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The Student Showcase 
Program 

The UAA Student Showcase Program is designed to highlight 
the extraordinary work of students throughout the University of 
Alaska Anchorage system. It is with great pride we present the 
2010 Student Showcase Journal. 

The Student Showcase Academic Conference and Journal have 
been in existence for twenty-six years. The conference is a unique 
program in the State of Alaska where students present original 
papers, musical performances, artwork, and projects. The Student 
Showcase Committee examines policies and procedures, reviews 
promotional material, and selects award recipients. 

Each year the Student Showcase Conference creates oppor
tunities for dialogue among university and community members. 
Students submit their best work for evaluation by objective faculty 
members from their discipline; selected works are presented at the 
conference; and distinguished community members are invited to 
evaluate, critique, and comment on the students' works. The very 
best papers, performances, artwork, and projects are published in 
the Student Showcase Journal. 

Students participated in this year's conference on April 7 and 
8. From the 68 entries submitted, 47 were presented at the con
ference, nine were awarded top honors and three were awarded 
honorable mention. The conference participants (students, staff, 
faculty, hosts, and community commentators) were invited to 
attend the awards luncheon where the winners were announced. 

The UAA Student Showcase continues to be a success year 
after year and this is due to the continued support of faculty 
members and, of course, UAA students! We hope that this journal 
reflects the dedication and commitment of all those involved. 



About the Student Showcase 
Searching for Excellence 

The UAA Student Showcase was designed to 
search for excellence among students' course 
work, expose students to activities important to 
an academic lifestyle, and develop closer working 
relationships among students, faculty, staff, and 
administrators at UAA and the community. The 

Student Showcase and journal remain unique in Alaska and provide 
a sense of accomplishment, recognition, and pride for our students 
and university. 

Sharon K. Araji 
Showcase Founder 
Professor Emeritus, Sociology 
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Back Row (left to right): Stephan Young, Chris Barry, Katie Behnke. 
Front Row (left to right): Zebadiah "Zeb" Kraft, Kyra Sherwood, 

Andrew DeLoose, Sarah Ward, Liu Liu. 
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,r The River Bend 

Christopher Barry 

ART 424: Advanced Photography 
Ms. Deborah Tharp, Associate Professor 

Landscapes: A Mix of Art and Science 

When I am searching for a composition to fill up a frame, digi
tal or film, it is vital to take a look at not just the base components 
of the scene, at the highlights as well as the shadows. When doing 
HDRI imagine you take aspects of every exposure stop that is cap
tured. So there are times when you have to take photos of things 
that can't be seen at the time of frame exposure. 

When taking photos of landscapes it is important to realize 
that one is locking a geographical area in time. The river you are 
taking a photo of today may not be the same tomorrow and it 
certainly won't be that way in ten years. Rivers change course, 
mountains erode, and Glaciers recede. When taking the photo one 
must always take this into account: your landscapes might not be 
taken as art as the years go by, it can be used as archival images 
documenting the state of a certain area in comparison to a future 
date. 





Christopher Barry 

Christopher was born in California and 
initially expressed an interest in astronomy and 
Geology. However, it was during a long bike riding 
trip that he discovered his talent with cameras, an 
inexpensive APS Advantix camera no less. The 
first image he remembers taking is a decayed 
wood post just as the sun was setting. A lot 
changed in the past 12 years. He currently works 
with large format cameras (4x5in negatives) and 
Alternative Digital Processes such as Infrared (IR) 
Photography, Ultraviolet (UV) Photography and 
High Dynamic Range Image (HDRI). He has future 
plans to shoot with ultra high resolution medium 
format digital camera backs and shoot even larger 
medium format images (8x1 Oin). The one thing 
that remains constant his is focus on landscape 
images above all else. 





Double Profiles 

Katie Behnke 

ART 424: Advanced Photography 
Ms. Deborah Tharp, Associate Professor 

When a person interacts with the world, they show different 
faces. A different face to a different situation. Every person proj
ects different personalities: happy, sad, rage, and more. To create 
this image, three techniques were used. Each image is a double 
exposure, meaning the film plate was exposed twice. The camera 
used was a view camera. A view camera was one of the early 
model cameras with the bellows between the lens and back plate. 
The final technique is the Polaroid transfer. The "film" was sheets 
of paper with developer on them. Instead of allowing the film to 
fully develop, the sheets are pulled apart and applied to a sheet 
of cold press watercolor paper. The two sheets are then pressed 
together for a couple minutes and then gently separated. 
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Katie Behnke 

When not traveling around the world to 
locations like Italy or Southern Patagonia, Kathleen 
Behnke is traveling around Alaska to explore her 
home. She has visited remote locations like 
Iditarod, McCarthy, Nabesna, and McGrath. Her 
love of travel encouraged her love of photography. 
When not working on travel photos, she works 
on experimental techniques. Recently, she has 
discovered how to work with Photoshop, opening 
new doors to experimental techniques. Lifelong 
plans include more travel and more photography. 
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Precedence of Passions: 
a Defense of Humean Ethics 

Drew Cason 

Philosophy 423: Advanced Ethical Theory 
Dr. Stephanie Bauer, Associate Professor 

What obligates us to act morally? The answer to this question 
determines the makeup and structure of our moral system. Though 
a variety of sources have been proposed throughout history, from 
"Because God told us to!" to "Because our biology demands it!", 
there are two which I find to be particularly appealing. That of Da
vid Hume, and that of Immanuel Kant as enunciated by Cristine 
Korsgaard. The problem is, these two elegant theories appear to be 
contradictory, Korsgaard posits that reason is the source of moral 
obligation, while Hume holds that it is the passions. While both of
fer valuable perspective, Hume's grounding of normativity in the 
passions is both more accurate and more useful. 

In her book, The Sources of Normativity, Korsgaard attempts to 
solve a problem which was originally raised as an objection to other 
moral theories but never satisfactorily answered by David Hume, 
the problem of the is/ought divide. Quickly stated, the problem 
questions how we can go from statements about the way a person 
or the world is to statements about how we ought to be. It is largely 
on these grounds that Hume identifies the passions (particularly as 
opposed to rationality) as the source of all motivation to act, "...rea
son alone can never be a motive to any action of the will; and [...] it 
can never oppose passion in the direction of the will." Furthermore, 
that ""Tis impossible, [that] passion can be opposed by, or be con
tradictory to truth and reason" (Treatise on Human Nature, Book II 
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Of the Passions). By grounding morality in the passions, which he 
sees as a part of human nature, Hume hopes to bypass the is/ought 
problem altogether, but it is never terribly clear how exactly he does 
so. 

While Korsgaard provides a bridge between human nature and 
our obligations (the is/ought problem), she is unjustified in dropping 
Hume's passions in favor of grounding normativity in rationality 
alone. In the course of this paper I will show how Korsgaard's own 
analysis can be used to cross the is/ought divide for Hume's notion 
of the passions as the source of normativity. I will then further dem
onstrate the preferability of Hume's moral structure, particularly 
the inclusion of sympathy as grounds for moral approbation and 
disapprobation. I will conclude by showing how despite her best ef
forts, Korsgaard never effectively eliminated the passions from her 
own system and ultimately follows a very similar pattern to Hume. 

The first proposition I will defend is that normativity must be 
tied into something essential about humanity. This fits well with 
Kant, Korsgaard and Hume, and indeed I think most ethicists. The 
most controversial claim here is likely that regarding Kant; for most 
of this paper I will simply treat Kant through Korsgaard, but this is a 
point on which Korsgaard has been accused of deviating from Kant, 
who is often said to derive normativity solely from reason, whereas 
Korsgaard ties it more deeply to humanity. We can see Kant's rec
ognition of the human component comes when he states that the 
moral law must govern man's actions, for without the moral law 
being the sole determining factor, the man's actions, no matter how 
just, are possessed of legality, but not morality. (Critique, 62) In this 
passage he is arguing for what might be said to be the opposite po
sition (that the human passions must not govern man's actions) but 
upon close inspection, the argument is that any rational actor must 
take the moral action for the moral reason, and that to be a moral 
agent, the man must act rationally. We see then that even Kant, in 
order to attribute normativity to man, has to tie it in to something 
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essential about the human condition, in this case that we are es
sentially rational actors. 

This conclusion regarding the necessity to tie our source of nor-
mativity to our humanity is an important fact for our moral philoso
phy because it will influence our capacity for moral approbation 
and reproach. We see present in both Hume and Korsgaard the 
attitude that if someone is not properly human they will fall outside 
their respective moral systems. From Korsgaard: 

"if it [a vice] is bad enough, you may exclude that person 
from your society. Indeed your whole sense that another 
is for you a person, some one with whom you can interact 
in characteristically human ways, seems to depend on her 
having a certain complement of the moral virtues - at least 
enough honesty and integrity so that you are neither a tool 
in her hands nor she in yours." 

So then we have a system which requires the subjects (as opposed 
to all objects) to meet some basic standard of humanity. The utili
tarian would seem to likely object here, and I will respond to that 
later, at this point I am building points of consensus between Hume 
and Korsgaard. 

The problem this presents us is one raised by Hume, and re
visited by Korsgaard, who accuses Hume of failing to overcome 
the problem himself. This is the problem of converting an is to an 
ought. For clarity's sake, the problem raised by Hume states basical
ly that philosophy has historically dealt too much with statements 
about the way things are, and has made too many bold assump
tions about what that entails for how we ought to be. Korsgaard 
seems to agree that this has been an oversight when she objects to 
moral realism; in Sources Ch. 1 she sets out the necessity for a mor
al agent to offer first person endorsement of a system in order for it 
to be a moral one. If a moral system simply describes how one acts, 
then one can not be said to have answered the normative question. 
"The question how we explain moral behaviour is a third-person, 
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theoretical question, a question about why a certain species of in
telligent animals behaves in a certain way. The normative question 
is a first-person question that arises for the moral agent who must 
actually do what morality says." (Sources pg 16) It is Korsgaard's 
later contention that Hume himself goes from statements about 
how human passions are to those about how we ought to be with
out having ever satisfied his own objection regarding the is/ought 
divide. Hume himself states initially that it cannot be done, and 
would himself not claim to have overcome it so much as avoided it. 
But in this I think that Korsgaard has both proved Hume correct and 
incorrect. She has shown him incorrect by showing both that he 
needs to address the problem, and that it can be overcome; but she 
then proves him correct because the bridge she builds to get herself 
across the is/ought divide can be used for Hume's conclusions as 
well. 

Korsgaard's analysis ultimately saves Hume; she begins with 
the proposition that man is a rational being, and ends with the con
clusion that this obligates us in a number of important ways. How 
does she do it? Though the logic of the internal process is complex, 
the simplified bridge from is to ought is rather simple. First, that 
rationality/autonomy, particularly the human capacity and need to 
reflect on one's choices, give reasons for those choices, and ulti
mately to change them if they find them to be wrong, carry with 
them some sort of obligation towards other rational/autonomous 
entities. That ultimately, if you cheat another rational agent, you 
are by extension violating your own claim to rationality. Second, 
that humans are rational entities. She then says that if you accept 
the idea that you are a rational autonomous agent, you will likely 
go through a similar process to the one she lays out, wind up with 
moral questions (which will require reasons to answer) and that if 
you do, you will have accepted the burden of a moral actor, and 
adopted all of the oughts which accompany it. 

Hume's moral philosophy builds a great deal of morality into 
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human nature, and given Korsgaard's justification for where we 
get obligation, I think this works well. We are born with a set of 
passions which steer our actions and development. According to 
Hume, these passions are the only things which can motivate us. 
The question then becomes: do these passions pass the reflective 
endorsement test posited by Korsgaard, do they give individuals 
valid reasons to embrace obligation, or are they merely statements 
about what in fact motivates humans? 

Employing Korsgaard's logic, but leaving reason aside, we 
might say that sympathy includes normative ought statements (this 
is a claim I will defend momentarily, but for the moment assume 
that I have already done so), if sympathy does, all we need to do 
is recognize that sympathy is a essential human characteristic, one 
that we must assume to consider ourselves human. Once we have 
done this, we will individually have adopted a set of oughts associ
ated with being sympathetic individuals. In the same way which 
Korsgaard says we are rational and that gives us morals, what I 
posit says that we have sympathy, and as long as we are willing to 
accept that is something which is part of our nature, what it is to 
be us, we become obligated by that too because sympathy itself is 
self-confirming, just like rationality. 

Imagine for a moment that somehow we humans lack ad
vanced rationality, at least to the extent that it enables a Kantian 
deontology. Yet in this thought experiment, humanity is still sympa
thetic. We could be obligated towards one another by this sympathy, 
and we could act on this perceived obligation to benefit others (in 
our baser capacities) or we could allow selfish motives to subsume 
our sympathetic instincts. In such a scenario, our proto-humans' 
sympathy would recognize good and bad actions being carried out 
elsewhere and appreciate the sympathetic while offering disappro
bation for the selfish. 

To defend sympathy as being inherently normative we look 
back to the very definition we get from Hume. When I feel sympa-
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thy for my fellow, I have recognized the negative normative nature 
of that action, and by merely generating the feeling of sympathy 
within myself I have deemed an action "prejudicial to human soci
ety, and pernicious to every one that approaches the person guilty 
of it." It is also conceivable that I might not feel sympathy for some
one, despite harm coming to them. Take a cow for instance; some 
people will feel sympathy for a cow at the slaughter, a butcher likely 
will not. Who is right? Who knows, the important point here is that 
both the person who feels sympathy and the butcher recognize the 
rational outcome of the slaughter, and its implications for the cow, 
yet there is a fundamental difference in the one who feels sympa
thy, for sympathy has brought with it an internally normative ele
ment. So we see that there is a human reaction in play that is not 
necessarily rational, but contains an ought, and I would argue, is 
definitely a good thing for humanity. If upon self reflection, I accept 
sympathy as a part of my nature, then I and everyone else who 
does so will each be obligated by our feelings of sympathy. 

Hume does recognize what he refers to as an artificial set of 
morals, but two things keep these equally contingent on an indi
vidual's passions. First, the logical structure of the artificial virtues is 
such that even the most pragmatic require passions of self-interest 
and/or benevolence to be comprehensible. Second, any action re
quires motivation, so no matter how much logic/reason/external 
pressure goes into the creation of an artificial ethical code, any rea
son to act on it necessarily comes from passions, which are inher
ently an individual experience. 

While Korsgaard accepts that many of Hume's virtues are legiti
mate, she does not wish to give them the weight of morality with
out reflective endorsement, and she thinks that ultimately Hume's 
virtues fail the reflective endorsement test as a root source of nor-
mativity. Her key rationale here seems to come in her analysis of 
the sensible knave example: 

"Our knave is the lawyer for a rich client who has recent-
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ly died, leaving his money to medical research. In going 
through the client's papers the lawyer discovers a will of 
more recent date, made without the lawyer's help but in 
due form, leaving the money instead to the client's worth
less nephew who will spend it all on beer and comic books." 
(Sources pg 86) 

Korsgaard determines that in such a case, the knave may either 
decide that the rules she feels inclined to follow are set up for the 
greatest benefit for the general good, and that she can do better for 
the good in this situation by suppressing the will, which will benefit 
society and not risk any negative effects to the justice system. In 
this situation she either would choose to ignore the rules, or wish 
that she could, and in either case Hume's rules would fail to survive 
reflective endorsement. Korsgaard goes on to attribute this failure 
to Hume's grounding of his rules in what is generally good, or more 
precisely, that which is not, in every circumstance, the best course. 

