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Abstract

Although federally mandated, co-teaching and inclusion are not a common practice in the

public-school setting. Special education can be very different depending on the building, teacher,

population of students and district. Universal design was created to allow all programs and

curriculum to be adapted to meet the needs of children in special education so they can access

the general education classroom and learning materials. Many schools still have a special

education classrooms where children in special education go to receive their education. In an

ideal co-teaching model, both the general education and special education teacher would work

together to provide education for children in special education in the general education

classroom. Although special education needs to be individualized to meet the unique needs of

individual learners, students taught in isolation miss social interactions, group dynamics, self-

acceptance and the opportunity to gain the same knowledge as their peers without a diagnosed

disability. This meta-synthesis research will look deeper into the teacher’s perspective in why or

why not co-teaching is practiced at their school.
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1. Introduction

1.1 Background

Being a special education teacher, I feel fortunate to teach in the United States. We have

specific laws in place that allow all students to be educated in a public-school setting. Although

laws and best practices are constantly being reviewed and modified, there are a few laws that

define current special education practices and policies. Prior the 1975, public schools had the

option of not accepting children who did not fit into the school’s population; this could be

mentally or physically. PL-94-142 better known as the Handicapped Children Act of 1975

mandated that all children were able to be educated in a public-school setting. This law also

mandated that children receiving special education services had an individualized education plan

better known as an IEP (Keogh, 2007). In 1990 Individuals with Disabilities Act (IDEA) was

passed. IDEA stated that children with disabilities are to be educated in the least restrictive

environment: children with a disability are to have as much access as possible to education and

activities as their non-disabled peers. Prior to IDEA, children with disabilities were thought to be

excluded from the public-school culture (Bicehouse, & Faiea, 2017). IDEA was revised in 2004

and put into action in 2005; it was called No Child Left Behind. No Child Left Behind called for

students with disabilities to be further included in the general education setting. Another

component of No Child Left Behind was universal design. Universal design called for

curriculum to be differentiated so students with diverse backgrounds could be included in the

same curriculum as their peers (Bicehouse, & Faiea, 2017). Special education law is very young
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in comparison to other laws. As laws get revised, in theory, students with disabilities gain more

and more access to the same programs as their non-disabled peers.

Every August millions of American children leave their homes and go to school. They

get a new teacher, a new seat in the classroom and a new group of peers in which they will

interact. For children who have been labeled with a disability and receive special education

services, going back to school is not as cut and dry. Some students will be integrated in a

classroom with their peers, while others will be in an alternate setting to receive their daily

education outside of the general education classroom.

Students with disabilities that are pulled out of their general education classroom to

receive their special education are in a pull-out model. Quite often, students are “pulled” to a

special education classroom to receive their education or service hours. Special education

classrooms can be quiet, have less distractions and allow students to work on material that is

below grade level. Students in special education are quite often not able to perform grade-level

work and are working on alternative programs and lessons. Being pulled into a different room

can provide an environment where students can work at their pace and instructional level.

However, when students do not have the access to general education curriculum, they can fall

farther behind their peers increasing the education gap (Bicehouse, & Faiea, 2017).

Students with disabilities that receive their education in the general education class are in

a program called inclusion. In an inclusion model of special education, often times, a general

education teacher and a special education teacher or teacher’s assistant (TA) teach children with

and without an IEP. Since the implementation of No Child Left Behind, students in special

education are now required to take the same state testing as their non-disabled peers (Bicehouse,
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& Faiea, 2017). This change in special education law has further increased the desire for

educators to incorporate all children in general education curriculum. According to NCLB, if

students are going to be tested on general education curriculum, they need to be exposed to

general education curriculum.

Special education does not look the same in each building. In some cases, administration

mandates that all students are included. Other times, it is up to the special education teachers to

decide how to teach groups of students and how to provide special education services. Some

general education teachers are open to having children on IEPs in their classroom; while other

general education teachers see children in special education the responsibility of the special

education teacher. As hard as laws try to find a commonality among states, districts and schools,

student placement ultimately comes down to principals, teachers and parents. No two schools run

special education programs the same way.

Research has boasted the inclusion model to be the best way to deliver special education

services.

General education teachers as well as special education teachers do not always feel that

teaching special education in an inclusion model is what is best or children. Both general

education and special education teachers feel that they have had little to no training in how to

teach such a diverse population of students in the same room.

Teachers have been forced into teaching inclusion by administration with little to no

support from their principals or support staff. General education teachers do not feel they have

had proper training to educate students with disabilities in their classroom.
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Special education teachers feel they are not utilized to their full teaching potential while

in a general education classroom. Frequently, a general education teacher is teaching and a

special education teacher is monitoring student behavior. This model of special education can

leave the special education teacher feeling underutilized. The special education teacher’s specific

skill set is not being used.

Teacher’s attitudes towards inclusion seems to be the biggest element in what makes

inclusion work or fail. Teachers need to agree on the inclusion model. Both teachers need to feel

like they are performing to the best of their potential. According to Swicewood and Miller, both

the general and special education teachers need to fully understand the curriculum (Swicewood,

& Miller, 2015). This may take additional time on the special education teacher’s part to learn

general education programs. Also, teachers need to understand effective strategies and methods

that can be used for two teachers to teach in the same classroom. Common planning time is also

a large component for two teachers to collaborate effectively in the same room. Teachers need to

discuss what they plan on teaching throughout the week. Having one teacher plan and the other

monitor is a very low-level way to teach. Assessment is another area where teacher’s attitudes

play a large role in inclusion. Both parties must take part in analyzing current data to further plan

on how to instruct their group.

1.2 Author’s beliefs and experiences

Co teaching is having a special education teacher working with students in their own

classroom. In a co teaching model, both the special education and the general education teacher

work together to service students’ special education goals and objectives.
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I want to explore the benefits of co-teaching special education in a general education

setting. With prior experience teaching in an inclusion model, and now teaching in a resource

room, I feel I have dual a perspective on the benefits of a co-teaching model. I see tremendous

benefits to collaborating with another teacher, and through research, I would like to further my

knowledge on this particular method of teaching.

My first resource teaching job was at a school in Anchorage, Alaska where I was

mandated by the principal to co-teach. I was given no guidance on how the co-teaching model

should look, and the general education teachers were also unaware of the individual roles of the

certified teachers in the classroom. I felt my job was a glorified teacher’s assistant, and I was not

involved in lesson planning, room arrangement or class-wide data collection. A major problem

was that the general education teacher and myself were not given time to plan and collaborate.

