Qualitative
and

Quantitative

300 early
childhood
educators;
30-39 years
old

Questionnaire
Survey

The purpose of this
research was to explore and
describe early childhood
educators’ perceptions of
academic aspects and social
and emotional aspects of
inclusion practices. 300
early childhood educators
were asked to participate in
a survey that asked about
their training, experience,
and their attitudes toward
inclusive practices. The
outcome of the survey
indicated that there was no
significant relationship
between teachers’ negative
or positive attitude towards
social and emotional
aspects and demographic
variables to an inclusive
setting.
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Hartley,
Lickel,

MacLean,
2008

Qualitative 87 Adults
with
disabilities,
20-64 years
old in the
Rocky
Mountains,
USA

Scale Survey This study determined that
depression is related to
excessive reassurance
seeking through numerous
scale surveys completed by
adults with disabilities and
those who care for them. It
also investigated the
correlation between
excessive reassurance
seeking, negative
interactions, and depressive
symptoms with disabilities.

Mepham, 2010 Qualitative 507 Children
with
disabilities
Ages 8-19
years old, 46
schools in
England,
Wales, and
Northern
Ireland

Questionnaire This article explores the
fundamental right of
disabled children to feel
safe and be free from
bullying, harassment and
abuse. This article indicates
that children with high
incidence disabilities are
more likely to be bullied
than their non-disabled
peers. Research evidence
shows that children with
high incidence bullying and
abuse has a devastating
impact on their lives. The
article also recommends
ways for children to feel
safe and address their
bullying obstacles.

Norwich,
Kelly, 2004

Qualitative 101 boys and
girls, ages
10-14

Survey through
interviews

As inclusion tends to be a
topic of debate, this survey
indicates that students in
mainstream schools and
special schools feel bullied.
The questions is how to
best use inclusive practices
by determining the
dynamics and process to
implement full inclusion.
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The considerations that
took place in this survey
were the children’s
competence and individual
characteristics, their views,
educational settings, as well
as ethical and human rights.
One interviewer conducted
all of the interviews. The
conductor came to the
conclusion 77% of the
surveyed students felt
bullied. The students felt
that they received learning
support, peer support, and
decrease in bullying within
the “mainstream”
(inclusion) classroom.

Ntuli &
Traore, 2013

Qualitative 10 teachers Audio-recorded
Interviews

(45-80 minutes
long)

The study explored
teachers’ perceptions of
inclusive education and
described how teachers
perceived the benefits and
challenges to inclusive
classrooms in Ghana.
The teachers expressed that
they believed that students
with disabilities should be
allowed to learn together
with their typically
developing peers in
inclusive classrooms in
order to develop a sense of
belonging to the classroom.
They also indicated that
“inclusive education did not
only benefit children with
disabilities, it also benefited
typically developing each
childhood students” (page
53).
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3.2.1. Research Design

Nine of the 15 studies used a qualitative research design (And, & Whinnery, 1995;

Bergren, 1995; Ervin, 2010; Gelser, Ne’eman, &Young, 2012; Godo Vniko Va, 2009; Hartley,

Lickel, MacLean, 2008; Mepham, 2010; Norwich, Kelly, 2004; Ntuli & Traore, 2013).  Six of

the studies utilized a mixed methods research design, both qualitative and quantitative (Altman,

Thurlow, Vang, & National Center on Educational, 2010; Benz, Blake, Kwok, Lund, & Zhou,

2012; Bettencourt, Farrell, Helms, Lotze, Mays, Sullivan, & Sutherland, 2012; Bond, Firth,

Frydenberg, & Steeg, 2013; Chen, Symons, & Reynolds, 2011; Hamaidi, Homidi, & Reyes,

2012).