But this is unfair in two respects: first, Korsgaard exempts her
self from the legal debate in her own system on the grounds that 
legality is pragmatic, not moral: 

"We use the concept of responsibility in two contexts, the 
legal and the personal. We use it in the legal context when 
we must determine whether to punish someone for a crime 
or make him liable for another's losses. [...] It is frequently 
assumed that these two uses are the same or at least con
tinuous. Because I have doubts about this, and some wor
ries about the appropriateness of using the notion in the 
legal context, I want to lay that use aside." (Kingdom of 
Ends pg 1) 

But her theory of morality, if she is going to claim the benefit 
of consistency, ought to cover the moral application of justice, in 
all its particulars. For by her own logic, if justice is anything other 
than moral, it ought to be tearing apart the purveyors of that justice 
for violating their personal identities with such great regularity. Ul-
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timately, by including practical justice, Hume is casting a broader 
net than she is. Second, Korsgaard readily accepts that: "Conflicting 
obligations can both be unconditional; that's just one of the ways in 
which human life is hard." (pg 126 Sources of Normativity) In such 
a case would not a staunch Kantian desire to be freed of one or both 
of their obligations? Better to be free of an unconditional obligation 
than to violate it... Perhaps the standard for reflective endorsement 
shouldn't be that one wouldn't wish to be free of an obligation; but 
rather than one willingly accedes that one obligation they endorse 
outweighs the others. This would allow someone, such as the sen
sible knave, to both wish that they could be free of an obligation, 
while simultaneously endorsing that obligation. 

Korsgaard would argue that she would not wish to be freed of 
the conflicting obligations, that to ignore either would be irrespon
sible, no matter how much simpler it made her life, and that she 
must instead weigh the two. I would in turn suggest that something 
similar is at play in Hume's case as well; if the knave has recognized 
herself to be someone for whom sympathy is a critical component 
of her humanity, it would be wrong for her to disregard the obliga
tions entailed by sympathy, even if she thought the source of those 
obligations could be better served through alternate action (this is 
very much like Korsgaard's concept of personal identity, which 1 
think draws many parallels with Hume's virtues). We see in any 
example in which Korsgaard is going to argue that lying is the ap
propriate course, that she does not find lying to be worthy of ap
probation. Even to someone who has placed themselves outside 
your moral community, lying itself is always morally reprehensible; 
it may, however, have been more reprehensible to have done some
thing else. Because Korsgaard readily accepts that unconditional 
obligations can come into conflict, she logically must accept that 
sometimes something outweighs even unconditional obligations. 
Likewise the sympathetic knave, as a lawyer, will likely be amongst 
the most sympathetic with the role of the justice system in society. 



This sensible knave, as a lawyer, must above all others sympa
thize with the necessity of due process; of how no one, no matter 
how much evidence they think they have, should take the law into 
their own hands and subvert the will of society. For if the lawyer 
accepts in this moment that she may take this action when it ap
pears to be correct in her situation, she must also accept that others 
would act in the same way. Hume and Korsgaard both rely on the 
notion that society is rooted in trust that others will behave as we 
ourselves behave. From Hume: "Every member of society is sen
sible of this interest. Every one expresses this [interest in justice] 
to his fellows, along with the resolution he has taken of squaring 
his actions by it, on condition that others will do the same." (my 
emphasis) (Treatise, book 3 part 2) and from Korsgaard: "Abandon
ing the state of nature and so relinquishing force and guile, you are 
ready to share, to trust, and generally speaking to risk your happi
ness or success on the hope that she will turn out to be human." (my 
emphasis) (Kingdom of Ends pg 2) So the knave will feel sympathy 
towards the rest of society, whom she would be betraying by failing 
to uphold the duties of her position. Now this is not to say that the 
knave's decision has been made easy, she could still recognize her 
obligations to be in competition, but this simply means that she 
must weigh them against one another as would any Kantian. 

The negation of the above reliance on trust is also true of both 
frameworks. If someone ceases to be concerned with their obliga
tions entirely, and becomes solely focused on the ends, they have 
fallen out of not only Hume's system, but Korsgaard's as well: "In
deed your whole sense that another is for you a person, someone 
with whom you can interact in characteristically human ways, 
seems to depend on her having a certain complement of the moral 
virtues - at least enough honesty and integrity so that you are nei
ther a tool in her hands nor she in yours." (pg. 11 Sources) In this we 
see that Korsgaard, like Hume, shores up their reliance on human 
nature by making their respective traits of interest (the passions or 
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rationality) to be definitionally true, that someone simply ceases to 
be 'human' if they lack the relevant component. 

Now that I have demonstrated our ability to draw obligations 
from sympathy, the next proposition I will defend is that Hume's 
broader set of sources for normativity, in particular his notion of 
sympathy, is preferable to Korsgaard's narrow conception that ra
tionality alone is the appropriate source. I will defend this with two 
complimentary points: first, that it is desirable to include sympathy 
in our moral system in order to better reflect the moral processes 
humanity actually carries out; second, that Korsgaard's conception 
of reason has never been sufficiently tied to motivation, and that 
she herself ultimately ties rationality to passion in order to motivate 
us to follow the rules she constructs. 

To demonstrate the first point, that sympathy is something we 
use in making moral decisions, and that our decisions are better for 
it, I will use the oft consulted example of a murderer at the door, as 
well as the more novel example of Huck Finn helping the runaway 
slave, Jim. 

According to Kant, if a man shows up at the door, and is looking 
to murder your friend, you should not lie to him about your friend's 
whereabouts. Kant is so certain of this that he would blame you if 
you told the murderer that your friend was out, and as your friend 
slipped out the back, the departing murder happened upon him 
and committed the deed. (Korsgaard gives two examples of this ba
sic scenario where Kant comes to the same conclusion, in the more 
extreme case proposing to hold the beneficent liar legally as well as 
morally responsible for the death. Korsgaard cites these examples 
in Kingdom of Ends Ch. 5 pgs 133-134, and cites Kant in the first 
case from Metaphysical Principles of Virtue and the more extreme 
example from Supposed Right to Lie from Altruistic Motives) This 
seems wrong to me on a number of levels. 

Korsgaard explains Kant's assertion that it would be immoral 
to lie, even to a murderer at the door, on the grounds that the mur-

20 



derer is a rational human and to lie to them would be contrary to 
the Formula for Humanity (which for clarity reads: "Act so that you 
treat humanity whether in your own person or in that o f another, 
always as an end and never as a means only") Following this logic 
and this formula, it is clear the victim of the immoral action of lying 
to the murderer at the door, is in fact, the murderer himself. Ac
cording to Korsgaard's interpretation of Kant's formula for human
ity this would counteract the murderer's autonomy and restrict his 
ability to consent/choose to contribute to the ends which you seek 
(his departure). But we must ask ourselves, that in this instance, on 
what grounds should we be making the moral decision? Certainly 
there may be a logical chain which generates a perfect rational duty 
through principle and identity to making you into a person who 
does not lie, but just because it is rationally coherent, is this mor
ally our deepest obligation? I would say not. While we may have 
some rational duty to the murderer as an autonomous agent, who 
may have respected us by putting a gun in our face and telling us 
point blank that he is here to kill our friend; this is outweighed by 
our sympathetic duty to the presumably innocent man inside. We 
understand in the moment we are confronted by the murder at 
the door, that we ourselves would wish desperately for him to be 
sent away without knowledge of our whereabouts if we were in our 
friend's shoes. This sense of sympathy for the man fearing for his 
life up the stairs obligates us to violate whatever principle or iden
tity we have constructed for ourselves as a speaker of only truth. 

Korsgaard and Kant have a response to this and in a sense a 
way out of this moral pickle. They escape by accepting a lie as pos
sibly moral if it is intended to keep you from being made a tool of 
evil; but this is wrong in two senses. First, it presupposes the mur
derer has attempted to use you as a mere means. If he has been 
straightforward, he may well be treating you with the respect due 
an autonomous agent. Secondly, even if the rationale of defeating 
deception is borne out, it seems wrong to assent to lying when your 
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friends life is at stake for a reason other than to save your friend. 
The fact that the murder has somehow mistreated you seems ancil
lary to the import of the fact that he is trying to kill your friend. In 
this instance I hold firmly that we would both make the moral deci
sion on sympathetic grounds to protect the intended victim, and 
that furthermore, we would be morally justified in doing so. 

In the previous example, I have shown how sympathy could 
steer us to make a moral decision which is largely in line with so
cietal values, overriding the reasoned obligation in a way that the 
'general point of view' would approve of. In this next example, how
ever, I will show how sympathy might steer someone to go against 
societal norms as well as some important aspects of one's practi
cal identity. For this example let us look to the young and intrepid 
Huckleberry Finn. 

In the course of his adventures, Huck befriends a slave named 
Jim who is running from his owner, Ms. Watson, to get back to his 
wife and kids. Huck is twice forced to confront his practical identity. 
In once instance he waivers over sending a letter to Ms. Watson, 
he feels it is his duty, it is the law, it is certainly what white society 
expects of him, and to empower the above three, he thinks that he 
is going to burn in hell for doing the wrong thing if he doesn't. In 
the second instance, he is confronted by slave hunters, and added 
to his quandary is the necessity to lie if he is going to continue to 
protect Jim. Despite the general will of society and fear of eternal 
damnation, Huck sympathizes with Jim, he recognizes Jim to be 
someone with whom he can empathize and how he himself would 
feel in Jim's shoes. It is this feeling of sympathy that is the source 
of Huck's moral decisions. Regardless of whether or not Korsgaard 
would be capable of articulating a coherent rationale for why rea
son would lead Huck to construct a personal identity opposed to 
slavery, it is clear that Huck's personal identity was NOT opposed 
to slavery, until sympathy intervened and gave him an ought to 
oppose it with. Huck acts on this sympathy against his practical 
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identity both as someone who believes telling the truth is always 
the right thing, and as someone who does not assist in depriving a 
white citizen of their property. He does this not without some cost 
to himself to be sure, he feels in some regards as though he is doing 
the wrong thing, but at the same time he is taking the moral course, 
because in this instance, as in the case of the murderer at the door, 
his obligation from sympathy is greater than his obligation from 
reason. 

The second contention of this section is that Korsgaard herself 
does not satisfactorily explain motivation without appeal to pas
sions. In her article Skepticism on Practical Reasons, Korsgaard re
sponds to Hume's ultimatum of sorts that rationality cannot be the 
source of motivation. This is crucial for Korsgaard as she wishes to 
privilege reason over the passions as the true source of normativ-
ity, without an effective response, she would be forced to accept a 
passion or passions as the root of her system; if a passion is placed 
at the root of her system then, rationality would return to being an 
instrument of the passions, and Hume's system would again stand 
preferable. 

To begin, let us review Hume's argument that the passions are 
the sole source of normative judgment: 

"Take any action allow'd to be vicious [...] you find only 
certain passions, motives, volitions and thoughts. There is 
no other matter of fact in the case. The vice entirely es
capes you, as long as you consider the object. You can nev
er find it, till you turn you reflexion into your own breast, 
and find a sentiment of disapprobation, which arises in 
you towards this action. Here is a matter of fact; but 'tis the 
object of feeling, not of reason. It lies in yourself, not the 
object." - Sources pg. 50, quoting Hume from A Treatise of 
Human Nature III.Li 

Hume's argument is simple. While rationality may tell us when 
something is logically inconsistent or what kind of impact an action 
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will have on us personally, or society at large, it does not provide 
any sort of normative element. Let us look first to Korsgaard's re
sponse to Hume's argument, and then to her own moral structure 
and see how she herself ultimately embraces a passion at the heart 
of her entire system. 

Korsgaard's treatment of Hume in this case is not entirely char
itable or understanding, in her article Skepticism about Practical 
Reason she takes Hume a bit out of context by saying: 

"Even the view that those choices and actions which are 
conducive to our over-all self-interest are rationally to be 
preferred to self-destructive ones is undermined by the in
strumental limitation. Self-interest itself has no rational 
authority over even the most whimsical desires. As Hume 
says: 

'Tis not contrary to reason to prefer the destruction 
of the whole world to the scratching of my finger. 'Tis 
not contrary to reason for me to chuse my total ruin, 
to prevent the least uneasiness of an Indian or person 
wholly unknown to me. 'Tis as little contrary to reason 
to prefer even my own acknowledg'd lesser good to my 
greater, and have a more ardent affection for the former 
than the latter (Treatise 416)." 

Here Hume is not saying that self-interest has no authority over 
whimsical desires, I think he would readily place self-interest to
wards the top of a host of natural passions, furthermore he would 
endorse the idea that reason would show the agent what action 
would best serve the passions (including that of self interest); so it 
is somewhat disingenuous of Korsgaard to take the above passage 
as she does. Hume's point is simply that you must have the desire 
for self-interest in order for rationality to prefer one course over 
another. 

Korsgaard would posit, and it is not incorrect, that reason gen
erates identities (and here is where she may have caught Hume 

24 



getting carried away in his rhetoric, but more on that later). For a 
teacher for instance, there are duties associated with the identity, all 
determinable through reason alone, no need for the passions. One 
might reason that a teacher ought to show up on time, that they 
should be sober and well versed on the material scheduled for that 
day; a teacher might have obligations regarding the fair and timely 
evaluation of coursework as well as any number of other attributes 
you want to associate with the role of a teacher. Korsgaard might 
also attempt to say that this reasoned construct would motivate 
you to act: "let me review some familiar facts: when you think an 
action is right, you think you ought to do it - and this consideration 
at least frequently provides you with a motive for doing it." (pg. 11 
Sources) But here she would be wrong. Because in thinking that 
an action is right, not merely consistent, you have added a value, 
a desire and hence a passion. The principled identity of a teacher 
lacks normativity until it is empowered by a passion. I am not ob
ligated to do any of these things I think a teacher should do, until 
I desire to be a teacher. I am not obligated to ascribe to any of the 
principles associated with a rational actor until I desire to be such. 
To turn Korsgaard's own analysis on moral realism against her, 1 
could even acknowledge the power reason holds over me without 
ever desiring it, I could wish I was a wanton, so long as I do not rec
ognize the value of rational consistency or giving reasons. So then, 
we see at the heart of Korsgaard's own system, the need for at least 
one fundamental desire, a passion to empower her entire rationally 
constructed system. 