We also weren’t given education on the different models of co teaching. Being my first-year

teaching resource, I was trying to survive by learning a new IEP program, appeasing the

teachers, parents and the principal. After reflecting on my first three years of co-teaching, I feel

that the student’s needs came last. Now, with experience in a verity of schools, and teaching in a

mix of socioeconomic environments, I feel now that I could better support student’s needs. The

benefits of co-teaching are much more evident to me after having years of experience and seeing

other models of special education.

The first benefit I see, and not the most obvious, is the benefit for the teachers. Having

two trained teachers allows the class to be divided into two or more groups, making groups

smaller and allowing teachers to work with students based on ability level. Teachers could also

focus more specifically on a single topic or standard. Co-teaching would also allow a teacher to
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take individual data while an entire class is still actively engaged. Behavior sheets, work

completion, social interactions and other special education-related objectives could be monitored

in a natural environment.

Students with a wide variety of disabilities could naturally obtain social skills. Social

skills are difficult to teach in an isolated environment, and often times, a resource room is where

social skills are taught. If a teacher can react to problems as they arise, teachers could be much

more purposeful in teaching appropriate behavior. Lessons could be delivered that focus on a

particular event, and organic data could be taken.

Students are ultimately the ones who would benefit from co-teaching. They will have

constant academic support, all while being with their peers. Students will be more engaged in the

general education classroom if all ability levels are able to be met. As of now, I feel like I teach

the general education lesson as well as a remedial lesson for students who are not generalizing

the information being taught; and I’m sure general education teachers feel the same. It would be

beneficial if a general education teacher could teach to the tier 1 students or a majority of the

class, and I could teach different levels. These roles could switch, but by having one teacher

teach grade-level material and one teacher cover prerequisite skills, each teacher would have the

opportunity to cover a deeper amount of material.

By having an additional teacher in a classroom, students who struggle could be given

extra help preventing an over-identification of students in special education. Students in special

education should have a disability. At times, students get referred to special education because

they have had a lack of instruction, missed key interventions, live in trauma or lack resources in

their home life. Ideally, a teacher would have the opportunity to work with a child that is having
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academic difficulties to determine if their struggles are a disability or lack of previous

instruction. A co-teaching model would allow struggling students to receive the same

interventions as students in special education. By monitoring students’ progress, a team could

determine if special education testing is necessary, or perhaps the child could transition back into

a higher achieving group all in the same classroom. Ultimately, special education should be

reserved for students who have a learning disability and who do not respond to intervention.

With this meta-synthesis, I hope to investigate the following questions:

1. Why isn’t co-teaching and inclusion a being utilized in more schools, especially since

it is federally mandated?

2. What is needed for teachers to embrace a co-teaching model so it is more of an asset

opposed to another requirement?

3. How can universities and administration prepare and support teachers so they have a

top-down approach to co-teaching?

1.3. The purpose of this meta-synthesis

This meta-synthesis focuses on the hesitations both general education and special education

teachers have towards inclusion and co-teaching. Often times, a program is deemed a success or

a failure by the account of one or just a few people. My first goal is to look at teachers’

perspectives across a wide variety of experiences and find the common threads into inclusion. I

searched for articles that highlighted teachers’ experiences with co-teaching and inclusion across

the United States. Second, I want to find what makes teachers feel co-teaching and inclusion is

successful and what makes them feel otherwise. To do so I, sorted articles by publication type,

determined the research design, participants’ qualitative perspectives, generalized quantitative
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data and summarized my findings. My overarching goal was to relate my experiences with my

findings and to determine if co-teaching is possible in every school.

Methods

2.1. Selection criteria

The 27 journal articles included in this meta-synthesis met the following selection criteria.

1. The articles explored issues related to inclusive practices, specifically focusing on

co-teaching.

2. The articles explored issues related to public education concerning co-teaching in special

education.

3. The articles were published in peer reviewed journals related to the field of education.

4. The articles were published between 1996 and 2018.

2.2. Search procedures

Database searches were conducted to locate articles for this meta- synthesis.

2.2.1. Database searches

I conducted Boolean searches within the Educational Resources Information Center (ERIC,

Ebscohost, & Taylor and Francis) using these specific search terms:

1. (“Co-teaching”) AND (“Special Education”).

2. (“Special Education”) AND (“Co-teaching”).

3. (“Co-teaching”), (“Special Education”) AND (“Inclusive Practices”).

These database searches yielded a total of 27 articles (Arndt, & Liles, 2010; Bicehouse, & Faieta,

2017; Brendle, Lock, & Piazza, 2017; Costley, 2013; Costley, Bell, & Leggett, 2014; Daniels,

2018; Gilmour, 2018; Harkins, & Fletcher, 2015; Hurd, & Weilbacher, 2017; Jenson, 2018;
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Keogh, 2007; Kilanowski, Foote, & Rinaldo, 2010; Kirby, 2016; Monahan, 1997; Morgan, 2016;

Murphy, 2018; Nishimura, & Busse, 2015; Pearson, Clavenna-Deane, & Supon Carter, 2015;

Parker, Alvarez McHatton, & Allen, 2012; Sanders, 2011; Scruggs, & Mastropieri, 2017;

Sindelar, 1995; Swicewood, & Miller, 2015; Wang, & Reynolds, 1996; Zigmond, 2001; Zimmer,

Alvarez McHatton, Driver, Datubo-Brown, & Steffen, 2018).

2.3. Coding procedures

I used a coding form to categorize the information presented in each of the 27 articles.

This coding form was based on: (a) publication type; (b) research design; (c) participants; (d)

data sources; and (e) findings of the studies.

2.3.1. Publication types

Each journal article was evaluated and classified according to publication type (e.g.,

research study, theoretical work, descriptive work, opinion piece/position paper, guide, annotated

bibliography, review of the literature). Research studies use a formal research design to gather

and/or analyze quantitative and/or qualitative data. Theoretical works use existing literature to

analyze, expand, or further define a specific philosophical and/or theoretical assumption.

Descriptive works describe phenomena and experiences, but do not disclose particular methods

for attaining data. Opinion pieces/position papers explain, justify, or recommend a particular

course of action based on the author’s opinions and/or beliefs. Guides give instructions or advice

explaining how practitioners might implement a particular agenda. An annotated bibliography is

a list of cited works on a particular topic, followed by a descriptive paragraph describing,

evaluating, or critiquing the source. Reviews of the literature critically analyze the published

literature on a topic through summary, classification, and comparison.
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2.3.2. Research design

Each empirical study was further classified by research design (i.e., quantitative,

qualitative, mixed methods research). Quantitative research utilizes numbers to convey

information. Instead of numbers, qualitative research uses language to explore issues and

phenomenon. Mixed methods research involves the use of both quantitative and qualitative

methods to present information within a single study.