3.2.2. Participants and data sources

The majority of the 15 research studies included in this meta-synthesis analyzed data

from Elementary-aged school students with disabilities, education professionals and adults with

disabilities.  Ten of the studies (66.6%) analyzed data collected from students with disabilities,

ranging from 6 to 19 years of age (Altman, Thurlow, Vang, & National Center on Educational,

2010; And, & Whinnery, 1995; Benz, Blake, Kwok, Lund, & Zhou, 2012; Bergren, 1995; Bond,

Firth, Frydenberg, & Steeg, 2013; Chen, Symons, & Reynolds, 2011; Ervin, 2010; Gelser,

Ne’eman, &Young, 2012; Mepham, 2010; Norwich, Kelly, 2004).  Three of the studies (20%)

analyzed data from education professionals that included teachers and principals (Godo Vniko

Va, 2009; Hamaidi, Homidi, & Reyes, 2012; Ntuli & Traore, 2013).  In addition to students with

disabilities, and education professionals, two of the studies (14%) analyzed data from adult

participants that lived with a disability through their educated years (Bettencourt, Farrell, Helms,
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Lotze, Mays, Sullivan, & Sutherland, 2012; Hartley, Lickel, MacLean, 2008). These additional

participants included adults in and out of the juvenile and prison justice system as well as

depressed adults due to their disability.

Surveys provided the main data sources used in the research studies.

Nine of the studies (60%) used surveys to collect data from participants (Altman, Thurlow, Vang,

& National Center on Educational, 2010; And, & Whinnery, 1995; Benz, Blake, Kwok, Lund, &

Zhou, 2012; Bettencourt, Farrell, Helms, Lotze, Mays, Sullivan, & Sutherland, 2012; Bond,

Firth, Frydenberg, & Steeg, 2013; Chen, Symons, & Reynolds, 201; Gelser, Ne’eman, &Young,

2012;  Godo Vniko Va, 2009; Hartley, Lickel, MacLean, 2008). Two of the studies (13%) used

interviews to collect data (Norwich, Kelly, 2004; Ntuli & Traore, 2013).  Two of the studies

(13%) used questionnaires to collect data (Hamaidi, Homidi, & Reyes, 2012; Mepham, 2010).

Other data sources were also used in the research studies such as study comparison and

experimental testing (Bergren, 1995; Ervin, 2010).

3.2.3. Findings of the studies

The findings of the 15 research studies included in this meta-synthesis can be

summarized as follows.

1. Students with disabilities that participate in inclusion classrooms perform better

academically. The question is how to best use inclusive practices by determining the dynamics

and process to implement full inclusion the way that it was intended to be. In order to make

inclusion the least restrictive environment (LRE), we must consider the student’s academic

ability, competency, their views, other educational settings as well as the student’s individual

rights.
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2. Students with disabilities are more likely to be bullied than their non-disabled

peers. Bully victimization rates are higher for students with a disability. Once they are

victimized, they are more likely to be a part of repeated victimization. In order to lower bullying

rates, different articles developed and presented a prevention/intervention program to assist

students with disabilities to deal with bullying.

3. Educators shared their perceptions of the academic, social, and emotional aspects

of inclusion practices. Many teachers were able to identify the benefits of inclusion, but felt that

they were not supported through proper education, training, and government funding. The

teachers expressed that they believed that students with disabilities should be allowed to learn

together with their typically developing peers in inclusive classrooms in order to develop a sense

of belonging to the classroom. They also indicated that “inclusive education did not only benefit

children with disabilities, it also benefited typically developing each childhood students” (page

53).

3.3. Emergent Themes

Six themes emerged from my analysis of the 33 articles included in this meta-synthesis.

These emergent themes, or theme clusters, include: (a) understanding the meaning of the Least

Restrictive Environment; (b) benefits of the inclusion model; (c) challenges of the inclusion

model; (d) effects of the pull-out model; (e) effects of bully victimization; and (f) anti-bullying

implementations and interventions. These seven theme clusters and their formulated meanings

are represented in Table 3.



31
The effects of Inclusion and Pull-out models

Table 3

Theme Clusters Formulated Meanings
Understanding the

meaning of the Least
Restrictive Environment

(LRE)

● Full Inclusion is not a legal mandate. LRE regulations
are the standard for determining where services will
be provided.