If Korsgaard winds up putting a passion in the foundational 
role in her system as well, what does this mean for the contrasting 
role of reason in her and Hume's moral systems? It does appear 
that Korsgaard legitimately empowers reason and its ability to es
tablish ends beyond what Hume allows for. This is what I alluded 
to earlier with Korsgaard catching Hume getting carried away in his 
treatment of reason. For Hume does appear to give reason short 
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shrift at times, he identifies the passions as being the source of all 
motivation to act, "...reason alone can never be a motive to any 
action of the will; and [...] it can never oppose passion in the direc
tion of the will." But Hume also states that ""Tis impossible, [that] 
passion can be opposed by, or be contradictory to truth and reason" 
(my emphasis) (Treatise on Human Nature, Book II Of the Passions) 
It is important to note that while he believes passions set the direc
tions of the will, Hume empowers reason significantly as well; he 
sees reason and the passions as oil and water, simply not mixable, 
not necessarily differently powered. Hume's statement regarding 
reason being slave to the passions is simply recognition that the 
passions are the motivators, but as was demonstrated above, the 
same is true of Korsgaard. Once we have understood this, we can 
reconcile Hume's rationality with that of Korsgaard, even to the 
extent of creating a personal identity. Though Korsgaard's structure 
of personal identity appears to create an end from reason, in fact 
the desired end, created by passion, is to be a rational individual 
(or to be a teacher, student etcetera). The entire personal identity 
then is not a true end, but one cohesive means to the end of being 
a rational autonomous agent (teacher, student...). 

Morality is a curious thing, so obviously a part of who we are, 
and yet simultaneously so difficult to pin down. Both Hume and 
Korsgaard contribute significantly to the understanding of the root 
nature of normativity. Korsgaard brings us the most effective ex
pression of the normative question, in terms of what a first person 
agent would feel willingly obligated by, she also contributes the so
lution to Hume's problem of bridging the barrier between observa
tions about how people are and prescriptions about how we ought 
to be. In the end, however, it is still Hume whose structure is the 
most useful. His identification of passions at the core of any pos
sible source of obligation is still spot on, and his expression of the 
role of reason, while at times sounding a bit extreme, does the best 
job of identifying the role of reason in morality, namely one which 
informs and structures, but does not direct. 
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Abstract 
This study investigates the use of YouTube videos in NBC Nightly 

News broadcasts. Using content analysis, this study examines the 
prevalence of YouTube videos in stories, the newsworthiness of those 
stories, and the newsworthiness of the YouTube videos featured. The 
research found a total of 36 broadcasts which featured YouTube vid
eos. The data shows NBC adapted quickly to the public issue agenda 
which drives YouTube, and incorporated newsworthy videos instead 
of merely the most popular viral videos of the day. The amount of 
time devoted to these videos was sporadic, ranging from simply men
tioning the company's name with no supplementary videos to filling 
over 75 percent of the story's running time. Unlike previous studies 
which analyzed general stories on the basis of newsworthiness over 
all networks, this study specifically targeted evening news segments 
featuring YouTube videos on the highest rated network. 

Mass media has played a role in determining what people 
think and talk about, but determining the gravity of this impact 
has changed from the "hypodermic needle" (Lasswell, 1927) to the 
more subtle role of influencing the salience of attitudes (Shaw & 
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McCombs, 1972). The idea that by focusing on one issue or topic, 
media coverage can dictate what public opinion considers impor
tant is the heart of agenda setting theory (Kosicki, 1993). 

Other studies have shown the mediators and moderators of 
agenda setting do not rely on accessibility alone, but on the con
tent, specifically the emotional content (Miller, 2007). The greatest 
public impact is felt in stories which inspire sadness or fear, most 
likely signaling a problem to be fixed. But these studies also high
light the small role the media plays in how individuals make impor
tance judgments, with elites, public officials, and other sources of 
information influencing these decisions (Miller, 2007). 

Developing a framework for determining public influence 
showed the media focuses on issue areas generally considered 
newsworthy and has an agenda setting effect on the public 
(Uscinski, 2009). To affect media coverage, and subsequently net
work news' priorities, a sizable portion of the population must be 
concerned about the issue. An example would be an increase in 
public concern over the environment, causing a rise in reporting 
on pollution cleanup efforts. 

Research into news consumption shows that while network 
news audience sizes have steadily decreased since the arrival of 24 
hour cable news, Nielsen ratings confirm NBC Nightly News retains 
the highest viewing audience among television news outlets for 
the last 14 years in a row (Ariens, 2010). Yet, the news coverage 
has undergone a subtle shift to sensationalism during the past 20 
years. There has been an increase in stories which appear to be 
public affairs or government related, but carry embedded tones of 
sensationalism, such as scandals and affairs which elicit distasteful 
emotional responses in the audience (Slattery, Doremus & Marcus; 
2001). Understanding how to break down these stories, then, 
and analyze their newsworthiness based on individual scenes is 
required. While important stories are generally given prominence 
at the beginning of broadcasts, research shows the best way to 
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predict the overall story's frame and emotional valence is based on 
the proportional amount of the scenes which compose the story, 
not their position in the story itself (Choi & Lee, 2006). 

But in the past five years, YouTube has grown from a small 
website to the largest distributor of user generated content and 
has affected audiences in ways television news could never 
accomplish. These videos can have upwards of billions of views 
and must necessarily have some impact on public issue agenda. 
Because many videos are created and uploaded by users, YouTube 
can be viewed as a tool for disseminating public issue agenda. 
Yet, research into predicting the popularity of YouTube videos has 
proved incredibly difficult, due to the great length of time between 
when videos are uploaded, and when they reach "viral" status 
(Szarbo & Huberman, 2010). 

But while predicting which videos will gain prominence still 
remains a challenge, determining why people view these videos 
has successfully been discovered. Research shows audiences use 
YouTube in much the same way they use television news, for 
entertainment, information, and as conversation topics (Haridakis 
& Hanson 2009). This research also shows YouTube acts as a 
conduit for socially active people to remain connected to friends, 
challenging assumptions of Internet use leading to loneliness and 
displacement of social circles. 

What remains to be discovered is how these two intrinsically 
tied juggernauts of social media are integrated. Specifically how 
network television news, which has been shown to be affected 
by the public only in situations of massive public following, and 
has trended towards less newsworthy sensational topics, utilizes 
YouTube. Particularly how the proportion of time devoted to these 
videos, whose audiences can be in the billions, determines their 
importance. 

This study used content analysis to test the agenda setting 
theory as it relates to YouTube and network news broadcasts, 
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from 2006 to 2009. The strategy of inquiry focused on the propor
tional amount of time devoted to YouTube videos during this time 
period. Newsworthiness was determined based on story position, 
length, and content. The newsworthiness of the YouTube clip(s) 
featured focused on the emotional valence of the video, as well as 
their accumulated views prior to the broadcast. 

To begin this investigation, a brief review of the status of 
agenda setting research is given. Network news' role as an agenda 
setter is discussed in content and story construction. A brief history 
of YouTube is given, along with how and why people use it. Finally, 
an outline of the research method and results are presented, along 
with a short interpretation of the results and areas for future study. 

Literature Review 
In order to conduct this study, the following literature was 

reviewed concerning the agenda setting function of mass media, 
the role of network news, and the importance of YouTube. The 
history of agenda setting theory, as well as the mediators and mod
erators of that agenda, were outlined, including whether the public 
or the media truly set the agenda. Network news' shift away from 
public affairs stories to sensationalism was analyzed along with 
the role scenes play in relation to story frame and valence. Finally, 
YouTube was studied, from its humble beginnings to the political, 
social and economic impact it has had on the world. The method 
for determining how and why users watch YouTube videos was 
also examined. 

The Agenda Setters 
Mass media was associated with setting the public's issue 

agenda long before Shaw and McCombs' 1972 study on Chapel 
Hill, North Carolina voters. But it was this study that founded the 
idea of mass media's role in determining which issues were con
sidered important enough to affect value judgments. They began 
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by building off prior studies which suggest most of what people 
know about political candidates and issues comes from exposure 
to mass media, where those with the greatest exposure were most 
likely to know how candidates stand on particular issues. This 
learning is directly proportional to the amount of emphasis mass 
media places on specific campaign issues (Shaw & McCombs, p. 
117). Furthermore, the press may not be able to tell people what 
to think but instead what to think about (p. 11 7). In this way, Shaw 
and McCombs developed the following hypothesis that, "the mass 
media set the agenda for each political campaign, influencing the 
salience of attitudes toward the political issues (p. 117)." 

To test this hypothesis, the authors surveyed 100 registered 
voters in Chapel Hill on what issues they felt were important in the 
1968 presidential campaign. They compared these results to the 
actual content presented by the primary sources of news for Chapel 
Hill's five precincts. They found the principal focus of reporting by 
mass media was not on specific issues, but on campaign analysis 
(p. 1 79) and that the media exerts considerable force in determin
ing what issues voters find most important (p. 180). They also 
found that while different political parties and affiliated papers 
focus on different issues, voters "seem to reflect the composite of 
the mass media coverage (p. 181)." What this means is voters pay 
attention to all the issues, regardless of their own political party 
affiliation. While the media's opinions differed on what was news
worthy to report on, the survey showed voters share a composite 
definition of what is newsworthy, best explained using the agenda 
setting theory (p. 184). 

But this study did not include what the mediators of agenda 
setting were or how media attention can cause a change in impor
tance judgments. In 2007, Joanne Miller researched the media
tors of agenda setting in mass media in her article Examining the 
Mediators and Moderators of Agenda Setting. Her hypothesis states, 
"The media attention to an issue presumably causes a change in a 
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mediating variable in the minds of citizens, which in turn produces 
a change in importance (Miller, p. 690)." She measured accessibil
ity, both general and content specific. She also tested the degree 
which the relevancy of issues affects the audience by way of the 
role of emotions, the inference of importance, and the personal 
significance viewer's put on stories. Her results indicate a positive 
reflection of how viewer's intake, interpret, and apply new infor
mation. They also indicate how emotions play a greater role in 
agenda setting than previously thought. 

Miller's results show, "people pay careful attention to current 
information gleaned from the media and use it to update and adjust 
a host of heretofore unrecognized political evaluations (p. 712)." 
They also use information from media exposure to evaluate how 
important issues are for elites (p. 712). Miller found stories of high 
crime signaled readers that reporters and politicians think the issue 
is important for the nation. She also found the emotional reactions 
experienced from media exposure are affected by content. Where 
high crime stories elicited negative emotions, low crime stories 
had more positive emotional reactions (p. 712). Specific negative 
emotions of sadness and fear about issues are most likely to cause 
people to view an issue as nationally important. 

Outside of regular news media, Miller found a citizen's beliefs 
about how elites feel about the issue could also affect their impor
tance judgments. It may change their support for a legislative 
issue or their vote choices. Emotions also play a role in mak
ing importance judgments, she said; regardless of valence, their 
arousal signals importance. Negative emotions signal a problem 
that needs to be fixed and could motivate people to become politi
cally active, whereas positive emotions could have a demobilizing 
effect (p. 713). But she specified her research shows the media is 
only one of many possible causes of deciding national importance. 
"People may use the media to help them narrow down the issues 
to consider when making judgments, but the news media is not a 
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primordial, hypodermic power (p. 714)." 
Miller's study has implications of great importance, but the 

question remains: what is driving issue agenda? Joseph Uscinski 
conducted a 2009 study titled When Does the Public's Issue Agenda 
Affect the Media's Issue Agenda (and Vice-Versa?) Developing a 
Framework for Media-Public Influence. It seeks to explain changes 
not only in the audience's issue agenda, but also in the media's 
issue agenda. He examines how news content changes using a 
longitudinal design comparing media content and public salience 
(Uscinski, p. 801). 

Uscinski used the Vanderbilt Media Archive to find the first 
two stories reported on ABC, CBS and NBC nightly news programs 
from 1968 to 1990. He cited other literature from Doris Graber; 
Lutz Erbring, Edie Goldenberg, and Arthur Miller; Deborah Blood 
and Peter Phillips; and Roy Behr and Shanto Iyengar, all of which 
support the thesis that the placement of a story will affect the sto
ry's impact (p. 801). The headline story captures audience atten
tion, he said. Since these networks are also privately owned and 
competitive, with control over what news content they cover, they 
are incentivized to increase viewership audience numbers (p. 802). 
The time frame spans from the universal adoption of a 30-minute 
format for news programs to the decline in market share from 
cable news programs which segment the media audience. By 
focusing on broadcast nightly news programs, the intended audi
ence is national, rather than a segment of the whole (p. 802). 

He found that issue areas which typically feature newsworthy 
events will be reported with high frequency and have an agenda 
setting impact on the public. Issues such as defense and justice 
draw people to the spectacle of the event such as wars, trials, and 
murders. Federal government operations and macroeconomics 
fall into this category, as they comprise national scandals and the 
latest economic indicators (p. 806). But issues which support audi
ence driven news content, such as environment, energy, foreign 
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trade, and social welfare, are rarely the type of large visible events 
that reporters are drawn to and only make nightly news when 
public concern demands it (p. 807). Thus, spectacles draw interest 
and are typically deemed newsworthy by reporters, which have an 
agenda setting impact on the public. 

Making Network News 
The three previous studies had a common factor, which this 

study will employ as well; the use of network news as a primary 
source of agenda setting impact. But while Uscinski's study looked 
at the frequency of reporting audience versus media driven stories, 
other research inspects the change from newsworthy to less news
worthy topics. Karen Slattery, Mark Doremus, and Linda Marcus 
conducted a 2001 study titled Shifts in Public Affairs Reporting on 
the Network Evening News: A Move Toward the Sensational, looking 
for a shift from public affairs stories in both high and low fre
quency groups to more sensational stories. Uscinski's study only 
confirms that sensational spectacles are reported more frequently; 
Slattery shows how and why this shift took place. 

The study looks at how the proportion of news time devoted 
to coverage of government, community affairs, sensationalism, 
and human interest has changed from 1968 to 1980 and 1996. 
They utilized the Vanderbilt Television News Archives and coded 
broadcasts for length in seconds, as well as geographical location 
and topic. Government stories concerned public economics and 
all governmental actions. Public Affairs stories include private eco
nomics, medical and health, self-help, and other community activi
ties. Sensational stories were coded as those which elicit distasteful 
emotional responses in the audience and include violence and 
crime, accidents and disasters, and sex and misconduct (Slattery, 
Doremus & Marcus, p. 294). Human interest stories also elicit 
emotional responses, but are coded as kindness, generosity, and 
pathos, as well as the humorous and the heartwarming. They also 
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inquired about the proportion of news time devoted to stories con
taining embedded sensationalism, coded as stories which appear 
to be public affairs or government related, "but also had one or 
more significant elements of sensationalism or human interest (p. 
295)." 

Their results show stories containing explicit sensationalism 
and human interest increased by 6 percent from 1968 to 1990. 
But Slattery said these results are slightly misleading, as the data 
also evidenced a marked increase in embedded sensationalism or 
human interest stories (p. 298). She said a sizeable proportion of 
normally public affairs stories included undercurrents of sensation
alism and human interest. These stories incorporate emotionally 
arousing content to a far greater degree than did stories of com
munity and government in 1968 and 1980. 