2.3.3. Participants, data sources, and findings

I identified the participants in each study (e.g., general education teachers, special

education teachers, preservice teachers, administrators). I also identified the data sources used in

each study (e.g., observations, surveys). Lastly, I summarized the findings of each study (Table

2).

2.4. Data analysis

I used a modified version of the Stevick-Colaizzi-Keen method previously employed by

Duke (2011) and Duke and Ward (2009) to analyze the 27 articles included in this meta-

synthesis. Significant statements were first identified within each article. For the purpose of this

meta-synthesis, significant statements were identified as statements that addressed issues related

to: (a) the effect of students in special education joining a general education class must be taken

into account; (b) special education teachers need to step out of their comfort zone to help

certified students in the general education classroom; (c) co-teaching should benefit all students

in the classroom, regardless if they have an IEP; (d) co-teaching needs to help students with an

IEP on an individual level; (e) administrators and principals need to support co-teaching and

inclusive settings; (f) universities need to teach both special and general education teachers
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different models of co-teaching and best practices in how to effectively work together; and/or (g)

teachers need to collaborate at a personal level with a student-centered vision. I then generated a

list of non-repetitive, verbatim significant statements with paraphrased formulated meanings.

These paraphrased formulated meanings represented my interpretation of each significant

statement. Lastly, the formulated meanings from all 27 articles were grouped into theme clusters,

represented as emergent themes. These emergent themes represented the fundamental elements

of the entire body of literature

3. Results

3.1. Publication type

I located 27 articles that met my selection criteria. The publication type of each article is located

in Table 1.  Fourteen of the 27 articles (51.8%) included in this meta synthesis were research

studies (Arndt, & Liles, 2010; Brendle, Lock, & Piazza, 2017; Daniels, 2018; Harkins, &

Fletcher, 2015; Hurd, & Weilbacher, 2017; Kilanowski, Foote, & Rinaldo, 2010; Monahan,

1997; Morgan, 2016; Murphy, 2018; Nishimura, & Busse, 2015; Pearson, Clavenna-Deane, &

Supon Carter, 2015; Parker, Alvarez McHatton, & Allen, 2012; Sanders, 2011; Zimmer, Alvarez

McHatton, Driver, Datubo-Brown, & Steffen, 2018). Three of the articles (11.1%) were guides

(Costley, Bell, & Leggett, 2014; Scruggs, & Mastropieri, 2017; Swicewood, & Miller, 2015). Six

of the articles (22.2%) were opinion pieces/position papers (Costley, 2013; Gilmour, 2018;

Keogh, 2007; Sindelar, 1995; Wang, & Reynolds, 1996; Zigmond, 2001).  Three of the articles

(11.1%) were reviews of literature (Bicehouse, & Faieta, 2017; Jenson, 2018; Kirby, 2016).
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Table 1

Author(s) & Year of Publication Publication Type

Arndt, & Liles, (2010) Research Study

Bicehouse, & Faieta, (2017) Literature Review

Brendle, Lock, & Piazza, (2017) Research Study

Costley, (2013) Opinion/Position Piece

Costley, Bell, & Leggett, (2014) Guide

Daniels, (2018) Research Study

Gilmour, (2018) Opinion/Position Piece

Harkins, & Fletcher, (2015) Research Study

Hurd, & Weilbacher, (2017) Research Study

Jenson, (2018) Literature Review

Keogh, (2007) Opinion/Position Piece

Kilanowski, Foote, & Rinaldo, (2010) Research Study

Kirby, (2016) Literature Review

Monahan, (1997) Research Study

Morgan, (2016) Research Study
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Murphy, (2018) Research Study

Nishimura, & Busse, (2015) Research Study

Pearson, Clavenna-Deane, & Supon Carter, (2015) Research Study

Parker, Alvarez McHatton, & Allen, (2012) Research Study

Sanders, (2011) Research Study

Scruggs, & Mastropieri, (2017) Guide

Sindelar, (1995) Opinion/Position Piece

Swicewood, & Miller, (2015) Guide

Wang, & Reynolds, (1996) Opinion/Position Piece

Zigmond, (2001) Opinion/Position Piece

Zimmer, Alvarez McHatton, Driver, Datubo-Brown, &
Steffen, (2018) Research Study
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3.2 Research design, participants, data sources, and findings of the studies

As stated previously, I located 14 research studies that met my selection criteria, (Arndt,

& Liles, 2010; Brendle, Lock, & Piazza, 2017; Daniels, 2018; Harkins, & Fletcher, 2015; Hurd,

& Weilbacher, 2017; Kilanowski, Foote, & Rinaldo, 2010; Monahan, 1997; Morgan, 2016;

Murphy, 2018; Nishimura, & Busse, 2015; Pearson, Clavenna-Deane, & Supon Carter, 2015;

Parker, Alvarez McHatton, & Allen, 2012; Sanders, 2011; Zimmer, Alvarez McHatton, Driver,

Datubo-Brown, & Steffen, 2018). The research design, participants, data sources, and findings of

each of these studies are identified in Table 2.
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Table 2

Authors Research
Design

Participants Data Sources Findings

Arndt, & Liles Qualitative 12
pre-service,
special
education
teachers, 17
preservice
social studies
teachers

Reflective
essays, written
reflections,
audiotaped
interviews

Attitudes were positive in
the idea of co-teaching.
After social studies,
preservice and special
education preservice
teachers had the
opportunity to work
together, the need for
common ground became
more apparent: special
education teachers didn’t
feel they knew the material
well enough, classroom
ownership became an issue
and college preparation
was different among the
undergraduate studies.

Brendle, Lock,
& Piazza

Qualitative A general
education
teacher and a
special
education
teacher from
4th grade. A
general
education and
a special
education

Interviews,
rating scale,
classroom
observations

All teacher had over ten
years of experience. The
common teaching model
was the general education
teacher presented the
information and the special
education teacher modify
assignments and provide
accommodations. Although
co-planning time was
given to the teachers, there
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teacher for 5th

grade.
was a lack of
administrative direction.
Teachers wanted more
assurance in their delivery
and philosophies.

Daniels Quantitativ
e

56 general
education
teachers and 4
special
education
teachers from
a rural
Colorado
school

Survey This study examined
self-efficacy among
general education and
special education teachers
regarding inclusion. The
data showed that general
and special education
teachers felt a high level of
self-efficacy towards
ability levels, classroom
management and basic
competency. The results
differed in collaboration.
Special education teachers
felt a higher level of
self-efficacy when it came
to working with teachers,
parents and administrators.