● Placement of the LRE must be made on an individual
basis by the IEP team.

● The school must ensure that each student’ placement
is in the LRE where the unique needs of that student
can be best met, indicated in his/her IEP.

● Sometimes social benefit is more important than
academic benefit because children with disabilities
perform better when in a comfortable environment.
Therefore, their academic performance will increase.

● Students with disabilities will not be placed in the
general education classroom due to the curriculum.
The general education curriculum can be taught in
other settings such as the resource room.
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● The setting will be chosen to ensure that the child
with disabilities may be provided a program where
the child can make satisfactory educational progress.

● Schools rely on support services, such as special
education teachers and professionals to work closely
with one another, making collaboration decision to
guarantee that planning, delivery, and evaluation of
special education and related services to achieve the
right placement for the LRE.

Benefits of the Inclusion
Model

● Children with disabilities will be educated with
children without disabilities.

● Children with disabilities will receive no separate
educational channels and should be supported within
the general education classroom.

● Within the inclusion model, there are no
discriminations against students with disabilities as
they take an active role in their classroom community.

● Studies assert that students who more fully participate
in general education programs will develop more
positive perceptions of themselves.

● In order for inclusion to work, educators need to make
the curriculum accessible for the kids through
collaboration and adaptations.

● When teaching an inclusive classroom, coordination
and cooperative engagement amongst the general
education and special education teacher is crucial to the
success of the implementation.

● No individual is solely responsible for the progress and
development in children with disabilities in any
particular skill area.

● When implementing the inclusion model, it is
imperative to reinforce the important aspects of
collaboration.

● Inclusion philosophy reflects hope and positive values
but more efforts are needed to bridge the gap between
the theory and practice of inclusion.

● Improving the services and the physical environment of
the classrooms to be more welcoming.

● Students with disabilities are allowed to learn together
with their typically developing peers in inclusive
classrooms. They develop a sense of belonging to the
classroom community, learn from typically developing
peers, and also develop a positive self-image amongst
their peers.
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● Inclusive education did not only benefit children with
disabilities, it also benefits typically developing each
childhood students.

Challenges of the Inclusion
Model

● Students with disabilities within the inclusive setting,
have difficulty working independently.

● Students with disabilities have difficulty creating and
maintaining relationships with their peers because their
disabilities are more noticeable when compared with
their non-disabled peers.

● Students with disabilities are more aware of “how
different they are” compared to their non-disabled
peers.

● There is damage done to their self-worth.
● General education teachers feel that they are not

equipped to deal with special education students in
their classroom with large enrollment numbers.

● When class sizes are too big, the teachers is unable to
give the student with disability one-on-one time when
needed to teach a direct instruction at their instructional
level

● General education teachers are not supported with
training and professional development to fully
implement the inclusion model.

● General education teachers do not have much training
to work with children with special needs

● There needs to be more funds allocated for classroom
materials, aides, and appropriate materials that allow
children with disabilities to function in inclusive
classrooms

Effects of the Pull-Out
Model

● Students with disabilities may receive the same
curriculum but at slower pace.

● Students with disabilities may receive an implemented
alternative or modified curriculum based on their
academic performance level.

● The curriculum that is being taught is not aligned with
the general education teacher.

● Students are excluded from expectations in the general
education room because of the absence.

● Students with disabilities do not feel as though they are
an active member in their classroom because they are
shared between the general and special education
teacher.
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● Students miss the instruction being provided in the
general education classroom while they are in the
resource room.

● Students with disabilities are less likely to be able to
reflect on own abilities and needs when they are being
pulled-out.

● Students compare themselves with peers with
disabilities as role models

Effects of Bully
Victimization

● Youth with disabilities are at higher risk for peer
victimization than their typically developing peers.

● Children with disabilities are more vulnerable to
bullying.