The authors explain this shift as a result of producers choos
ing to report news of government and community affairs through 
the lens of sensationalism and human interest. They also confirm 
Uscinski's analysis that network news has been losing viewers to 
other media competition (p. 299). The reduced advertising revenue 
and market share would show a shift toward vivid and cheaply 
produced sensationalism and human interest fare, which the data 
evidences. "Networks are not the only source of news available 
to the public, so perhaps there is little harm in a shift toward the 
sensational in network news provided that other, more useful, 
information sources are available (p. 299)." 

In focusing studies to how and why the shift took place, a more 
careful analysis of the scene of the story itself is necessary. Yun 
Jung Choi and Jong Hyuk Lee conducted a 2006 study titled The 
Role of a Scene in Framing a Story: An Analysis of a Scene's Position, 
Length, and Proportion. The authors contend that by studying 
broadcast stories as smaller units predicting the tone of the overall 
story is easier (Choi & Lee, p. 703). 

The study attempted to determine the most likely relationship 
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between individual scenes, and the story as a whole, using the two 
dimensions of frame and valence. They compare scene frame and 
story frame by examining how the position, length and proportion 
of a scene influence the overall story frame. They also compare 
position, length and proportion of scene valence, to find a likely 
predictor of the overall story valence. 

Story and scene frames are broken up into four categories: 
problem definition, causal interpretation, moral evaluation, and 
treatment recommendation. Problem definition is defined as 
focusing on what happened, where it happened, and who is 
responsible. Causal interpretation concentrates on explaining the 
cause of issues or social phenomena. The moral evaluation frame 
makes moral judgments on issues and attempts to justify an action 
or criticize an issue. Treatment recommendation involves suggest
ing remedies for a problem and providing future prospects. Scene 
and story valence were defined as the attractive or aversive emo
tional responses and were coded positive, neutral, and negative. 

Choi and Lee sampled evening news broadcasts from ABC, 
CBS, and NBC for the month of February, 2004. They found half 
of all scene frames were problem definition, and more than half of 
scene valence was negative. Their results then confirmed problem 
definition as the most common story frame at almost half of all 
stories and a negative overall story valence 61 percent of the time 
(p. 717). The only likely predictor of story frame was the propor
tion of a scene frame, where the position or length of the scene 
showed no contribution to predicting the story's overall frame. 
Proportion also dictated scene valence, where frequently featured 
scenes were more likely to match valence with the overall story (p. 
719) 

This study suggests the position of a scene in a story does not 
affect the overall evaluation of the story. This goes against the idea 
that important information is related in the beginning and declines 
over the duration of the story (p. 720). The inverted pyramid of 
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print news, which follows the trend of most important to least 
important information, does not hold for broadcast news, which 
favors a narrative approach. Thus, the best measurement of story 
frame and valence is found by comparing the proportion of scenes 
to the complete story. 

The YouTube Factor 
Having shown that the media has an agenda setting impact on 

its audience (McCombs & Shaw, 1972) and that broadcast news 
plays an important role in presenting information to viewers over a 
national audience (Uscinski, 2009), the question remains whether 
information gleaned from other media, like the internet, provide 
more useful information than network news (Slattery, Doremus & 
Marcus, 2001). Certainly, if any online media is capable of having 
an agenda setting impact it is YouTube. Its creators Chad Hurley 
and Steven Chen grabbed 46 percent of the online video market in 
2006, compared to search giant Google, whose video sharing site 
garnered only ten percent of the market (Caplan, 2006). Google 
bought the company that same year for $1.65 billion. But YouTube 
is more than popular; it is a machination of public issue agenda, 
providing free access to watching and creating videos. Today's 
technology also provides individuals with easy access to video 
equipment found in cell phones and laptops, allowing anyone to 
broadcast their opinion to the world. 

Moises Nairn calls this the YouTube effect, where video clips 
usually produced by individuals are rapidly disseminated through
out the world online (Nairn, 2007). In 2007, YouTube had twenty 
million unique visitors a month, watching 100 million videos a day, 
out of the 65,000 new videos posted every day. Nairn said this 
phenomenon is amplified when web content is re-aired by main
stream TV networks (p. 103). Most of these videos are frivolous, 
but a proportion also includes clips with political consequences or 
which document important trends like global warming and illegal 
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immigration (p. 103). Both Barack Obama and Hillary Clinton 
joined the 2008 presidential race using online videos. 

YouTube also opens doors to education for the world. The 
University of California at Berkeley, the University of Southern 
California, and the University of New South Wales in Australia cre
ated YouTube channels featuring lectures by professors in 2008. 
These videos are offered for free, and Berkeley's channel scored 
roughly 100,000 viewers each, with most people sitting through 
the entire lecture (Young, 2008). YouTube's strategic-partner man
ager said, "We expect that education will be a vibrant category on 
YouTube. Everybody loves to learn (p. 15)." 

The success of YouTube stems from its simplicity and user-
friendliness, says David Talbot. Anyone can open a YouTube 
account and upload videos, and anyone who visits YouTube can 
easily find and watch videos for free (Talbot, 2009). By 2009, it had 
become the world's third-most-popular website, with 41 percent of 
the video-hosting market (p. 74). Credit Suisse predicted YouTube 
would serve up 75 billion video streams to 375 million users in 
2009. "Every minute YouTube servers gather twenty hours worth 
of newly uploaded user videos," said Talbot. "The only price of the 
service is exposure to advertising." 

With such a command over the online video sharing market 
and a massive user base, how this viewership relates to television 
viewing remained to be studied. Paul Haridakis and Gary Hanson 
conducted a 2009 study titled Social Interaction and Co-Viewing 
with YouTube. The study applies a uses and gratifications approach, 
which assumes people use media to satisfy underlying needs or 
interests, to examine communication motives of YouTube users 
(Haridakis & Hanson, p. 318). The study seeks to determine what 
communication motives predict viewing and sharing YouTube 
video content. It also looks into user background characteristics, 
motives and affinity to predict viewing and sharing. 

The study polled university students on their use of YouTube 
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to determine social and psychological antecedents, the motives for 
using YouTube, viewer affinity with YouTube, and the amount of 
time spent watching and sharing YouTube videos. Psychological 
antecedents included innovativeness, sensation seeking, interper
sonal interaction and social activities. Motives reflecting arousal 
motivation and social interaction were adapted from Alan Rubin's 
1983 study on television viewing motives (p. 324). Affinity was 
measured for how attractive or aversive respondents found the 
website. The amount of time was coded for activity, from never to 
very often. 

The results showed participants watched YouTube videos 
for leisurely entertainment and information seeking, both long 
considered reasons for using traditional media like television (p. 
330). The social aspect of YouTube is reflected in the two specific 
motives of social interaction and co-viewing. People watch, share, 
and discuss videos they like with family and friends. Prior research 
shows people use television media in much the same way, with 
content serving as topics for post-viewing discussion. The authors 
contend the on demand nature of YouTube enhances this with 
during-viewing discussion, and post-viewing social activities (p. 
330). 

The authors found motives to be the strongest predictor of 
watching and sharing videos, but background characteristics of 
users were also predictive (p. 330). Socially active people, they 
said, use YouTube as a way of sharing online activities with fam
ily and friends, which challenges research suggesting Internet use 
leads to isolation and loneliness, and displaces users' social circles 
(p. 331). In fact the data suggested people use YouTube to enhance 
their social circles. The people most likely to do something with 
video content post-viewing were those who feel they are more in 
control of events in their lives. Thus, YouTube is best described as 
a social medium, rather than only an interpersonal medium like 
telephones (p. 332). The authors summarize, "YouTube allows 
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users to move seamlessly between being receivers of mass com
munication messages, and social and interpersonal disseminators 
of content (p. 332)." 

Research Questions 
In light of this research it is obvious television and YouTube 

share the role of agenda setters. How network news utilizes 
YouTube videos remains to be answered. This study examines 
the prevalence of YouTube videos in NBC Nightly News broad
casts from 2006 to 2009. By encompassing the time from the 
first broadcast featuring a YouTube video, to the most recent, this 
allows a more complete frame of reference. Previous studies have 
looked at content in general terms, but few can claim to track the 
entire lifespan of a specific topic, with many reaching a temporal 
barrier or information barrier due to a lack of available content. 

In addition, the newsworthiness of these stories is unknown. 
Since no study has explicitly focused on the topic of Internet video 
stories, specifically YouTube videos, there remains the question 
of what these stories represent and their effectiveness in agenda 
setting research. This study understands the importance of story 
content and emotional valence in setting public issue agenda. 

Finally the newsworthiness of YouTube clips in these stories 
remains unanswered. Whether these videos represent informa
tion which media typically considers newsworthy or were cho
sen because of public attention surrounding them, i.e. their viral 
nature, will be determined. How scenes featuring these videos 
represent the proportional story frame and valence, will help deter
mine the overall newsworthiness of the story whole. Given these 
considerations the following research questions were asked: 

RQ1: With what prevalence does NBC Nightly News feature 
YouTube videos? 

RQ2: Do NBC Nightly News stories featuring YouTube contain 
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newsworthy content? 

RQ3: Do YouTube videos featured in NBC Nightly News stories 
contain newsworthy content? 

Method 
This research used quantitative content analysis to examine 

the prevalence of YouTube videos on network news broadcasts. 
This method was chosen for its ability to categorize and analyze 
data empirically. The sample was collected using the Vanderbilt 
Media Archive's advanced search to locate news broadcasts featur
ing the keyword "YouTube," on the NBC network, from January 1, 
2006, to December 31, 2009. Evening network news affords the 
most diverse audience, as research shows cable news program
ming segments audiences, where network news targets national 
audiences on a much wider array of issues (Uscinski, 2009). The 
NBC program was chosen due to Nielsen Ratings ranking it the 
number one evening news broadcast consecutively for the last 14 
years. The sample includes all NBC Nightly News broadcasts featur
ing the word "YouTube," affording the most complete picture of 
the websites prevalence and use by this medium. 

To determine RQ1 examining with what prevalence NBC 
Nightly News features YouTube videos, prevalence was coded as 
the number of broadcasts featuring YouTube videos, the amount 
of broadcast time devoted to stories featuring YouTube videos, and 
the amount of story time devoted to explicitly playing YouTube 
videos. The story length was coded for seconds and divided by 
the total broadcast length according to Vanderbilt Media Archive 
records. The amount of the YouTube video featured was calculated 
by dividing the length of time in seconds explicitly devoted to play
ing YouTube videos on-air, by the total YouTube video length. In 
cases where multiple YouTube videos were played with no relation 
to the overall story, such as introducing YouTube.com with a mon
tage of unrelated clips, the primary YouTube video feature was 
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coded separately from the total time devoted to YouTube videos. 
The primary video was defined as the main video the story is about 
or references. These results were collected using Qualtrics survey 
software and calculated using Microsoft Excel. 

RQ2 examines whether NBC Nightly News stories featuring 
YouTube videos contain newsworthy content and was determined 
by coding for the story's placement, content, and the reporter 
delivering the story. They were arranged on a numeric scale from 
least to most important or newsworthy, and calculated by propor
tion using Qualtrics survey software. 

Placement was categorized from one to five, or from least to 
most important placement and calculated based on the proportion 
of stories in each placement category. The first placement category 
was kicker or the final story of the broadcast, typically considered 
the least important, and generally upbeat, which studies show 
when humorous cause audiences to evaluate the issues less as less 
severe (Zillmann & Gibson, 1994). The second category was final 
block which includes stories featured after last commercial, but 
before the kicker. The third placement category was middle block 
and included stories after the first commercial but before the last 
commercial, accommodating broadcasts which feature multiple 
commercials in between, or none. The fourth category was first 
block and included stories before the first commercial but after the 
fifth category of lead story, which was the last and most newswor
thy placement. 

The reporters were categorized from one to four, in groups 
from least to most important and calculated based on the per
centage of reporters in each category. These groups were defined 
correspondent, specialist correspondent, anchor, and lead anchor. 
Correspondent is defined as a reporter based nationally or inter
nationally when introduced. The second category was specialist 
correspondent defined as a correspondent of non-national or 
international relation, such as Chief Political Correspondent, Chief 
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Science Correspondent, or Chief Education Correspondent. The 
third category of anchor features all weekend and guest anchors. 
The fourth category of lead anchor was defined as a story delivered 
by Brian Williams. 

Story content featured four topics arranged numerically from 
least to most important and calculated based on the percentage of 
topics in each content category. These topics were adapted from 
the previous study on the shift from public affairs reporting toward 
sensationalism (Slattery et. al, 2001). These topics were embedded 
sensationalism, sensationalism, public affairs, and government. 
They were numbered one to four. For the purpose of this paper, 
the human interest topic used by these authors was combined 
with sensationalism, while embedded sensationalism rose from a 
subtopic to main topic in an effort to simplify differentiating news
worthy topics from non-newsworthy. Embedded sensationalism 
involved stories which appeared to be public affairs or government 
related but with one or more elements of sensationalism (Slattery 
et. al, p. 295). Sensationalism stories was defined as evoking a 
negative response in the viewer, but for the purpose of this paper 
also includes human interest stories which evoke a positive emo
tion; the central theme is that neither story features newsworthy 
content defined by Uscinski's (2009) study on what events report
ers and editors typically consider newsworthy. The third topic of 
public affairs covered community or nongovernmental affairs and 
interests, such as private education, business, science, religion, 
and civic organizations (Slattery et. al, p. 294). The fourth content 
topic was government stories concerning all government official 
action by all representatives and entities. 

Finally RQ3 asked whether YouTube videos featured in NBC 
Nightly News stories contain newsworthy content. Videos were 
first sorted as primary or secondary, with primary YouTube videos 
comprising the focus of the overall story, and all others secondary. 
Primary videos were coded as either viral or non-viral videos, the 
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overall emotional valence elicited by the YouTube video, and the 
length of time the video was on YouTube before the broadcast. 
Defining viral video can be complicated. Definitions vary from the 
speed with which a video gains views to the total views accrued. 
Research shows videos can go from relatively few views, to mil
lions overnight (Szabo & Huberman, 2010), and while YouTube 
features some information on the amount of views a video con
tains, the information is severely limited in access and in many 
cases incomplete or nonexistent. For the purpose of this study, 
viral videos were simply defined as having more than one million 
views before the day of the broadcast. 

Emotional valence was categorized in five groups: humor, 
surprise, inspiration, informative, or unavailable. Humor repre
sented stories eliciting a positive emotional response, with surprise 
defined as eliciting a negative emotional response. Inspiration 
included videos which evoke awe or astonishment, but are not 
specifically positive or negative. Informative stories were stories 
in which information is being relayed with no emotional valence. 
The unavailable category represented stories which explicitly men
tioned YouTube but did not play an accompanying video. Results 
were collected from YouTube.com and calculated using Qualtrics 
survey software. 

The length of time the video was on YouTube was coded in 
days, and calculated by subtracting the date of broadcast by the 
video's upload date. Broadcast date was accessed from Vanderbilt 
Media Archive, and the YouTube upload date was accessed from 
YouTube.com. In cases where the YouTube video was no longer 
available, such as terms of use violations, removal by user, or 
closed accounts, and the upload date could not be determined 
through some other means, the video was not included in the 
average. 