Harkins, &
Fletcher

Mixed-Met
hods

432 educators
of mixed
grades and
services
providers

Survey,
interviews

Teachers claimed that a
lack of training, direction
and researched programs
hinder their beliefs and
abilities towards inclusion.
Students’ ability level and
severity of disability also
determined educator’s
views on inclusion.

Hurd, &
Weilbacher

Qualitative 9 classroom
teachers, 8
preservice
teachers, 1
faculty
instructor

Interview data,
field notes,
on-going
conversation

Different models of
co-teacher were performed
with existing teachers
paired with preservice
teachers. Both parties
found there was increased
opportunities for teachers,
increased respect for
colleagues and more
availability for
individualization when
co-teaching. A common
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drawback was lack of time
for co-planning.

Kilanowski,
Foote, &
Rinaldo

Quantitativ
e

71 teachers
from
elementary to
high school

Survey Although inclusion was
documented at a majority
of schools, one-on-one
help, small-group support,
and teacher assistant
support were the most
common services provided.
Co-teaching was not found
to be a collaborative
method at most locations.

Monahan Quantitativ
e

100
administrators
, 125
counselors,
342 teachers

Survey Change in attitudes
towards inclusion would be
more excepted if faculty
understood why change
was needed. Schools need
a well-defined mission
statement. More training
needs to be done at the
college level as well as the
administrative level.

Morgan Mixed
–Methods

Personal
reflection, two
school district
employees,
one university
employee, 19
second
graders

Interviews,
faculty
surveys,
personal
journal
reflections

Morgan found that special
educators need to play
more of a leadership role in
schools to promote
inclusion. All teachers
must fully embrace the
theory of inclusion for best
outcomes. If done
correctly, all students in a
classroom benefit.
Teachers must be flexible,
accountable and able to
effetely collaborate.

Murphy Mixed-Met
hods

23 teachers Survey This article broke down the
significant court cases that
shaped special education.
In addition, it also gave
perspective to teacher’s
attitudes in regards to
inclusion and co-teaching.
There still seems to be a
lack of professional
development to make
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teachers feel comfortable.
It seems co-teaching was
designed to make test
scores higher, and not
necessarily teach to an
individual.

Nishimura, &
Busse

Quantitativ
e

125 teachers Survey General education teachers
feel they lack proper
training in regards to
full-inclusion.

Pearson,
Clavenna-Dea
ne, & Supon
Carter

Quantitativ
e

92 teachers Survey This article surveyed
teacher’s attitudes when
including students with
significant disabilities.
Teachers reported that
extensive planning,
modifying, organization,
daily problem solving took
sufficient time. Teachers in
both rural and urban areas
noted that adequate
training is a priority.
Special education teachers
had a better experience
when their students were
only included in general
education 50% or less of
the day.

Parker,
Alvarez
McHatton, &
Allen

Qualitative 46 preservice
teachers, 2
graduate
assistants

Reflective
statements
from the
participants

Giving preservice teachers
experience in co-teaching
while in their practicum
hours gives them
experience of what to
expect as inclusion
becomes more prevalent.
Teacher relationships are
imperative to success.
Multiple models of
co-teaching need to be
explored.

Sanders Quantitativ
e

111
undergraduate
students

Survey Candidates had a poor
understanding of special
education laws, despite
high confidence in their
knowledge. This was with
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both general education and
special education majors.

Zimmer,
Alvarez
McHatton,
Driver,
Datubo-Brown
, & Steffen

Mixed-Met
hods

34 elementary
preservice
teachers

Questionnaires
,
collaborative
meetings

Teachers’ attitudes towards
inclusion greatly increased
when they were provided
with training and support.
SWD were placed in a
STEM classroom, and with
accommodations, major
concepts were able to be
generalized, increasing
higher-level thinking and
reasoning skills for SWD.

3.2.1. Research Design

Of the 14 studies, 4 of them (28.6%) used a qualitative research design (Arndt, & Liles,

2010; Brendle, Lock, & Piazza, 2017; Hurd, & Weilbacher, 2017; Parker, Alvarez McHatton, &

Allen, 2012). Six of the studies (42.8%) utilized a quantitative research design (Daniels, 2018;

Kilanowski, Foote, & Rinaldo, 2010; Monahan, 1997; Nishimura, & Busse, 2015; Pearson,

Clavenna-Deane, & Supon Carter, 2015; Sanders, 2011). Four of the studies (28.6%) utilized a

mixed-methods research design (Harkins, & Fletcher, 2015; Morgan, 2016; Murphy, 2018;

Zimmer, Alvarez McHatton, Driver, Datubo-Brown, & Steffen, 2018).

3.2.2. Participants and data sources

A majority of the 14 research articles in this meta-synthesis study focused on elementary

school teachers’ perspectives on co-teaching, both general education and special education.

Other professionals consisted of administrators, university professors and undergraduate

students. Seven of the studies (50%) focused teacher’s experiences in co-teaching (Brendle,
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Lock, & Piazza, 2017; Daniels, 2018; Harkins, & Fletcher, 2015; Kilanowski, Foote, & Rinaldo,

2010; Murphy, 2018; Nishimura, & Busse, 2015; Pearson, Clavenna-Deane, & Supon Carter,

2015). Three studies (21%) were from the perspectives of preservice teachers (Arndt, & Liles,

2010; Parker, Alvarez McHatton, & Allen, 2012; Zimmer, Alvarez McHatton, Driver,

Datubo-Brown, & Steffen, 2018). One study (1%) reflected the finding of undergraduate students

(Sanders, 2011). The remaining three research articles (21%) were a mix of university

professors, general education teachers, special education teacher and administrators and

principals (Hurd, & Weilbacher, 2017; Monahan, 1997; Morgan, 2016). Surveys were the main

research method used in the research studies. Other articles had a mix of surveys, conversations,

observations reflective statements and rating scales. Eight of the studies (57%) were surveys

(Daniels, 2018; Harkins, & Fletcher, 2015; Kilanowski, Foote, & Rinaldo, 2010; Monahan,

1997; Murphy, 2018; Nishimura, & Busse, 2015; Pearson, Clavenna-Deane, & Supon Carter,

2015; Sanders, 2011). The remaining six articles (42%) used a combination of methods to gather

research (Arndt, & Liles, 2010; Brendle, Lock, & Piazza, 2017; Hurd, & Weilbacher, 2017;

Morgan, 2016; Parker, Alvarez McHatton, & Allen, 2012; Zimmer, Alvarez McHatton, Driver,

Datubo-Brown, & Steffen 2018).