● When an individual becomes victimized by a bully,
they may partake in numerous characteristics such as
withdraw, become aggressive, internalizing or
externalizing behaviors.

● School performance decreases when being victimized
to bullying. Students may avoid school and choose to
not participate in class in fear of being made fun of.

● Bullying negatively impacts self-images.
● The most frequent forms of peer victimization are

relation, verbal, and physical bullying.
● There are different kinds of peer bullying (peer

victimization, peer conflicts, peer problems related to
school).

● Students with disabilities have difficulty with coping
strategies (staying calm, sharing thoughts and feelings,
breathing)

● Children with disabilities who spent more time in the
special education resource classrooms were more likely
to have problem behaviors due to peer victimization.

● Children who have been victimized are less likely to
feel safe amongst their own community.

● Bullying increases devastating impacts such as physical
harm to self or others, emotional distress, and social
exclusion.

● Bullying and the fear of being bullied are the same
thing because they have the same significant impact on
social interactions with peers.

● The effects of bullying can be felt in adulthood.
● Children with disabilities are more vulnerable to abuse

and/or neglect.
● Children with disabilities that participate in the pull-out

model are more likely to be bullied than the children
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that receive special education services by the inclusion
model.

● Children with disabilities are more likely to be
noticeably different when attention is being brought to
their academic deficiency by being pulled-out of the
general education room for additional academic
support.

Anti-bullying
implementations and
interventions

● The goal to anti-bulling is to enhance social, emotional,
and behavioral competencies through individual level
skill building efforts.

● This can be demonstrated through promotion of
problem-solving, emotion management, and
communication skills with peers.

● Students with disabilities need protection.
● In order to receive protection, students with disabilities

need to secure their fundamental right to feel safe.
● In order to address the barriers to their full participation

in their local community, students have the right to
stand up for themselves and feel supported.

● Students that are victimized should improve their lives
through vision and ambition.

● In order to improve one’s life, students with disabilities
need anti-bullying guidance.

● There is a direct correlation that leads children with
disabilities feeling unsafe, and that is the lack of
inclusion within their own community.

● An anti-bullying program would be effective in both
the community as well as the school system.

4. Discussion

In this section, I will give an overview of the emergent themes from my analysis

of the 33 articles included in this meta-synthesis.  These emergent themes were then connected to

my own teaching practices as a special education teacher. I will demonstrate how themes will

influence me both professionally and personally.

4.1 Understanding the meaning of the Least Restrictive Environment (LRE)
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The need for understanding what the least restrictive environment (LRE) is

crucial to students with disabilities ability to function academically, emotionally, and socially to

the best of their ability. The LRE stipulates that students with disabilities will be educated in a

setting as close to the regular educational classroom as possible, in which an appropriate

program can be provided and the child can make satisfactory educational progress. The LRE is

written in IDEA 2004 as,

“A procedure to assure that, to the maximum extent appropriate, children with

disabilities, including children in public or private institutions or other care facilities, are

educated with children who are not disabled, and that special classes, separate schooling,

or other removal of children with disabilities from the general educational environment

occurs only when the nature or severity of the disability is such that education in regular

classes with the use of supplementary aids and services cannot be achieved

satisfactorily” (Copenhaver, page 1).

The LRE is determined by a team with a process indicated through the special education process.

Placement decisions must be made on an individual basis by the Individual Education

Program (IEP) team. In order to ensure that each student with a disability receives their

education and services based on their individual needs, the school must place that student in their

LRE, indicated in their IEP. Contrary, when a student with a disability is so disruptive in a

general classroom that the education, the needs of the student with a disability cannot be met in

that environment.  Therefore, regular placement would not be appropriate to his or her needs.

Sometimes the general education classroom is the most restrictive environment. Sometimes

social benefit is more important than academic benefit. A student will ultimately have a higher
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achievement performance when they are socially benefited. They become more comfortable in

their environment.