Results 
RQ1 inquired about the prevalence of YouTube videos in NBC 
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Nightly News broadcasts. Broadcasts with segments featuring 
YouTube videos from 2006 to 2009 were selected (N = 36). The 
data show a higher prevalence of YouTube videos, specifically dur
ing the summer months, for the three years studied. Broadcasts 
featuring YouTube videos represent the largest number of seg
ments in 2007 (n=10), 2008 (n=10), and 2009 (n= l l ) featur
ing twice as many videos as 2006 (n = 5). Broadcasts featuring 
YouTube videos represented 0.19 percent of all newscasts for the 
entire period. Figure 1 highlights the percentages of time devoted 
to YouTube videos from 2006 to 2009. 

Figure 1 -Time Devoted to YouTube 
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For 2006 the average length of broadcast time devoted to 
the story was 136 seconds (m=8%, SD = 29.6). The amount 
of time in the segment devoted to playing YouTube videos was 
39.4 seconds (m=29%, SD = 0.14). The average amount of the 
primary YouTube video shown was less than a fifth of the total 
video (m= 17%, SD = 0.08). On average many YouTube clips were 
shown in a single segment (m = 6, SD = 3.81), regardless of their 
relevance to the story. Stories featuring YouTube videos were most 
prevalent in September and represented only five out of over five 
thousand (0.09%) of all segments for that year. 

In 2007 the amount of time in a broadcast devoted to the 
segment increased to 142 seconds (m = 9%, SD = 0.05). Yet both 
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the amount of time the primary YouTube video played and the 
percentage of that video decreased. The time in each segment 
devoted to showing YouTube videos dropped to 26.8 seconds 
(m = 1 7%, SD = 0.12). The amount of the primary YouTube video 
shown fell significantly from 2006 (m = 5%, SD = 0.04). The aver
age number of YouTube clips also dropped (m = 3.9, SD = 5.34) 
videos. July comprised the highest concentration of stories with 
YouTube videos and represented ten out of over five thousand 
(0.19%) of all segments for the year. 

The 2008 data report even lower numbers for the broadcast 
time devoted to segments featuring YouTube videos at 148 seconds 
(m = 9 %, SD = 0.04). The amount of time devoted to YouTube clips 
fell to 11.3 seconds ( m = l l % , SD = 0.13). The average amount 
of the primary YouTube video shown fell again to almost half of 
2007's results (m=2%, SD = 0.02). Only one or two YouTube 
clips were shown per story (m=1.6, SD = 0.13). Segments with 
YouTube videos were concentrated during the month of August 
and represented ten out of almost five thousand (0.20%) segments 
for the year. 

Beginning 2009 the time devoted to showing YouTube videos 
and the percentage of videos increased. The average time in each 
broadcast devoted to these segments fell to 142 seconds (m = 8 %, 
SD = 0.04). The time allotted to playing YouTube videos increased 
to 26.5 seconds (m=26%, SD = 0.26). The amount of the pri
mary YouTube video shown approached earlier levels (m= 15%, 
SD = 0.23). The average number of YouTube clips shown increased 
slightly (m = 1.73, SD = 1.56) per story. April saw the highest con
centration of YouTube video segments, and these stories repre
sented eleven out of over five thousand (0.21 %) of all segments 
for that year. 

The totals accrued for 2006 to 2009 show the average length 
of a segment featuring YouTube videos at 143 seconds (m = 9 %, 
SD = 0.04). The length of story time devoted to showing YouTube 
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videos was 24.2 seconds (m=20%, SD = 0.19). The data show 
very little of the primary YouTube video was shown (m = 9 %, 
SD = 0.15). The average number of YouTube clips was 2.89 per 
segment. Stories using YouTube clips accounted for 36 out of more 
than twenty thousand (0.17%) stories. 

RQ2 inquired about the newsworthiness of the segments fea
turing YouTube videos shown in these broadcasts. To determine 
newsworthiness, the placement of the segment, the reporter deliv
ering the story, and the content of the story were coded based on 
percentage of use. Figure 2 shows the level of importance attrib
uted to YouTube stories from 2006 to 2009 based on the reporter, 
placement and content. The data show first and middle block 
stories, delivered by correspondents, with a focus on sensational 
stories. 

Figure 2 - Newswortliiness of Story 
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During 2006, story placement was most likely in the kicker slot 
(80%, m=1.4, SD = 0.89). The reporter delivering the story was 
typically a correspondent (80%, m=1.6, SD=1.34). The average 
segment content was sensationalism or embedded sensationalism 
in nature (40%, m=1.8, SD = 0.84). 

The 2007 data show an increase in average importance to first 
block stories (40 %, m = 3, SD = 1.49). A correspondent or special
ist correspondent each delivered an equal amount of stories (40 %, 
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m=2, SD=1.15). Segment content was usually public affairs 
related (50%, m = 3, SD = 0.94). 

Data from 2008 saw middle block placement nearly half 
the time (50%, m=3.6, SD = 0.7). Specialist correspondents 
represented almost three quarters of the reporters (70%, m = 2, 
SD = 0.82). Content most likely focused on governmental stories 
(50%, m=2.9, SD=1.29). 

In 2009 the average placement was either a first block or lead 
story (36%, m=2.82, SD= 1.25). The reporter delivering the story 
was a correspondent (73%, m=1.45, SD = 0.93). The segment 
content was sensational in nature (55 %, m = 2, SD = 1.26). 

Totals for newsworthiness found the typical placement was 
a middle or first block story (33%, m = 2.89, SD=1.3). A cor
respondent was most likely to deliver the story (50%, m=1.78, 
SD=1.02). Segments consisted of sensationalism stories (31%, 
m=2.5, SD=1.21). 

RQ3 further explored the newsworthiness of the YouTube 
videos played by analyzing the emotional response elicited by the 
primary videos, the timeliness of their presentation, and whether 
or not they were a viral video. Table 3 shows the frequency of 
YouTube content for 2006 through 2009. Videos were typically 
informative in content, uploaded 3 months prior to broadcast, and 
were not viral in nature. 

Emotional Valence of YouTube Videos 

2006 2007 2008 
Yearly Totals 

2009 

i Humor 

I Surpnse 

i Inspiration 

i Informative 

i Unavailable 
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The 2006 data featured YouTube videos humorous in content 
(60%, m= 1.25, SD = 0.5). The average video was uploaded 120 
days prior to broadcast, with a minimum of 8 days and maximum 
of 339 days. Viral videos represented more than half of those fea
tured (60%, SD = 0.55). 

In 2007 the average YouTube video was informative (40%, 
m=2.4, SD= 1.58). The typical video was uploaded 123.25 days 
before broadcast, with the most timely uploaded 1 day prior to 
broadcast and least timely uploaded 487 days prior. No viral vid
eos were featured for this year. 

For 2008 the YouTube videos were surprising in nature 
for almost half of all stories (40%, SD= 1.06). This year saw a 
decrease in average timeliness, with an average upload date of 
135.71 days prior to broadcast. The timeliest video was uploaded 
the very same day as broadcasted and saw the longest length of 
time between upload and broadcast in the entire data set, at more 
than 622 days, or 1.7 years. Again no videos featured could be 
categorized as viral for this year. 

During 2009, informative YouTube videos represented more 
than a third of stories (36%, m=2.82, SD=1.17). This year rep
resented the timeliest average YouTube videos, at an average of 
94.73 days between upload and broadcast, with the timeliest video 
uploaded the same day as it was featured on-air and least timely 
uploaded 494 days, or 1.34 years, prior to broadcast. Only 2 viral 
videos were featured this year, out of the 11 videos shown (18%, 
SD = 0.4). 

The totals showed the most common YouTube video was 
informative in content almost a third of the time (32%, m= 2.56, 
SD = 1.21). The average length of time a YouTube video was online 
before appearing in a broadcast was 115.42 days. Few videos 
shown were viral videos, representing only a small percentage of 
the total videos (15%, SD = 0.36). 
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Discussion 
From this data, a composite picture of the prevalence of seg

ments featuring YouTube videos can be drawn. The newsworthi-
ness of the segment is also highlighted, as well as the newsworthi-
ness of the YouTube video played. Further discussion is necessary, 
though, to make sense of the data collected. 

In 2006, YouTube was just gaining prominence in online 
culture and was primarily shown to be a place for humorous vid
eos. It is for this reason that the level of importance attributed to 
these stories was so low, with most videos appearing at the end of 
broadcasts and leaving audiences with a less severe impression of 
the issues. Most of these stories were sensational, either embed
ded or explicit in nature, and were delegated to correspondents. 
These segments comprised the shortest average segment length, 
required the largest percent of time devoted to YouTube videos, 
and comprised the largest number of accompanying videos. The 
inference drawn from this is that the videos required the most time 
to explain their purpose. These videos also represented the highest 
percentage of total YouTube video shown, which could be attrib
uted to the shorter length of earlier YouTube clips. If YouTube was 
to be seen as an agenda setting device by NBC, it was not during 
2006. 

By 2007, YouTube had become more than just a place for 
humorous videos, as is apparent in the data collected. It was 
afforded first block status and was even featured in a lead pub
lic affairs story. Specialists began delivering more stories with 
YouTube videos, and the videos were usually informative, but 
almost just as likely humorous. This shows the level of importance 
was growing, yet they still viewed YouTube as a home for humor 
related videos. These segments represented the most amount of 
time per broadcast for the entire data set, though less of the seg
ment was devoted to playing the clip, meaning it required less self-
explanation. A lower percentage of the total video shown indicates 
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this decreased need for explanation as well, but the average length 
of a YouTube clip tripled. The agenda setting factor of YouTube 
at this time was definitely prevalent in Nightly News' use of these 
videos. 

The presidential election played a large role in stories utilizing 
YouTube videos in 2008, which is also representative of the impor
tance politicians put on YouTube. Since specialist correspondents 
typically cover political issues, it is no surprise they also represent 
the most common reporters delivering these stories. What is 
interesting is the number of surprising YouTube videos NBC used, 
which is coded as those videos which inspire a negative emotional 
response in the viewer. These were, again, typically government 
related stories. This was also the year of the shortest average per
centage of the total YouTube clip shown, presumably requiring 
little work from the video in explaining itself to viewers. The data 
show by 2008 YouTube was recognized as a legitimate source of 
newsworthy information by agenda setting media. 

The data for 2009 was slightly anomalous in that while it was 
achieving first and middle block status, it was being reported on 
most commonly by correspondents. This fall from specialist to 
regular correspondents was probably due to the inflation of 2008's 
political focus. This was also prevalent in the switch from govern
mental to sensational stories. The increase in informative YouTube 
videos can be attributed to the number of vlogs or video blogs, 
which were the primary type of informative stories presented. This 
can be explained a number of ways, from the reduced price in 
webcams, with many coming built-in to laptops, to the increased 
rate of response videos. A response video is a video commenting 
on a previously posted video, and one segment of Nightly News 
was entirely devoted to this subject. 

Comprising the entire data set, this study shows NBC Nightly 
News' quick acceptance of YouTube as a source of public issue 
agenda. It also shows that Nightly News recognized the potential 
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for YouTube early on, and incorporated it into broadcasts, albeit 
only about once a month. The amount of time devoted to YouTube 
in a given segment was sporadic and ranged more than three-quar
ters (76%), to none in stories which merely mentioned YouTube 
as a company without providing a video clip from the website. The 
viral nature of a video played little to no role in whether it appeared 
on-air, which shows restraint on the part of Nightly News' to not 
focus on heavily trafficked videos. While viral videos were men
tioned, in some cases only because of their viral nature, this was 
definitely not a prevailing factor. 

Some limitations of this study would be the lack of data in 
cases where a YouTube video was shown on-air but removed by 
the user or YouTube administrators before the study was con
ducted. In some cases the very emphasis of the segment was that 
copyright material had been uploaded to YouTube and been thusly 
removed for violating their Terms of Service. Another limitation of 
the study was the lack of solid information regarding view-counts 
on YouTube videos before and after their appearance on Nightly 
News. While YouTube does feature a graph displaying a rough 
estimate of traffic over time, it is by no means accurate. This 
information could indicate further agenda setting impact from NBC 
broadcasts featured on MSNBC.com which link to YouTube video 
subject matter. 

Future studies should compare not only NBC Nightly News, 
but also CBS and ABC evening news broadcasts, for similarities 
and disparities, to approximate how television media as a whole 
utilizes YouTube. Furthermore, these studies should inspect what 
factors cause one YouTube video to appear on-air as opposed to 
another. Inquiries into internet traffic patterns, video comments 
and tags, and the means with which videos appear in search bars 
remains to be discussed. Finally, future studies should inquire 
into the difference between user generated content and corporate 
generated content (i.e. commercials, trailers, instructional videos, 
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etc...uploaded to YouTube) featured both on the website and in 
network broadcasts. YouTube is setting the agenda for not only 
how we view the world but also how we communicate with it, and 
it is the duty of responsible citizens to understand and utilize the 
technology we create. 

In summary, this study has shown NBC recognizes YouTube's 
power to set public issue agenda by the monthly use of videos in 
their broadcasts. They devote almost ten percent of the broad
cast for these stories and nearly a third of the segment's time to 
showing YouTube videos. The stories featuring YouTube are usu
ally placed in the beginning or middle of broadcasts and will tap 
specialists to report these stories. The stories themselves have had 
great variance in newsworthiness over the years, but the content 
of the videos trends towards newsworthy, instead of away or not 
at all. Most striking is the lack of use of viral videos, portraying the 
network not as a viral video windsock, yet still able to find truly 
interesting YouTube content. This study shows the importance of 
monitoring how the media adopts new technology and whether 
they incorporate that power or fall subservient to it 
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Coding Sheet 

Date of broadcast: / / 
Length of broadcast (sec): 
Length of segment (sec): 
Length YouTube video(s) played (sec): 
Length primary YouTube video played (sec): 
Placement: Kicker (1), Final Block (2), Middle Block (3), 

First Block (4), Lead (5) 
Reporter: Correspondent (1), Specialist Correspondent (2), 

Anchor (3), Lead Anchor (4) 
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Segment content: Sensationalism (1), Embedded Sensationalism 
(2), Public Affairs (3), Government (4) 

Primary YouTube video content: Unavailable (0), Humor (1), 
Surprise (2), Inspiration (3), Informative (4) 

Date YouTube video uploaded: / / 
Total length of primary YouTube video (sec): 

Terminology 

Kicker - Final story in a broadcast. 
Final Block - Stories after the last commercial, and before the 

kicker. 
Middle Block - Stories after the first commercial, and before the 

last commercial. 
First Block - Stories after the lead, and before the first 

commercial 
Lead - First story in a broadcast. 
Correspondent - Reporter delivering a story from a national or 

international location, and introduced as a correspondent. 
Specialist Correspondent - Reporter specializing in education, 

health, justice, politics, science, or investigative reporting. 
Anchor - Weekend or guest anchors. 
Lead Anchor - Brian Williams. 
Sensationalism - Stories evoking a negative or positive emotional 

response, but lacking newsworthy content. 
Embedded sensationalism - Stories which appear government or 

public affairs related, but with sensational aspects. 
Public Affairs - Nongovernmental community or national affairs. 
Government - All government actions by all government entities 

and actors. 
Unavailable - YouTube videos which have been removed or are 

no longer available. 
Humor - YouTube videos which elicit a positive emotional 

response in the average viewer. 