3.2.3. Findings of the studies

The findings of the 14 research studies included in this meta-synthesis can be

summarized as follows.

1.Teachers need guidance in how to efficiently co-teach. Special education and general

education teachers need a mission statement to guide them in order to perform best practice.

Currently, there is not a model of inclusion or co-teaching to follow.
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2. Co-teaching, inclusion and universal design need to be taught from the top down. Rich

instruction needs to start at the university level, and teacher will need further support from

administration and school principals.

3.Teachers’ attitudes ultimately are the determining factor in a successful co-teaching

partnership. Both general and special education teachers must understand the profound

difference that collaboration can have on students with disabilities. It is the job of such teachers

to make sure students have as much access as possible to general education programs and that

students with disabilities are truly being educated in their least restrictive environment.

3.3. Emergent themes

During my analysis of the 27 articles included in this meta-synthesis, 7 themes emerged.

These emergent themes, or theme clusters, include: (a) the effect of students in special education

joining a general education class must be taken into account; (b) special education teachers need

to step out of their comfort zone to help certified students in the general education classroom; (c)

co-teaching should benefit all students in the classroom, regardless if they have an IEP; (d)

co-teaching needs to help students with an IEP on an individual level; (e) administrators and

principals need to support co-teaching and inclusive settings; (f) universities need to teach both

special and general education teachers different models of co-teaching and best practices in how

to effectively work together; and/or (g) teachers need to collaborate at a personal level with a

student-centered vision. These seven theme clusters and their formulated meanings are

represented in Table 3.
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Table 3

Theme Clusters Formulated Meanings

The effect of
students in
special education
joining a general
education class
must be taken
into account.

● Teachers without training felt they do not understand disabilities or
how to approach them.

● General education teachers feel they have not been trained in how to
modify curriculum to meet the academic abilities of each individual
student.

● General education teachers are more accepting of children with mild
to moderate learning disabilities opposed to students with major
behavior disorders or who are cognitively delayed.

● Teachers with larger class sizes are more resistant to co-teach and to
have students with disabilities in their classroom.

● General education teachers play a vital role in weather inclusion
works.

● A majority of teachers are from white, middle class backgrounds.
They tend to teach in a model where they were taught. This does not
always take children in special education into account. Not all
teachers planned on teaching struggling learners.

● General education teachers who have students with disabilities in
their classes reported less time with instruction and more time with
behavior management.
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● In looking at how inclusion benefits students with disabilities,
researchers must also consider the influence that inclusion has on the
general education population and the general education teacher.

● How many students with severe disabilities can be integrated into a
single general education classroom?

● Inclusion practices may suffer from lack of administrative support
and attitudes of general education teachers.

● Teachers were commonly good students; they are not prepared for
the diversity they will most likely encounter in a 21st century school,
let alone students with disabilities.

● General education teacher take on more of a specialist role.
● The severity of a disability plays a large part in if a general education

teacher is willing to work with them.
● Students with severe social emotional needs that have been

integrated in a general education classroom have been shown to
reduce test scores and cause general education teachers to leave their
jobs.

Special education
teachers need to
step out of their
comfort zone to
help certified
students in the
general
education
classroom.

● Special education teachers must have a vast understanding of a
school’s infrastructure and social structure to remove barriers for
students in special education.

● A significant challenge in including students with more significant
disabilities is extensive planning, modifying, and organizing services.
These added challenges can lead to negative teacher attitudes.

● Special education teachers must have an increased presence in the
general education classroom.

● Special education teachers need to integrate accommodations and
modifications into the general education classrooms.

● The more rooms a special education teacher has to support, the less
time they will have to work with students.

● Beginning special education teachers don’t have the experience to
plan, modify and ultimately co-teach.

● Special education teachers must be ready to teach all students in a
classroom; it is expected from the general education teacher.

Co-teaching
should benefit all
students in the
classroom,
regardless if they
have an IEP.

● Teachers who taught in a co-teaching model claimed to be better
prepared for teaching and appreciated an extra set of eyes to meet the
needs of all students in the classroom.

● Co-teaching provides more individualized instruction. Teachers can
slow down, repeat or reread if necessary; teachers can tailor a lesson
to individual learners.

● In co-teaching, students are able to learn from different teaching
styles, and teachers can then see what is working for individual
students.

● The idea of co-teaching is tied to the physical presence of another
teacher in a classroom, and what another teacher does for a
classroom is not taken into account.
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● Inclusion isn’t a delivery model; it is a frame of mind.
● Co-teaching should address a classroom in a manner that is not

possible when one teacher is present.
● In a co-taught classroom, 100% of second graders claimed to enjoy

having two teachers in their classroom.
● Special education teachers should want to teach all students in a

classroom no matter their ability level: gifted, those in the middle
and the ones far below grade level.

● There are many models of co-teaching that benefit all students in a
classroom.

Co-teaching
needs to help
students with an
IEP on an
individual level.

● How much time planning in special education is for the activity and
how much is for individual learners?

● Although well intentioned, students in a pull-out model get less of an
education and not more.

● A common attitude towards inclusion is that it is a physical
placement and not a learning environment that requires adaptation in
methodologies.

● Inclusion and co-teaching have shown the most growth for students
in special education in reading and math.

● Special education teachers need to integrate accommodations and
modifications into the general education class.

● A LRE is where students have as much access to general education
curriculum as well as the social benefits.

● Co-teaching not only provides students with academic support, but it
reduces the stigma of being pulled out of class.

● Students included in a general education classroom without a proper
plan are left to struggle with no additional support.

● Not all students in special education are taught with best practice in
mind or even by certified teachers.

● Early exposure to co-teaching can prepare students for their future in
a school setting.

● It seems co-teaching was designed to make test scores higher, and
not necessarily teach to an individual.

● Special education is going towards a one size fits all, and it is lacking
individual attention to each student.

● Special education is not emphasizing on how students can access
instruction and learn; it is focusing on how students can access the
general education classroom.

● In some cases, general education teachers and special education
teacher sign the IEP at the annual meeting and never speak of the
child’s progress again.

● Inclusion commonly modifies core programs and curriculum; it does
not individualize for individual students.

● In some instances, after an IEP is written, students are back into the
general education classroom with no IEP modifications at all.
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● Cookie cutter IEPs and programs lack research-based data and
effectiveness.