The misconception of special education is that it is not a place, it is a service and supports

students’ education. Both special education and general education teachers may provide services

to a student with disabilities. General education teachers are expected to provide instruction to

students with a much broader range of learning, behavioral, and developmental differences

because of the inclusion model. Schools now rely heavily on support services, such as special

education teachers, general education teachers, and other professionals to work closely with one

another, making collaboration a crucial part of their planning, delivery, and evaluation of special

education services. As a special education, I make it a priority to collaborate with all of my

student’s general education teachers to ensure that we, as a team, are delivering our students’

education in the best possible method that supports their LRE. Collaboration is the means to a

successful education delivery.

4.2 Benefits of the Inclusion Model

Full Inclusion is not a legal mandate, but is often an environment that is least restrictive

for students that have disabilities. According to Gereut (1998), the inclusion model is “a

partnership between general and special educators that results in a diverse and rich learning

environment for all students” (p. 2). The inclusion model provides avenues of success for all

students, not just those with disabilities. According to Gallagher (1994), “children with

disabilities are brought along in this values scheme with the concept of full inclusion, meaning

that children with disabilities will be educated with children without disabilities and that no
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separate educational channels should be supported except under the direst of circumstances” (p.

526). The general and special education teachers make sure to modify the content deliver and

materials according to individual students’ needs within the inclusive setting. Modifying

materials reflects on the different learning styles and rates for varying students in the classroom.

Integration of services within the team structure is important to the student’s ability to

succeed academically. No individual is solely responsible for the progress and development of a

child with disabilities in any particular skill area. Collaborative teaching allows teachers to join

academic interventions to target specific goals for students in varying content areas, such as

reading, writing, and math. When placed in an inclusive environment, students receive natural

proportions of academic interventions that typically work of the students’ ability, keeping their

needs in mind. When collaborating, it is important to reinforce the aspects of collaboration. The

special education and general education teacher need to remind themselves of their concerns for

the students in their classroom, their needs, beliefs, and attitudes to promote inclusion. In order

for inclusion to work, we need to make the curriculum accessible for the kids through

collaboration and adaptations.

Inclusion supports academic performance and growth development. The students with

disabilities in the inclusion setting receive the same curriculum but at a slower pace with

accommodations and modifications to help them with their academic achievement. According to

Ntuli and Traore (2013), “Research indicates that children with disabilities demonstrate better

progress when learning with typically developing peers in general classrooms than they would in

segregated learning environments. In inclusive classrooms, children with disabilities learn by

observing their peers without disabilities” (p. 50). Students benefit from working alongside their
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nondisabled peers. According to Jenkins (2005), “research over the past two decades indicates

that segregating students from the general education curriculum and classroom is detrimental to

their academic and social growth” (p. 47).

Inclusion supports social interactions. Classrooms that contain both students with

disabilities and non-disabled children show no discrimination. Students are able to develop

partnerships amongst their peers.  When working alongside their non-disabled peers, students

feel more confident in their abilities and strive off of learning from their friends. According to

Ntuli and Traore (2013), “students with disabilities are allowed to learn together with their

typically developing peers in inclusive classrooms, they develop a sense of belonging to the

classroom community and the society, learn from typically developing peers, and also develop a

positive bond with their peers” (p. 53). Inclusive education did not only benefit children with

disabilities, it also benefited typically developing each childhood students.

Inclusion supports students emotionally. Inclusion encourages peer partnership by

incorporating students in group work. Working alongside a peer increases students’ self-image,

confidence, and ability to interact with peers. And (1995) indicated that “authorities assert that

students who more fully participate in general education programs will develop more positive

perceptions of themselves” (p. 6). I believe that once students are in their preferred environment,

regardless what the IEP team decided, they are more likely to succeed in social interactions and

avoid neglecting or bullying. Therefore, their confidence and self-image will remain positive and

the students can work on their academics without worry of social segregation. According to

Hamaidi, Homidi, & Reyes (2012), “Inclusion philosophy reflects hope and positive values but

more efforts are needed to bridge the gap between the theory and practice of inclusion” (p. 100).
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4.3 Challenges of the Inclusion Model