58 



Surprise - YouTube videos which elicit a negative emotional 
response in the average viewer. 

Inspiration - YouTube videos which elicit awe or amazement in 
the average viewer, but not primarily positive or negative. 

Informative - YouTube videos which elicit little to no emotional 
response. 

Primary YouTube video - The YouTube video which the story 
focuses primary attention. 

Viral video - YouTube videos with one million views prior to 
broadcast. 
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Suicide and Its Rationality: 
a Personal Essay 

Zebadiah Kraft 

English 320: Renaissance Literature 
Dr. Robert Crosman, Professor 

"In the great day, wherein the secrets of all hearts 
shall be laid open, it may be reasonable to think, no 

one shall be made to answer for what he knows 
nothing of; but shall receive his doom, his 

conscience accusing or excusing him." 
(John Locke: "On Identity") 

I have always held suicide to be the lowest form of human weak
ness, one that deserved no pity and merited no mourning. 1 
thought anyone who could see suicide as the best option deserved 
little second thought. I heartily believed that, as Montaigne says in 
"A Custom of The Island of Cea:" 

It is lack of judgment and of patience that hastens our pace 
[toward suicide]. Virtue, if energetic, never turns its back 
under any circumstances; it seeks out evils and pain for 
nourishment...It is an act of cowardice, not of virtue, to 
go and hide in a hole, under a massive tomb, in order to 
avoid the blows of fortune. (Essays 253-4f 

This is the idea that I held for most of my life; not until a short 
time ago was my perception altered. Perhaps I held such animos
ity because I did not entirely understand the variety of its motiva
tions—since I never, and still have not, known anyone close to me 
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that chose to end their life. Recently though, I found reason to not 
only appreciate the other side of suicide, but to actually hope for a 
friend's suicide. Reading Montaigne's essay on suicide helped me 
to re-examine my prejudice and to modify a long-held conviction. 

Michel de Montaigne (1533-92), more than any other, is the 
philosopher of second thoughts, of open-mindedness. Reading 
Montaigne's essay helped me change my attitude; similar to his 
method of working through a problem on paper, I found reason to 
reconsider my beliefs through reading and writing. As he typically 
does, Montaigne begins by paying lip service to the conventional 
view by observing that self-murder—the one "unforgivable sin"— 
forbidden to all Christians. However, he goes on to ask, "What 
occasions are sufficient enough to justify a man's decision to kill 
himself?" (255). While I still believe that most circumstances do 
not favor suicide, I have come to learn that there are instances 
where the option of suicide is the best one. 

The cause for my abrupt change of heart came from a friend 
of mine, whom I served with in the military. Staff Sergeant (SSG) 
Matthew Palmer2 was one of the best leaders I ever had in the 
Army. He cared greatly for his men and ensured their safety to 
the utmost of his ability. He taught us with great care how to be 
soldiers and never allowed complacency. His commitment to his 
duty as a non-commissioned officer was unwavering. For that, he 
not only gained my respect and admiration, but also, I believe, the 
respect and admiration of every soldier under his charge. 

SSG Palmer was also a wonderful father, telling stories of his 
children to anyone who would listen. He often brought them to 
work or to the barracks to show them off to his soldiers, always 
with a smile on his face. He was equally proud of his soldiers, 
which is saying a great deal. His demeanor was honorable, 
charitable, and patriotic; he never complained about the difficulty 
inherent in being deployed or in training, and he always kept his 
soldiers motivated. 
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1 knew this SSG Palmer during my time in the Army. That is, 
until our deployment to Iraq in 2006-2007. During the deployment, 
SSG Palmer underwent an extreme change caused by repeated 
exposure to extreme stress and his incapacity to deal with the 
pressures of war. Without getting into the details, Sergeant Palmer 
began to have mental problems and early signs of Post-Traumatic 
Stress Disorder (PTSD), which took him away from missions for 
the purpose of mental health. At first, it seemed as though he 
might recover from his troubles, but then one of his best friends, 
another of the squad leaders of our platoon, was killed-in-action 
during a firefight. His death hit SSG Palmer extremely hard, and he 
never recovered. The person our platoon had come to know was 
lost, and in his place was a hesitant, lonely, fearful man—nothing 
like the person Sergeant Palmer used to be. 

After we came home from Iraq, Matt Palmer's life continued to 
take a downward spiral. His life fell to pieces around him, as PTSD 
forced him to separate from his wife and children, whose lives 
were torn asunder. Palmer's problems reached their pinnacle in 
September 2010 when his life took a disastrous turn and became 
a lost cause. His inability to cope with his own fears, and the loss 
of many fellow soldiers got the best of him. 

An email from another soldier from our platoon relayed a 
headline from Fox News: 

Soldier Accused of Killing His Girlfriend, 
Her Two Kids in Tenn. 

MANCHESTER, Tenn. - A soldier is accused of killing 
his girlfriend and her two young children, stuffing their 
corpses into plastic garbage bags and hiding them in a 
closet for days. Manchester Police Chief Ross Simmons 
identified the victims as 26-year-old Stephanie Hersh and 
her sons, 3-year-oldfathan and 1-year-oldJaylon... Police 
said 30-year-old Matthew Palmer, of Tullahoma, told 
someone Wednesday night that he had killed the family, 
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and the person went to police. The U.S. Army recruiter 
who has served overseas is charged with three counts of 
first-degree murder... (Associated Press) 

This is not the Sergeant Palmer who I knew in Afghanistan and 
Iraq. Initially, I denied that it was the same person—there was a 
mistake or a coincidence in the name—but after a short search, I 
found that it was him. The person who killed these people is what 
he became after his breakdown from the stresses of war. I do not 
believe that SSG Palmer would be able to recover, even if his soul 
vanquished the demons that have ahold of it, because the person I 
know him to be could not live with himself. For this reason, I have 
come to hope for his suicide, and honestly wish that he had killed 
himself before his demons took the lives of three innocent people. 
This is a case where there is no doubt that a man's suicide would 
have saved three lives. As Montaigne reasonably says in his essay, 
"unendurable pain, and fear of a worse death seem to me the most 
excusable motives for suicide" (262). 

I firmly believe that unendurable pain caused the tragedy that 
Matt Palmer enacted, but the fault cannot lie with him, because as 
John Locke points out, "personal identity consists not in the iden
tity of substance, but... in the identity of consciousness" (Longman 
2621). Locke explains in his treatise "An Essay Concerning Human 
Understanding" that it is possible for a person to have two con
scious minds, and for them to be unaware or not in control of the 
other (2621). This is the case, I believe, with Palmer—he lost his 
personal identity, because his soul and his consciousness collapsed, 
under the pressure and control of PTSD. 

Under these circumstances, suicide seems like the best pos
sible outcome for SSG Palmer. For, as Montaigne rightly says, 
"God gives us leave enough when he puts us in such a state that it 
is worse to live than to die" (252). Francis Bacon, too, in his essay 
"Of Friendship," concludes that "where a man cannot fitly play his 
own part... he may quit the stage" (Essays 86). Surely SSG Palmer 
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can no longer "play his part" in this life, and therefore has a right 
to kill himself. Montaigne argues in "Custom of Cea" that suicide is 
a choice that we should generally reject, but he argues that there 
are some exceptions, including a fatal disease, for which suicide 
is a justifiable choice. The Roman philosopher Seneca, Montaigne 
says, "allows only those [suicides] which for a long time disturb the 
functions of the soul" (256). The recovery of the noble part of SSG 
Palmer's soul is most likely impossible since his conscience could 
not bear the atrocities it has performed. 

I find comfort in the ideas expressed by John Locke, that even 
though "human laws punish both [consciences] with a justice suit
able to their knowledge" (2622), the consciousness of the moral 
soul of SSG Palmer will be excused "in the great day" of his judg
ment. Punishment for his crimes is necessary, because we "cannot 
distinguish certainly what is real, what counterfeit" in the human 
psyche (Longman 2622). However, I do not believe Matthew 
Palmer would have his soul punished for ending his life, for, as 
Montaigne pronounces, "[h]istory is chock full of people who in a 
thousand ways have changed a painful life for death" (257). I do 
not know if there is an afterlife where our souls are judged, but if 
there is, I hope that he will be forgiven even for the far worse crime 
that he did commit, for I cannot believe that it was really he who 
did it. And I no longer feel that suicide damns a person irrevoca
bly, if the circumstances are grave enough to warrant such action. 
Certainly there are far worse deeds than killing oneself. 
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Footnotes 

'in most cases, Montaigne gave his essays clear titles: "On 
Friendship," "On Cannibals." Perhaps he named his essay on sui
cide with this obscure title in hopes of evading the notice of the 
censor. He gave his essay on sex the similarly uninformative title 
"On Some Verses of Virgil." The strategem may have worked for 
a while, but after his death, his Essays went on the Papal Index of 
forbidden texts, where they remained until the 19th century. 

2I have changed the names to spare loved ones intrusion on their 
privacy. 
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The Eternal Terracotta 

Liu Liu 

ART 415: Advanced Printmaking 
Mr. Garry Kaulitz, Professor 

I remember an old saying - there was no road until people 
began to walk, then a path started to form and there were roads. 
1 begin my creativity just like that - I have a desire to walk and 
often there is no road. I begin my print in layers; my images are 
metaphorically layered with marks reflecting the life steps I have 
walked, they are organic with no hesitation. My images are often 
the results of spontaneous feelings connected to the surroundings 
that hold a meaning for me, where sorrow and joy collide trigger
ing the sensibility of my being. 

This body of work is composed for the courage to look at my 
dark side. Interestingly, I often find that the darkest dark is also the 
brightest bright causing faith and hope to arise from hopelessness. 
We are the Eternal Terracotta. 
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Maiden No More: Rape Culture 
in "Tess of the D'Urbervilles" 

Kyra Sherwood 

E 640: The Victorian Animal 
Dr. Genie Babb, Associate Professor 

Issues of coercion and sexual consent are at the forefront of 
Thomas Hardy's Tess of the D'urbervilles: A Pure Woman Faithfully 
Presented, and the novel itself does not seem to present a solid 
conclusion on what exactly happened between Tess and Alec on 
the night that started her supposedly inevitable decline. Hardy tries 
to portray Tess as an innocent victim of both society's conventions 
and traditional, tragic fate, and while he calls her a "pure woman" 
in the novel's title, he still seems to attribute at least a portion of 
the blame to Tess, as if assuming that she was merely seduced, 
not raped. Approaching the text from the viewpoint of modern 
feminist criticism and ideas about rape culture allows insights 
into Tess's story that might not have been available to Hardy or 
his readers. According to that viewpoint, Tess was indeed raped, 
regardless of the sequence of events Hardy leaves to the reader's 
imagination; and the culture in which she lived—not fate—made 
this outcome and her treatment afterward a near inevitability. 

Of particular note are the early interactions between Alec and 
Tess, with the strawberries he feeds to her over her objections and 
his description of the way he tamed his rebellious horse. From the 
beginning, Alec shows a willingness to override Tess's choices and 
force from her a kind of consent or at least submission, encouraged 
by societal conventions that expect men to be sexual aggressors 

77 



who assume women will flirt by playing at resistance. Tess, for 
her part, demonstrates an equally ingrained attitude of misplaced 
responsibility that keeps her in a situation she instinctively recog
nizes as dangerous, as well as a desire to be polite and ultimately 
submissive in response to Alec's advances. At the same time, in 
following many of the era's gender conventions in his pursuit of 
Tess, he also diminishes her personhood in that pursuit, essentially 
seeing her as something like his horse—an animal with enough 
spirit to require breaking, but one that it is his right to use and 
enjoy as he wishes. Alec does at least attempt to provide for Tess 
after taking advantage of her, which she refuses out of the sense 
of shame bred from her class and culture; Angel Clare, presented 
as a good man, manages to objectify Tess even more completely 
in seeing her as damaged and used when she reveals her past to 
him, after which he seems to feel fully justified in abandoning her. 
His actions are possibly even less excusable than Alec's, but they 
still fit within the modern feminist idea of rape culture. 

Because these ideas surrounding sexual responsibility, coer
cion, consent, and seduction vs. rape form the basis of the entire 
plot for Tess of the D'Urbervilles, most academic treatments of 
Hardy's book focus on these topics in one way or another. Some 
articles take different angles on Tess, arguing that Hardy's view 
of her as only happy as a child of nature also diminishes her per
sonhood by essentially making her part of the landscape, but the 
most common subjects for analysis involve gender and sexuality. 
Elsie Michie's "Horses and Sexual/Social Dominance" uses the 
treatment of horses in three Victorian novels, including Tess, to 
demonstrate views toward both horses and women during that 
time period, specifically pointing out a scene in which Alec uses 
his horse's speed and temper to frighten a kiss from Tess. She 
claims that these authors represent "social disruption through men 
who display a potential to dominate in their relation to sexually 
magnetic women and their ability to ride and control high-spirited 
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horses" and links economic ideas to "the biological forces Darwin 
described, the aggression that leads to the survival of the fittest 
and the ineffable drives of sexual selection" (145). Reprehensible 
though Alec's actions may be, he certainly demonstrates a sexual 
aggression that would—if only considered in terms of Darwinian 
biology and natural selection—be effective in propagating his par
ticular version of the species. In this case, Alec's ability to domi
nate a spirited (female) horse and willingness to harm the animal 
in order to make it useful to him can be easily compared with 
his treatment of Tess; he desires her physically and does not par
ticularly care whether he harms her, as long as he can eventually 
achieve dominance and gain what he wants. In addition, Michie 
points out that Alec—like others in similar scenes of the other 
novels she studies—approaches the woman he desires when he 
is on horseback and she is on foot, again emphasizing his physi
cal superiority to her. In fact, Alec deliberately uses his horse and 
gig to corner Tess at least once when he is trying to force her to 
cooperate with him; and again he is riding, she walking, when they 
meet on the night of the rape. 