● There are social gains when students with disabilities are included in
the general education classroom.

● Students in an inclusive model may feel more connected to their
group of peers or classmates.

● By putting all students in a general education classroom, students are
losing their individualized education program.

Administrators
and principals
need to support
co-teaching and
inclusive settings.

● Strong teamwork is required with the use of current research.
● For team teaching to work in the benefit for a child, a clear vision

needs to be in place before a special education teacher enters a
general education classroom.

● Both the special education teacher and the general education teacher
could use more administrative support.

● Teachers lack confidence in co-teaching due to lack of professional
development.

● General education teachers, special education teachers and principals
still know relatively little about inclusion as a whole.

● Inclusion programs lack funding for further professional
development. Elementary schools commonly have professional
developments on math and reading.

● Each school will need a mission statement stating their goals for
inclusion and co-teaching.

● Significant changes will be required for both the general education
and the special education teachers to co-teach in an inclusion model.

● Schools very widely in their way of implementing inclusion and
co-teaching, making it very difficult to determine best practice.

● Professional development in elementary schools usually consists of
reading and math.

● A school-wide inclusion task force could develop an action plan to
assist both special educational general education teachers.

● Districts should promote inclusive practices and ensure teachers feel
prepared.

Universities need
to teach both
special and
general
education
teachers different
models of
co-teaching and
best practices in
how to effectively
work together.

● All teachers should have the knowledge of differentiation in
instruction when they begin teaching.

● Preparing general education teachers at the university level for
inclusion would make them better at planning and collaboration.

● In co-teaching, teachers report unequal partnerships.
● Co-teaching is a service not an intervention.
● It is difficult for both special education and general education

teachers to make the adjustment to co-teach without adequate
training.

● Preparing all teachers to teach all students is vital to the success of all
students.
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● Teachers in rural areas find that a lack of training is a barrier to
implementing a full-inclusion model. They feel they lack resources.

● Dissatisfaction in co-teaching and inclusion in urban areas was
linked to lack of training and experience.

● General education teachers have little to no training pertaining to
students with special needs.

● To have co-teaching something that is more common than not,
teachers must understand co-teaching, practice, learn as teacher
candidates and have a supportive staff.

● Although co-teaching has been regarded as one of the most effective
ways to deliver instruction, it is the lest practiced.

● Despite federal regulations moving towards a more inclusive model
for students with disabilities to be included in the general education
classroom, there has been little done to explore the current state of
co-teaching, training and characteristics of a co-teaching model.

● Teachers claim their role in inclusion is poorly defined.
● Traditional teaching programs portray special education as being so

different that it needs to be taught in a completely different way,
room, approach and method.

● The separation of general education and special education at a
university level can lead to issues that arise on co-teaching.

Teachers need to
collaborate at a
personal level
with a
student-centered
vision.

● Teachers need a common planning time or a way to communicate
frequently.

● Co-teaching is a commitment; it is more than a word. There needs to
be a dedicated group of teachers to make it work.

● When there are two teachers teaching in a co-teaching model,
teachers must be prepared. They can’t just wing it because they will
be held accountable by the other teacher.

● Educators may struggle to share control of a classroom.
● Some teachers feel there is a lack of a clear-defined role in an

inclusion classroom.
● Special education and general education teachers need one-on-one

time to discuss proper planning.
● Students are sometime segregated not because of their disabilities but

rather the inability of a teacher’s ability to educate them in a general
education classroom with their general education peers.

● Co-teaching involves co-planning as well co-assessing.
● Poverty is on the rise; many children begin school behind and are not

prepared to learn.
● Teachers need to request co-planning time for inclusion to be

successful.
● It is confusing when the special education teacher bounces back and

forth between rooms several times per day.
● Teachers can make or break any program.
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● Teachers should not be trying to fix a disability, rather provide an
environment where all students can learn.

● Google docs and other technology can be used in co-planning, but
experts found that face-to-face meetings were more beneficial.

● If there is not a clear agenda, co-planning time can seem a waste of
time.

● Co-teaching can be taught in many forms. It does not always require
two teachers in one room. With proper planning, it is not always
required for two teachers to be in one room.

● Teacher’s attitudes influence how an inclusive classroom operates, be
it negative or positive; teachers set the tone.

● Teachers with adequate training on inclusion and team teaching had a
more positive attitude towards inclusive practices.

4. Discussion

In this section I have summarized the emergent themes from my analysis of 27 articles

included in this meta-synthesis. These emergent themes were then connected to my own

experiences as a special education teacher.

4.1. The accumulative effect of students in special education joining a general education class

must be taken into account:

As IDEA has been refined in the past forty-four years, children who qualify for special

education have had more access to general education classes, and rightfully so. All students

deserve the ability to attend their neighborhood schools, interact with peers and learn in their

least restrictive environment. However, little attention has been given to the effect that inclusion
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has on the general education population of students and the teachers involved. Is there a limit to

how many students who qualify for special education services can be added to a general

education classroom before it is no longer a general education classroom? Is there a percentage

of nondisabled students to students with a disability that should be included in a general

education class?

My first three years of teaching special education resource was in a full-inclusion model.

No students with an IEP were to be removed from their general education setting: all instruction

was to be given in the general education classroom, despite what some teachers thought. Some

teachers felt that children with sensory needs deserved breaks, cool-down spaces and access to

curriculum at their instructional level. To teach in a full-inclusion model, I had to support a

general education classroom and all students with an IEP were in the same class. Depending on

the particular class, this could mean three children with an IEP in a single class, or it could mean

seven or more. Several teachers felt that there should be a limit to the number of students with an

IEP in a single class, and students could be spilt into two or more classes. In order to meet

special educating minutes and deliver services, all students really did need to be in the same

classroom for this model of service delivery to work. Special education minutes are the amount

of time a specific student needs in a certified subject in order to make progress. Special

education minutes are to be met each week. Year after year, all students with an IEP were kept in

the same class as they transitioned to the next grade. Parents would request that their children

were not in the inclusion class; teachers complained as well. What was intended to be progress in

special education was viewed by some as an unfortunate situation. Teachers were frustrated that

although they were general education teachers, they also had a special education classroom.
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At times, the inclusion teachers had students who qualified for special education for

behavior issues. They spent extra time disciplining students, redirecting and making contacts

home. I did assist with behavior management, but I was not always in the classroom. Students

with severe behaviors have been linked to lower test scores for classes and also have resulted in

lack of teacher attrition. Research has shown, the severity of a disability plays a huge role in

whether or not a general education teacher is willing to work with a specific individual. The

review of articles also shows that general education teachers are more accepting to children who

have more mild to moderate disabilities. Some students are given special education services

because of behaviors that impede their learning; then, they are put back in general education

classrooms that caused them behavior problems in the first place.