Inclusion is an ideal practice for most students with high-incidence disabilities. They are

able to receive their education in their LRE while being close to their friends, with support from

the special education staff. However, there are a few components that interfere with that

impression. Students with disabilities tend to have difficulty working independently while in the

general education environment. They are less likely to ask questions, ask for help, or complete

tasks correctly, therefore having a negative impact on their academic growth. Students with

disabilities have difficulty creating and maintaining relationships with their peers because their

disabilities are more noticeable when compared to their non-disabled peers. Students with

disabilities become more aware of “how different they are” compared to their non-disabled

peers.

General education teachers feel that they are not equipped to deal with special education

students in their classroom with large enrollment numbers. It is difficult to accommodate the

needs of students with disabilities when your attention is on a large class size. Within Ntuli and

Traore’s article (2013), a teacher complained, “The class size is the problem. How can you focus

on the child [Child with special needs] when you have 40 of them in the class? We have the

syllabus to complete, that would make me go behind [fail to complete the syllabus]” (p.54). The

general education will start to feel as though they are spread thin. General education teachers are

not supported with training and professional development to fully implement the inclusion

model.

General education teachers feel as though they do not have much training to work with

children with special needs. There needs to be more funds allocated for classroom materials,
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aides, and appropriate materials that allow children with disabilities to function in inclusive

classrooms without direct guidance from the general education teacher. If funding was provided

to recruit teacher aides and purchase more developmentally appropriate materials, the inclusion

model would be more feasible.

4.4 Effect of the Pull-Out Model

Students with disabilities may receive the same curriculum but at slower pace. Depending

on the instructional level of the student, they may receive an implemented alternative or

modified curriculum based on their academic performance level. A modified or alternative

curriculum addresses the student’s need for a different pathway to academic achievement. It is

hard for students to leave the classroom and be expected to pick up where they left off. Students

miss the instruction being provided in the general education classroom while they are in the

resource room. “The resource room is a classroom whereby special education students are pulled

out of a regular classroom for specified remediation” (Bergren, page 2).Therefore, they are

missing a large quantity of the content that is being delivered by the general education teacher.

Students are excluded from expectations in the general education room because of their

absences while in the resource classroom. Students with disabilities do not feel as though they

are an active member in their classroom because they are shared between the general and special

education teacher. They are less likely to be able to reflect on their own abilities and needs when

they are being pulled-out. The need their non-disabled peers as role models. According to Ntuli

and Traore (2013), “Segregating children at an early age would mean that children with

disabilities only have peers with disabilities as role models” (p. 51). I think it’s important for

children to be with their typically developing peers for natural comparison.
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4.5 Effects of Bully Victimization

Youth with disabilities are at higher risk for peer victimization than their typically

developing peers. Research shows that children with disabilities are more vulnerable to abuse

and/or neglect. American studies found out that children with disabilities were on average 3.4

more times likely to be abused or neglected (Mepham, p. 26). It effects their social life, which

then effects both their academic performance and emotional state.

The most frequent forms of peer victimization are verbal and physical bullying. Verbal

bullying is categorized under name-calling, mimicking, and teasing. Physical bullying is

categorized as physical harassment like hitting and corporal intimidation. Most bullying is done

by peers themselves. There are different kinds of peer bullying; peer victimization, peer

conflicts, and peer problems related to school. Peer victimization includes spreading rumors and

teasing their peers. Conflicts with peers would include telling friends something private that they

told to others, two friends putting you in the middle of their conflict, friends flirting, or making

you a part of their joke. Problems with peers related to school are classified as cheating off

papers or tests and engaging in disrupting behaviors.