Nina Auerbach's "The Rise of the Fallen Woman" examines 
Tess and similar novels within the context of this literary trope. 
"Conventionally, the fallen woman must die at the end of her 
story," she says, "perhaps because death rather than marriage is 
the one implacable human change, the only honorable symbol of 
her fall's transforming power" (35), and this is exactly the situation 
that occurs for Tess. She is supposedly still a pure woman through
out her entire ordeal, if Hardy's subtitle is to be believed, but in 
her own viewpoint and that of Angel and society, she is tainted. 
She has fallen, and even though she earns a few days of happiness 
toward the end of her life, her death is still presented as almost 
inevitable, and rather than fighting it, she willingly submits so she 
will not live for Angel to change his mind about her yet again. 
Tess of the D'Urbervilles could be interpreted as a challenge to this 
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Victorian story of the fallen woman, and Hardy seems to present 
it as such with his insistence that society, not nature, has made 
Tess's life miserable. As Auerbach points out, though, 

the structure of its narrative seems as subservient to the 
myth as Tess is here to Alec. Following the orthodox 
pattern, Tess begins in hopeful innocence, but goes 
from bad to worse after her fall divorces her from her 
girlhood self, her increasingly estranged condition align
ing her with bare and open landscapes until her murder 
of Alec consummates her identity as outcast. (45) 

Bernard Paris analyzes this strange conflict between Tess as 
a pure woman the way Hardy attempts to represent her, and the 
language Hardy actually uses in describing her. He calls the story 
"thematically unintelligible," pointing out that while a good deal of 
the novel's entire point is to establish Tess's purity, it does not suc
ceed in doing so in its own terms, let alone society's (58). He says, 
"Tess is seen here as a victim, not a villain... It is quite bewilder
ing, therefore, to find Hardy arguing also that Tess is pure because 
there is nothing wrong with what she has done, because there is 
nothing evil about her sexual relations with Alec" (63). Either she 
is an innocent victim who has been horribly violated and who 
might—but should not—feel guilt because society would like her 
to believe she was responsible, or she was a willing participant in 
a natural act for which society should not have condemned her. 
She cannot be both, despite Hardy's seemingly confused attempts 
to present her this way. 

Byron Caminero-Santangelo attempts to deal with this issue 
as well in his article "A Moral Dilemma: Ethics in Tess of the 
D'Urbervilles," focusing on the ways both author and narrator try 
to portray the events of Tess's life in mutually exclusive ways: 
Hardy "criticizes unfair social conventions which he believes cause 
the unjust judgment and oppression of Tess, but he also subscribes 
to conventional attitudes towards 'feminine nature' and to the 
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belief that social law should correspond with natural law" (47). 
In imagining her as a sapling, transplanted from poisonous soil 
to new land where she could thrive, he shows her as being "'in 
accord' with benevolent nature" but removes her autonomy at 
the same time, making her "only an empty form to be molded by 
her environment" (48). At the same time, while Hardy tries to say 
that only social convention is responsible for Tess's misery while 
nature does not condemn her, he also follows Darwinian ideas of 
natural selection and evolution to show nature as cruel and arbi
trary. Caminero-Santangelo concludes, "The sequence of Tess's life 
has a certain horrible inevitability, and yet there is no determining 
explanation which could make sense of it. Social injustice, nature, 
economic upheaval all offer partial explanations, but none of these 
factors can account entirely for Tess's horrible fate" (54). 

One of the most pertinent studies for this particular aspect of 
Tess's story is William A. Davis, Jr.'s "The Rape of Tess: Hardy, 
English Law, and the Case for Sexual Assault," which uses sexual-
assault laws from Victorian times and Hardy's notes and drafts on 
the rape of Tess to argue that Hardy did indeed consider it a rape, 
not seduction, and readers would have done the same. Although 
it could be argued that Victorian audiences would have been even 
less likely to view the situation as rape given the sexual standards 
of the time, Davis points out a number of details that "suggest 
the violent nature of Alec's assault," but "To an alert Victorian 
reader, however, these details would have confirmed rather than 
introduced the idea of rape. The rape of Tess actually begins with 
the passage that describes Tess's sleep and her lack of verbal 
response—the passage, in short, that establishes her lack of con
sent to Alec's advances" (223). He refers to English law to show 
that the courts only demanded a lack of consent on the woman's 
part to consider a sexual encounter as rape, not the actual use 
of force, and that a woman who was asleep or otherwise uncon
scious, as Tess is when Alec returns to her, was incapable of giving 



such consent. In all likelihood, then, the British judicial system at 
the time would have interpreted Tess's case as one of rape and 
ruled in her favor, although Hardy may have wanted to prevent 
exactly this situation because he wanted to portray the plight of 
working-class women, who had so little access to or knowledge of 
the law that they were effectively outside its influence. 

Why, then, does Hardy seem to spend the rest of the novel 
interpreting Tess's past as one of seduction, not rape? Davis points 
out that at the beginning of the book's second section, "Hardy 
replaces his earlier focus upon sexual assault with a new focus 
on seduction and on Tess's complicity in a sexual relationship of 
several weeks' duration," and it is this seduction that forms the 
basis of the book's plot from that point onward (228). Even in his 
personal comments on the novel, Hardy tended to emphasize the 
seduction aspect of the story rather than the rape, perhaps because 
he wanted readers to focus on moral rather than legal issues and 
to come to the conclusion that Tess could be considered pure 
even if she had somewhat willingly engaged in premarital sex. 
Considering Hardy's deliberate framing of the rape scene as such 
rather than seduction, however, this still results in an odd dis
sonance between the first section of the book and the rest of the 
story. Davis concludes, 

If the references to sleep and the administering of spir
its are instances of Hardy's use of his legal knowledge... 
then we must conclude that Hardy thought of the event 
in the Chase as a rape. Alec's brutal mastery of Tess 
through rape makes possible his subsequent mastery 
of her through seduction. Hardy wants the equation to 
read a particular way: Tess is seduced because she was 
raped. (230, emphasis added) 

Sarah Conly's article "Seduction, Rape, and Coercion" takes a 
slightly different approach, using Tess's situation as an example 
for examining various levels of coercion that might lie somewhere 
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between seduction and rape. Ultimately, she agrees with Davis and 
most other critics that Tess was raped, but she comes to this con
clusion from a somewhat different angle. Because Hardy does not 
tell readers exactly what happened in the Chase, it is impossible 
to know for certain whether Alec's rape of Tess was physically vio
lent, so Conly does not focus on this aspect. Instead she analyzes 
various forms of psychological and verbal coercion that could be 
present in cases of non-consensual sex, arguing that regardless 
of the precise circumstances, Alec's actions still consisted of rape 
because he held a position of power over Tess. Conly considers 
intent, choice, harm, and legitimacy to be the primary criteria for 
determining whether a situation can be classified as coercion, say
ing that for an offer to be considered coercive, it must not only 
constrain the chooser's options but must do so illegitimately, not 
allowing the other person to make a free choice. In Tess's case, 
the use of psychological coercion and the financial power Alec held 
over her and her family seem to have proved sufficient, and Conly 
discusses the various kinds of coercion that eventually caused Tess 
to give way: 

The aggressor may implore and wheedle until the other 
feels guilt; he may tease her with jealousy, berate her 
for her coldness and immaturity, chastise her for the 
harm she does him, refute her reasoning when she tries 
to articulate her position, and subject her to a barrage of 
angry words. Ultimately she may find herself in a state 
of psychological exhaustion, feeling unable to resist 
in the face of what seems an implacable will. In these 
cases, it is argued, the woman has been forced against 
her will as surely as if the aggressor had used physical 
violence. (104) 

In a similar way, the threat of physical force is another form of 
coercion that does not allow a free choice but does not cause 
actual, physical harm; this situation would certainly be considered 
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rape, and psychological coercion functions the same way. "For a 
choice to be coerced, however," Conly says, "it is necessary that 
the person doing the choosing has no reasonable choice between 
doing what the coercer wants and the bad option which the coerc-
er has introduced" (106). Although Conly does not describe this 
particular aspect in terms of Tess's situation, the lack of choice is 
still relevant: Tess feels responsible for her family's dire financial 
straits, so if the choice becomes one of utter poverty for her fam
ily or unwanted sex with Alec, she is likely to choose the second 
option and, in fact, does so at least once. Conly does come down 
on the side of rape with Tess of the D'Urbervilles, but she focuses 
primarily on this single incident, rather than questioning the differ
ence between the event in the Chase as rape and what happened 
after as seduction, or even examining Tess's situation after the 
rape at all. 

Even among critics who argue that Hardy shows feminist 
attitudes in his "sensitive depiction of the wronged Tess" and 
"powerful criticism of social convention" (as claimed by the back 
cover for the edition used here), most seem to agree that Tess was 
raped, not merely seduced. Except for Davis, however, few seem 
to deal with the odd issue of Hardy's treatment of that rape, where 
it is presented as such up to the actual event and then treated 
afterward as seduction, thereby rendering a significant portion of 
the author's entire point confusing at best. Modern feminist ideas 
about rape culture are particularly useful here, because they help 
explain the behavior of characters in the text and the behavior 
of Hardy as the author of the text. These ideas may be relatively 
recent, but their application does not have to be, and they apply 
both to the original text and to newer adaptations of it. 

One of the earliest usages of the term "rape culture" comes 
from Dianne Herman's chapter of the same name in Women: A 
Feminist Perspective. She describes the similarity between ideas of 
normal heterosexual relations and rape: 
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Normal heterosexual relations are pictured as consist
ing of an aggressive male forcing himself on a female 
who seems to fear sex but unconsciously wants to be 
overpowered. ... Thus it is very difficult in our society 
to differentiate rape from "normal" heterosexual rela
tions. Indeed, our culture can be characterized as a rape 
culture because the image of heterosexual intercourse 
is based on a rape model of sexuality. (21) 

When Herman wrote this article in 1984, rape was one of the most 
unreported and unconvicted crimes in the country, and it remains 
so today, in large part because the credibility of rape victims is 
questioned more than that of victims of any other crime. Herman 
describes police officers actually asking such questions as "How 
many orgasms did you have?" and "Didn't I pick you up last week 
for prostitution?" (28), further reinforcing these cultural ideas that 
conflate rape with appropriate, consensual sex. Because men are 
viewed as sexual aggressors, this aggressiveness is seen as a nec
essary element of their masculinity; at the same time, women are 
taught to play "hard to get" and to flirt by initially rebuffing suitors 
even if they are actually interested, but they are also taught that 
it is unfeminine to be rude or cold. The culture teaches men that 
"no" does not mean "no" and that they have a right to assert their 
masculinity through forced sex if necessary, and that women can 
consent through their clothing or behavior even if they have actu
ally refused. When rape occurs, the rapist often defends his actions 
and blames the victim, perhaps for turning him on or not fight
ing him strenuously enough, and society tends to take the same 
stance—as, in many cases, do the victims themselves. It is difficult 
to find justice for a crime like this when even the victim has been 
conditioned to believe that she was fully or partly responsible... 
exactly as Tess appears to do. 

Published shortly before Herman's article, Shotland and 
Goodstein's study on perceptions of rape presents many of the 
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same facts, even if it does not use the specific term "rape culture." 
Their article describes the factors that were more and less likely to 
result in others seeing a given situation as rape. In particular, they 
referred to previous studies that backed up their analysis, most of 
which showed that the majority of participants did not consider 
acquaintance rape to be actual rape; in fact, a 1976 report showed 
that less than twenty percent of a sample of adult women who read 
a description of a forced-sex incident on a date labeled it as rape. 
Another study found that subjects tended to be sexually aroused to 
the same degree by written descriptions of acquaintance rape and 
consensual sex, while this correlation did not occur with descrip
tions of rape by a stranger. Acquaintance rape, then, might well 
be seen "as within the realm of normative sex acts" (220). Other 
studies indicated that even women who had actually experienced 
acquaintance rape were far less likely to label the encounter as 
rape, simply because the rapist was known to them. In general, 
acquaintance rape is far less likely to be perceived as genuine rape, 
so Shotland and Goodstein's study attempted to discover why. 
The answer, they said, seemed related again to ideas of what was 
normal among couples who were dating or were otherwise familiar 
with each other, and although this was applied to modern demo
graphics at the time and is likely similar to what studies would 
show today, the parallels between the attitudes described and the 
situation in Tess of the D'Urbervilles is striking: 

Several authors suggest that it is commonly accepted 
for a woman to conceal her genuine interest in sexual 
contact and merely suggest her intentions in subtle or 
symbolic ways... males were particularly likely to hold 
this belief, with 50% of a sample of male high school 
students agreeing that it was acceptable to force a girl 
to have sexual intercourse when she initially consents 
but then changes her mind, or when she has sexually 
excited him. Conversely, cultural beliefs about the dat-
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ing situation hold that a woman is expected to resist 
a man's advances at least in the beginning stages of a 
sexual encounter, even though she may be responsive 
and ultimately consent to having sexual relations. ...a 
study...found that after reading an account of forced 
intercourse on a date in which the woman said "no," 
males were more likely than females to believe that the 
woman in the story was interested in sex and to view 
her as responsible for the fact that intercourse occurred. 
Thus, it appears that some men may underrate a 
woman's verbal protests and overrate her expressions 
of friendliness in their attempts to facilitate a sexual 
encounter. (221) 

It would be highly disingenuous of Alec to insist that Tess had, in 
fact, participated with full willingness and consent, since it is clear 
that she has refused him up until that point, but these cultural 
attitudes would still have been in play at the time and could have 
allowed Alec to believe—or claim—that Tess was only seduced. 
She certainly seems to have accepted this interpretation, at least 
after the fact, and so does Hardy. 

Alec's wrongful actions do not begin with the rape, however, 
nor do they end there. A number of early scenes between him and 
Tess demonstrate the potential for his later assault even before 
Hardy has foreshadowed that such an event will take place, and 
they are precisely the kinds of behaviors Gavin de Becker describes 
in The Gift of Fear: Survival Signals That Protect Us From Violence. 
De Becker is one of the nation's leading experts on predicting and 
thereby avoiding violent behavior, and his book uses studies, sta
tistics, and various stories from his own and others' personal expe
rience to illustrate the importance of intuition in potentially dan
gerous situations. He addresses much of his book toward women 
specifically, pointing out that the majority of sexual assaults are 
carried out by men against women, and describes ways for readers 
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to identify the moment a situation becomes dangerous so they can 
save their own lives. While de Becker also does not refer to the spe
cific term "rape culture," the ideas behind it still appear frequently 
in his book, as when he describes the cultural messages women 
receive that can lead them into dangerous situations: "A woman is 
expected, first and foremost, to respond to every communication 
from a man. And the response is expected to be one of willingness 
and attentiveness. It is considered attractive if she is a bit uncer
tain" (58). In an ordinary social setting, these kinds of reactions 
might only lead to an unwanted conversation; in the situations de 
Becker analyzes, these social expectations become weapons that 
attackers can use to control their prospective victims. His descrip
tion of an attacker's technique for selecting the right victim for 
him, which de Becker calls "the interview," is particularly relevant 
to Tess's case. One such interaction took place between a woman 
and the man who stalked her, when they first met at a party and 
he needed to see if he could control her: 

Bryan would not pursue a woman who could really say 
and mean no, though he is very interested in one who 
initially says no and then gives in... 

Bryan: Can I get you something to drink? 
Katherine: No, but thank you. 
Bryan: Oh, come on, what'll you have? 
Katherine: Well, I could have a soft drink, I guess. 
This may appear to be a minor exchange, but it is actu

ally a very significant test. Bryan found something she 
said no to, tried a light persuasion, and Katherine gave 
in, perhaps just because she wanted to be nice. He will 
next try one a notch more significant, than another, then 
another, and finally he's found someone he can control. 
(208) 

In that instance, Bryan wanted a relationship that he could control, 
even if he could not find anything more meaningful, but similar 



techniques can be used to test victims for more violent assaults. De 
Becker opens the book with the example of Kelly, a woman who 
was raped by a young man who originally approached to help with 
her groceries when she was going up the stairs to her apartment. 
Her intuition made her uneasy, but she ignored it, and when she 
let him take one of her bags even though she had told him no, con
trol of the situation (and thus Kelly herself) passed to him. "When 
Kelly said no but then agreed," de Becker says, "it wasn't really no 
anymore... Declining to hear 'no' is a signal that someone is either 
seeking control or refusing to relinquish it" (62). 