Several articles pointed out that general education teachers feel they have not had

sufficient training in how to differentiate lessons to meet the wide verity of needs of children in

their classrooms. General education teachers are taking on more of a role of a specialist when

they have children with disabilities in their classroom. I can still remember talking to a 4th grade

teachers and mentioning that a child we shared made significant gains; she replied “to what

determent to the class?” Since my principal prevented me from removing children for sensory

breaks, quiet places to work, replacement curriculum, social skills, re-teaching, pre-teaching, and

other IEP related and nonrelated activities, this particular teacher was with the same group of

certified students far more than I was. Did having five children with an IEP in her class take

away from the learning of her general education students? She thought so.

4.2. Special education teachers need to step out of their comfort zone to help certified students in

the general education classroom:
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For co-teaching and including students with disabilities with their non-disabled peers to

work in an educational setting, special education teachers are going to have to change their

service delivery as well. In my first three years of co-teaching, I was forced to learn all of the

general education curriculum. It was and still is one of the greatest assets to my teaching: I know

what all students are learning, I can differentiate a lesson without having to first learn the

material, I can enter a general education and know how to help struggling students, I can bring

an alternate assignment without asking the general education teacher what they are teaching, I

understand how concepts are built upon in higher grades and I can plan with general education

teachers while understanding what they are going to teach. In addition to understanding

programs and curriculum designed for special education, special education teachers need to have

an understanding of the general education programs as well. As the articles I reviewed stated,

special education teachers should have a presence in the general education classroom; it should

not be out of their comfort zone. If special education teachers are going to be teaching in a

general education classroom, they need to be willing to help all students in the classroom and not

just their certified students. It is ultimately the special education teacher’s job to advocate for

their students and to ensure appropriate accommodation and modification are being delivered

within the general education setting, which does take preparation and collaboration.

I have now worked in three schools while teaching resource, and I have seen how several

special education teachers deliver their services. Some just use a replacement curriculum, which

are programs designed to teach remedial skills at a very low level. Teachers take no interest in

aligning their services with the general education classroom: they simply turn a page in a

replacement program each day, don’t align teaching with individual needs, don’t take advantage
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of technology in the classroom and don’t add excitement that all students deserve. Most of their

teaching takes place in a small group while sitting down at a small table in the back of a special

education classroom. This to me is not special education; it is poor education. A replacement

curriculum does have a place in special education, but replacement programs, particularly in

reading, don’t supply all of the essential elements that encompass a full reading program.

If Co-teaching is going to work, special education teachers should be aware of the

different methods of co-teaching when and how to implement them. During my time co-teaching,

the special education teachers did receive a one-day training of the six models of co-teaching in a

general education classroom. Although there was no follow up, and the general education

teachers weren’t part of the training, I still remember the specific models. The model that was

deemed the least productive was one teach and the other assist; this is also the model that is most

commonly associated with co-teaching.

Special education teachers need to take more of a leadership role in teaching if

co-teaching is going to be implemented in an effective manner. I find it frustrating that the

students who need more often times receive less. The lack of continuity in their day can lead to

an incomplete program. Special education teachers will need to step out of their comfort zone to

interject best practices for all of their certified students.

4.3. Co-teaching should benefit all students in the classroom, regardless if they have an IEP:

As stated in many articles, co-teaching should benefit all students in the classroom.

Within the models of co-teaching, general education students as well as children in special

education could all benefit from two teachers in a classroom. Teachers could teach in stations

where each teacher teaches a different skill and students rotate throughout the room. This model
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could be differentiated, teach to instructional levels and include all students. Teachers could

parallel teach, where each teacher teachers a different skill. If a particular concept is not going to

work for an entire class, a small group could be pulled to a back table; this could also be an

enrichment activity for students who are gifted and already have a particular concept mastered.

One teacher teaches and another assist does have its place in a classroom. This could be done

during note taking or a spelling test. One teacher teaches and the other observe is very useful for

taking behavioral data. Team teaching where both teachers share the stage could be done for

brainstorming, making a list, questioning, class games and any creative method that fits in a

lesson. Although, by default, I was able to engage in all forms of co-teaching, I feel lessons and

delivery would have been more purposeful if these models of co-teaching were common

knowledge and more planning and emphasis took place.

Research supports, if two teachers are in a room, there should be a plan. If a special

education teacher enters a room to assist, and there is not plan in place, chances are that there

will be a low level of service delivery. Ideally, what is accomplished by two teachers, can’t be

accomplished by one.

4.4. Co-teaching needs to help students with an IEP on an individual level:

Although co-teaching should address all learners in a specific classroom, children in

special education should have their specific needs met. A common thread was, how much time is

spent on adapting a specific lesson and how much time is spent on individual learners? While

looking at educating an entire classroom, it could be easy to lose sight on individual needs.

Special education teachers can take time to pull individual students to the back of a classroom

and work on fast facts, sight words, fluency passages and other specific skills an individual
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might be missing. Such a time would have to be scheduled and agreed upon by both a special

education and a general education teachers. As supported by numerous articles supporting

co-teaching, inclusion is not just a placement; it is a learning environment that requires

adaptations and intergraded methodologies.

When I taught in a full-inclusion model, I received IEPs that had social goals revolving

around initiating conversation, turn taking, eye contact, and other skills aimed to make students

more socially aware. In an inclusion model, this was happening without prompting. I was able to

organically observe children engaging with both children with and without an IEP. In a social

aspect, I was able to observe the immense impact that inclusion had on my students in special

education. Education needs to be justifiable. Teachers should be aware of the multiple objectives

embedded in each lesson.

Research supports, there is a stigma to being pulled out of class. Students know that they

struggle and they aren’t able to do the work being performed in class. This leads to a pull-out

model of special education, were students receive their education in a spate location. If

co-taught, students don’t have to feel secluded; special education services are brought to them,

and they are unaware of labels and ability levels. This has been shown to boost confidence and

provide a more complete school day for children in special education.

Without a proper plan, children are screened for special education, given an IEP, and

placed back into the general education classroom with minimal supports. Some IEPs are written

for children, updated at annual reviews and little collaboration is done between meetings. Other

times, paraprofessionals go into general education classrooms to support students on an IEP.