Bullying effects students with disabilities socially. When being bullied, children have

false beliefs about friendships, trust, and loyalty. They have a hard time trusting their peers and

become introverted. Social immaturity, emotional dysregulation difficulties, or poor social skills

is a direct result from bully victimization. When an individual becomes victimized by a bully,

they may partake in numerous characteristics such as withdraw, becoming aggressive,

internalizing or externalizing behaviors. These behaviors have a direct effect on social lives.

Children who have been victimized are less likely to feel safe amongst their own community.
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Bullying also effects students with disabilities academically. Students’ school

performance decreases when being victimized to bullying. Students may avoid school and

choose to not participate in class in fear of being made fun of. The fear of bullying has the same

effects as bullying itself. Once a child is bullied, they are more likely to be bullied repeatedly.

Lastly, bullying effects students with disabilities emotionally. Bullying negatively

impacts self-images. Students with disabilities have difficulty with coping strategies (staying

calm, sharing thoughts and feelings, and breathing). Bullying increases devastating impacts such

as physical harm to self or others, emotional distress, and social exclusion. Bullying can cause

the victim to internalize and/or externalize behaviors that could harm themselves or others. As a

spectator within a school setting, regardless the increase in bullying interventions, children still

feel the need/desire to continue bullying. From gathering informal information from my students,

bullying has been instigated by children’s social status. Many children partake in bullying

because they are afraid of being bullied themselves.

4.6 Anti-bullying implementation and intervention

In order for bullying to decrease, the barriers that are blocking children with disabilities

need to be brought down by an anti-bullying implementation. Children are feeling unsafe and

feel the lack of inclusion within their own community. Mepham’s research indicated that the

devastating impact that bullying can have on the lives of disabled children and their families can

be detrimental. This ranges from physical harm, emotional distress, and social exclusion.

Students with disabilities are avoiding school, class participation, and social interactions

amongst their peers due to bullying. This has to stop immediately. In order to do so, an

anti-bullying implementation has been recommended. The goal is to enhance social, emotional,
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and behavioral competencies through individual level skill building efforts designed to promote

problem-solving, emotion management, and communication skills with peers. Recommendations

to avoid bullying is to increase student’s self-worth, secure their fundamental right to feel safe,

and allow them full participation in their local community. Children have the same human rights

as adults, children are just vulnerable. We can help them to live full and independent lives.

According to Mepham (2010), “Disabled children who have been bullied or abused will be less

likely to feel safe in their communities and this will act as a barrier to their inclusion in play and

other social activities” (p. 21).

5. Conclusion

“In conclusion, educating students in inclusive classrooms can prepare them for the

challenges that they will face when they leave school to become productive members of society”

(Gereut, page 6). The findings of this meta-synthesis indicate that students will have a more

influential and positive impact when receiving their education within an inclusive setting.  The

evidence shows that each student’s situation is unique but their peers are highly influential and

can show students with disabilities things that can’t be taught like self-worth, social performance,

and peer acceptance. However, there are major roadblocks that interfere the inclusion model such

as bullying, lack of funding and appropriate training for teachers.

Bullying has been impacting student’s personal lives for many years. Children with

disabilities are more likely to become victimized to bullying in comparison to their typically

developing peers. Due to bully victimizations, students with disabilities have a harder time

performing their best within the academic environment, being socially accepted amongst their
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peers, as well as feel confident in themselves emotionally. Being a part of an inclusive

environment lowers the chances of students with disabilities to become victimized in bullying.

The findings of this study show that students will most likely succeed in more than one

way while being a part of an inclusive setting. One of the only certainties is that the child with

disability will be placed in their least restrictive environment (LRE), placed by the IEP team. If

students can participate in their general education classroom, as part of the inclusion model, they

will feel more welcome as a member of their classroom society. Students will feel like they have

a purpose and will obtain a self-worth. When a student feels as though they are worth something,

their overall academic performance increases.  Despite the limitations of a special education

model, whether it be resource, pull-out, or inclusion, we must keep our students’ best interest in

mind. They are people first and foremost, and once they realize that, they can achieve only what

they push themselves to, with support from loved ones, peers, and their educators.
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