Although potentially helpful, students are receiving all of their special education support from a
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non-certified teacher. Ideally, co-teaching would deliver individualized instruction to all students

that qualify for special education while in their least restrictive environment. When special

education teachers are providing services to many students, rooms and situations, some students

won’t get the quality of individualized instruction they have been shown to need.

4.5. Administrators and principals need to support co-teaching and inclusive settings:

Special education teachers make up a very small percentage of a school. Although

universal design is federally mandated, it is impossible for such a small percentage of a school’s

make up to fully implement such a large change. Principals and administrators need to assist in

ensuring best practice are in place in an inclusive setting, help answer questions and provide

support.

For co-teaching to be successful, a clear vision of the outcome needs to be in place before

a special education teacher even enters a general education teacher’s classroom. When I began

co-teaching, there was no vision. It was common for me to assist while the general education

teacher lead a lesson. I did a lot of redirecting. Although I would provide assistance to my

students on a daily basis, there wasn’t necessary a scheduled time for me to work with a group. I

was just told to be in the room and legally, all students were getting their necessary services

hours provided. No one ever asked me how things were going, if I had any questions or provided

me with a model to follow. I was provided with a single training in three years, but I had no

administrative support in delivering different service models of co-teaching. At the time I felt I

could do more, but those were my first years of teaching, and the teachers I was working with

were all veteran educators. They were set in their ways.
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A principal has a very busy job, and they can’t always advocate for special education, but

there is a special education department that could assist. There could be administrators who

would come into a classroom and model the various ways to co-teach. Administrators could

provide videos, presentation, connect teachers who are new at inclusion with those more

experienced, provide books, articles, morning meetings and assistance. Administrators could

simply have expectations. Unfortunately, I was placed in a class to figure it out on my own. It

didn’t seem that my principal was aware of the various ways to co-teach and what would make a

co-teaching model successful for children with and without an IEP. There were many gains made

by the students, but I feel with more support and a purposeful mission statement, all teachers in

the school would have had a clearer vision of what to expect.

4.6. Universities need to teach both special and general education teachers best practices in how

to effectively work together:

When I received my undergraduate degree in special education, my classes consisted of

primarily special education majors. Periodically, I would have classes with those getting a minor

in special education, but ultimately special education and general education teachers were taught

separately. After reviewing several articles, this has been deemed a downfall for universal design

and co-teaching.

General education teachers should expect to have students with disabilities in their

classrooms. They should expect to attend IEP meeting and understand the significance an IEP

can make in a child’s life. Conversely, special education teachers should be prepared to be a

presence in a general education classroom. However, universities teach both special education

and general education teachers separately and don’t foster collaboration at the university level. It
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is difficult for both special education and general education teachers to make the adjustment to

co-teach without adequate training. This training should start at the university level.

Teachers who graduate from a university should have experience in differentiating a

lesson, how to collaborate, what to do with extra support in a classroom and different models of

teaching. It seems that preservice teachers graduate and are taught how to replicate the same

whole group lesson which was used to educate them throughout school.

It is impossible for a university or college to prepare a teacher for all the dynamic

situation they will likely experience. However, there are several daily occurrences that could

pave the way for universal design, co-teaching and best practices in a classroom. General

education and special education are not so different that they should be taught in seclusion.

Teachers without co-teaching experience are claiming an unequal partnership when asked to

co-teach in the same classroom. The separation of general education and special education at a

university level can lead to issues that arise in co-teaching.

4.7. Teachers need to collaborate at a personal level with a student-centered vision:

Teachers need to learn to collaborate at a personal level. They need a common planning

time or a way to communicate frequently. The more I learned about general education

curriculum and the more years of experience I taught in an inclusion model, the less time I

actually had to physically plan with a general education teacher. Although, I did benefit from

sitting down and going over ideas and with my teaching partners, especially when changes were

made. If there is not a clear agenda, co-planning can seem a waste of time. Both teachers need to

come prepared. When co-teaching, teachers need to be prepared; teachers can’t just make it up as

they go. There is more accountability.
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Co-teaching can be taught in many forms. It does not always require two teachers in one

room. With proper planning, it is not always required for two teachers to be in one room. There

is on stage, which is when a teacher is in a classroom; there is also off stage, and that is when a

teacher preplans an activity or lesson. If proper off-stage planning is done, a single general

education teacher could teach a class where all IEP objectives are met and the class is

differentiated. This could be preplanning spelling lists for the class. Preplanning could also be

done for independent reading and other lower-level activities.  Although all students are working

on the same skill, they are differentiated ahead of time so one teacher can manage the class.

Teacher’s attitudes set the tone for the classroom. If the teachers don’t think co-teaching

and inclusion is going to work; it won’t; if they have the mindset that co-teaching is a way to

benefit all students in a classroom, it will. If teachers take time off stage and prepare meaningful

lessons, everyone in the class will benefit. That is not to say there won’t be problems, but

working through problems is just part of teaching.

5. Conclusion

The findings of this meta-synthase show that co-teaching is not well understood among

public schools in America. Although a common term in schools, the different levels of

co-teaching, full-school benefits and teacher support have not been shown to be widely

practiced. Research has shown that when provided with guidance and top-down support,

including students with disabilities in the general education classroom can increase learning

opportunities for children and give teachers more opportunity to meet individual needs.

Ultimately, teacher’s attitudes are a large predictor in whether or not co-teaching and inclusion

are going to be a successful service delivery of special education. There are limitations to my
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findings: all co-teaching teams have a varied level of experience, each classroom has a different

make up of students, not all teachers have the same desire to collaborate and administrators have

different opinions and experiences. In reality, no two schools are the same and all students are

different, so what works in one location might not be successful in another. 

Students are placed in special education because they require specially designed

instruction. It is up to a team in how to create and deliver such instruction. From my experience,

no matter the method of service delivery deemed appropriate, a student’s individual needs should

come first. Co-teaching provides an opportunity for teachers to be more proactive and less

reactive. The philosophy of special education needs to be shared among the individuals involved

to create a mission statement that is beneficial to all individuals involved. A student does not

need to be in direct contact with a special education teacher for it to be considered special

education; a special education teacher is able to help children who are not in special education.

Education is the ultimate outcome; teachers need to work together to ensure everyone is

accountable and moving forward. 

In a perfect world, universities would teach preservice teachers co-teaching strategies and

provide practice. Administrators would promote teacher collaboration and provide ample time to

discuss lessons and to plan. Teachers would think of full inclusion as the norm rather than an

exception, and high-level engagement and criterion based measures would be the overarching

goal. I am proud to teach in a public-school setting, and I hope public education continues to

unite different populations and promote acceptance.
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