Seen from this point of view, Alec's actions the very first time 
he meets Tess take on an even more sinister cast. His behavior 
fits precisely into de Becker's idea of the criminal's interview in 
determining his victim: within minutes of meeting her, Alec asks 
a relatively low-stakes question to which she initially answers no, 
but he is able to override her objection immediately: 

...presently, selecting a specially fine product of the 
"British Queen" variety [of strawberries], he stood up 
and held it by the stem to her mouth. 

"No—no!" she said quickly, putting her fingers 
between his hand and her lips. "I would rather take it in 
my own hand." 

"Nonsense!" he insisted; and in a slight distress she 
parted her lips and took it in. (42) 

The strawberry itself is not really at issue here; in many ways, nei
ther is the fact that this scene can easily be interpreted sexually, 
as it was treated in the 2008 BBC adaptation. Rather—whether or 
not Alec would have framed it this way to himself—it shows Alec 
testing his quarry with something that does not matter much, in 
and of itself, and Tess quickly relinquishes control, even if she does 
not realize she is doing so. She explicitly tells him no, even puts 
up a hand to block the strawberry, but he is insistent and she is 
polite, and more to the point, she is painfully aware that he may be 
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the only thing standing between her family and financial ruin. She 
believes she cannot afford to anger him, so she allows this small 
physical violation—it only causes her "slight distress," after all, and 
clearly she had no objection to the strawberries themselves—and 
in doing so allows Alec to set the stage for every encounter that 
follows. 

It is not long before Alec is ignoring Tess's objections in areas 
more important than strawberries, a development that seems to 
catch Tess off guard but would certainly not surprise de Becker. 
Her intuition clearly warns her to stay away from Alec, but she 
feels she cannot because of the misplaced sense of responsibil
ity her immature parents allow her to bear. When Alec comes 
to bring her to his home, she feels not just indecision but actual 
misgiving, which she silences because of that sense of responsibil
ity. Almost immediately Alec proves her misgivings to be founded 
in reality and not in "sentimental grounds," as she thinks of them 
later (57). Before he only forced on her a strawberry in a way she 
did not prefer; now he deliberately frightens her by allowing his 
horse to take their cart downhill at dangerously high speeds, and 
then scolds her for her temper and ingratitude when she exclaims 
"Safe, thank God, in spite of your folly!" at the bottom of the hill. 
Seeing another way of getting what he wants, Alec escalates his 
pressure on Tess when they come to another hill—yet again he 
races down, fully aware Tess is frightened and ignoring her cry 
of "No, no! ...Show more sense, do, please" (55). This time, he is 
not satisfied with scaring her, in part because she will not unthink
ingly grab hold of him as she did during the previous descent. He 
tells her to put her arms around his waist again; she refuses; so he 
says, "Let me put one little kiss on those holmberry lips, Tess; or 
even on that warmed cheek, and I'll stop—on my honour, I will!" 
What honor Alec might refer to is a bit unclear, considering he 
has already ignored Tess's explicitly stated objections twice in the 
last few minutes alone, and is now attempting to force a kiss from 
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her in response to her legitimate fear for their lives. Tess does not 
actually say no at this point, but she makes her lack of consent 
clear—she slides back on her seat, prompting Alec to urge the 
horse on yet faster, and then "'Will nothing else do?' she cried at 
length, in desperation, her large eyes staring at him like those of 
a wild animal." Even at this point, it would be a stretch for Alec 
to think that Tess is only flirting; rather, he seems inclined to take 
what he wants from her regardless of her wishes. 

But Alec is not done yet. Angered when, at the last second, 
Tess almost involuntarily avoids his kiss, he lashes out, "Now, 
damn it—I'll break both our necks! So you can go from your word 
like that, you young witch, can you?" Even if he is not speaking 
in earnest, he has now graduated to actual threats of violence, 
even aside from insulting Tess for her desire to avoid sexual 
harassment. More importantly, his pride has been stung, and if 
he only wanted a quick kiss from Tess by way of a test, now he 
is determined to take it from her. Now, too, she again makes her 
lack of consent explicit: "'But I don't want anybody to kiss me, 
sir!' she implored, a big tear beginning to roll down her face, and 
the corners of her mouth trembling in her attempts not to cry. ... 
He was inexorable, and she sat still, and D'Urberville gave her the 
kiss of mastery" (56). Tess immediately wipes her cheek with her 
handkerchief, in another unconscious gesture that further angers 
Alec with its attempt to undo the kiss, and his pride is wounded 
still more. He threatens her again with yet another wild ride down 
a final hill, "unless...you agree willingly to let me do it again, and 
no handkerchief," which seems an odd way to phrase it when true 
willingness cannot exist with coercion of this kind. Tess reluctantly 
agrees but manages to escape the cart by letting her hat blow 
away, and after she has retrieved it, she refuses to climb back up 
beside Alec. Once more, Alec escalates the situation because of his 
anger: 

"You artful hussy! Now, tell me—didn't you make 
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that hat blow off on purpose? I'll swear you did!" 
Her guarded silence confirmed his suspicion. 
Then D'Urberville cursed and swore at her, and called 

her everything he could think of for the trick. Turning 
the horse suddenly he tried to drive back upon her, and 
so hem her in between the gig and the hedge. But he 
could not do this short of injuring her. (57) 

At this point he is not actually willing to hurt her physically—it is 
possible he never does—but even his word choices are illustrative 
of his attitude toward women in general and Tess in particular. 
Tess is an "artful hussy" because she has protested and evaded his 
coercive attempts to kiss her, something she would only have done 
in the way she did if she were in fact innocent and inexperienced. 
But this is the culture in which Tess and Alec live: he can demand 
kisses from her that he has no right to demand, he can use various 
kinds of coercive force to gain those kisses, and he can feel justifi
ably angry when she finds a way to avoid kissing him. 

Alec's last statement in this scene is equally interesting, if 
only because it proves him either to lack the honor he claimed to 
have two pages ago or to hold the firm idea that he seduced and 
did not rape Tess. Her fury at him results in rather condescend
ing amusement on his part, and he says, "Come, let there be 
peace. I'll never do it again against your will. My life upon it now!" 
Whether the rape was physically against Tess's will is still a matter 
of debate, because Hardy leaves it up to the reader's imagination, 
but considering the many times Tess had already told him no, it 
is clear that their sexual encounter did happen against her will. In 
the true manner of a rape culture, however, the ideas Alec was 
used to likely encouraged him to believe that he had eventually 
won her over, not forced her. Perhaps she said no, but women 
were supposed to do that; they did not really mean it. Perhaps she 
struggled a little—perhaps a lot—but that was only part of a little 
exciting foreplay, part of the natural role of the man to dominate 
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the woman. Alec does not know, however, that his last sentence is 
as serious as any oath, even if he clearly does not mean it at the 
time; after all, he eventually pays for his repeated trespass with his 
life, but it falls to Tess to fulfill that promise, rather than this landed 
and supposedly honorable gentleman. 

One remaining note about this scene: earlier, when Alec is still 
in a playful mood and is using his horse's fast pace to frighten Tess 
only a little, he describes the horse thus: "Tib has killed one chap; 
and just after I bought her she nearly killed me. And then, take my 
word for it, I nearly killed her. But she's queer still, very queer..." 
(54). One might think this passage had been written deliberately 
for Michie's argument about horses and social/sexual dominance 
rather than the other way around. Alec is using his physical mas
tery of the horse to prove his ability to dominate this new strong-
willed female on whom he has set his sights, and as he was entirely 
willing to use near-fatal violence to mold his spirited horse to his 
will, he is also willing to use various means of coercion to make 
Tess into the woman he wants, the woman who will be the most 
convenient and pleasing for him. In what may be a curious bit of 
foreshadowing, though, Tib seems something of a mirror image of 
Tess in the animal kingdom. Alec nearly killed Tib in order to break 
her, and during their struggle Tib came close to killing Alec himself; 
in a way, Alec destroys Tess when he breaks her to his will, but in 
the end, she kills him for it...and then she is killed in turn, Alec's 
influence on her extending past his death. 

These early interactions set the tone for the rest of Tess's rela
tionship with Alec, and the conversations recorded between their 
meeting and the rape only strengthen the control Alec has already 
gained. He comes upon her trying to teach herself to whistle and 
says, "Well then—I'll give you a lesson or two," to which Tess 
responds, "Oh no, you won't!" and physically moves away from 
him. "Nonsense," he says, which seems to be a favorite tactic of 
his, to dismiss Tess's objections as childishness barely worthy of 
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recognition. He stays, and instructs her, and she does what she 
is told in hopes that it will get rid of him faster. Instead, she has 
again demonstrated that, for her, no does not really mean no (62). 
In some ways, then, Alec's gallant rescue that turns into assault is 
not a very great surprise; all the indicators are there. 

Even in the scenes leading up to the rape itself, Alec continues 
to demonstrate the behaviors that allow him to control Tess. He 
pries from her the confession that she is angry with him because 
of all the times he has tried to win her over, but her anger does not 
bother him: "He knew that anything was better than frigidity" (69), 
the narrator says, further reinforcing Alec's attitude. Tess's hesi
tancy could be nothing more than a sexually inexperienced girl's 
misgivings about something new and unsettling, after all, and as 
he has proven to himself and to Tess before, her objections can be 
overridden, because she cannot afford to be cold and dismissive. 
He tries to hold her against him on the saddle, to which she reacts 
by pushing him a little away, and he says, "That is devlish unkind! 
....I mean no harm—only to keep you from falling." His previous 
actions might indicate that he always has an ulterior motive, and 
Tess is suspicious, but eventually she relents and begs his pardon, 
"humbly," because she has been raised to assume the best of oth
ers and to assume any rudeness on her part is unjustified. Alec is 
not assuaged; he bursts out, "I won't pardon you unless you show 
some confidence in me. Good God! What am I, to be repulsed 
by a mere chit like you? For near three mortal months you have 
trifled with my feelings, eluded me, and snubbed me; and I won't 
stand it!" (70). In reality, of course, Tess is too innocent to play 
the coquette, and likely would not want to even if she knew how, 
but Alec's cultural upbringing allows him to accuse her thus— 
effectively—without having proven himself remotely worthy of 
her confidence or entertained the possibility that she might truly 
want nothing to do with him. Instead, he uses her sense of guilt to 
indebt her to him just a little further, enough to get them into The 
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Chase without her notice, and when she does realize he has delib
erately taken them well out of their way, she is understandably 
angry at being used: '"How could you be so treacherous!' said Tess, 
between archness and real dismay, and getting rid of his arm by 
pulling open his fingers one by one... 'Just when I've been putting 
such trust in you, and obliging you to please you, because I thought 
I had wronged you by that push!'" (71). Alec may accuse Tess of 
being an "artful hussy," but clearly he has been the manipulative 
one in all of these situations. 

Alec steals a "hearty kiss" before letting her down from the 
horse, promising to find a way out of The Chase but no doubt 
considering what he might do, now that they are alone in the 
woods. He chooses this moment to inform Tess that he has given 
a new horse to her father, knowing her feelings of gratitude and 
further indebtedness to him will make her more malleable; then, 
once he has gotten her to sit down ("passively") on his coat, he 
takes a druggist's bottle from his saddlebags and holds it "to 
her mouth unawares." Tess sputters, coughs, protests that it will 
ruin her dress, and submits to drinking it to protect her clothes, 
because—as before—Alec shows no inclination of stopping just 
because he is doing something to Tess that she does not want him 
to do. The rape itself takes on a definite sense of inevitability, in 
light of everything that has come before it, but that inevitability 
stems not from classical fate or doom or simple societal prejudices, 
as Hardy seems to argue; instead, it happens because Tess and 
Alec inhabit a rape culture. They both behaved in the ways their 
cultural upbringings had taught them to, which does not excuse 
Alec's actions but likely helped him see them as considerably less 
heinous than they were, and therefore allowed him to excuse his 
behavior to himself. 

This much, at least, is not Hardy's fault: he lived in this cul
ture as well, and he seems to have represented it as faithfully as 
he could, showing the social conventions that led Tess to disaster. 
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The clear idea that the rest of the community sees Tess as cul
pable—that her family, Angel Clare, and Tess herself saw in her an 
odd mix of victimhood and willing sinfulness—is also understand
able, at least in that all these attitudes can still be seen today. As 
Herman described, victims are themselves less likely to consider 
nonconsensual sex as rape if the rapist is an acquaintance, and 
even if the victim does report the rape, police and members of the 
judicial system are just as likely to blame the victim in some way. 
The true difficulty with Hardy's story and his attempt to challenge 
social conventions is that Hardy is still allowing the rape culture to 
influence his writing, and it is Tess who pays. Davis calls Tess of the 
D'Urbervilles "thematically unintelligible," and so it is, particularly 
if one does not have Davis's interpretation available. Hardy tells 
his readers that "an immeasurable chasm" divided Tess's previous 
personality from that after the rape, but a similar chasm seems 
to exist in the narrative between Phase the First and Phase the 
Second. If Tess was raped, even if society blames her and leads 
her to blame herself, the novel could deal with this issue and allow 
Tess to come to terms with the fact that she was violated and she 
herself did not commit any violation—but instead the entire rest 
of the book deals with the sexual encounter as seduction, not rape. 
Tess finds a measure of freedom in deciding—or trying to decide-
that she is still pure, still an agentive woman with a chance of hap
piness, despite society's general condemnation and the shame in 
her past. Angel comes to essentially the same conclusion, even if 
it is far too little, far too late, and Tess does briefly take exception 
to his new view of her as damaged goods, an entirely different 
person, not the woman he loved at all, even though he admits that 
she was "more sinned against than sinning" (232). In Angel's view 
of the situation as in Tess's, Tess did sin, and she did commit an 
act for which society condemned her, and her protest that his sin 
was just like hers comes to no effect. In truth, their pasts are noth
ing alike: Angel did something foolish, temporary, and consensual, 
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while Tess had the same act done to her. Every event leading up 
to the rape paints it as exactly that, meaning that the "shame" in 
Tess's past is no shame at all—a trauma, certainly, but not a shame 
for which society and Angel should justly reject her, nor one for 
which she should accept that rejection. 

But this is the situation Hardy presents, forcing readers (and 
characters) to reconcile the "immeasurable chasm" between the 
innocent Tess who was forcibly raped, and the slightly more expe
rienced Tess who had apparently allowed herself to be seduced 
into a sexual relationship of some weeks' duration. Davis's inter
pretation is the only one that makes sense in this situation—Hardy 
viewed the attack itself as rape but treated it thereafter as seduc
tion, perhaps because he wanted readers to think about what actu
ally constituted purity in a person, to see that purity could come 
from the oneness with nature Tess often seems to possess rather 
than from physical virginity. But if Hardy wants to argue against 
social conventions toward women, why would he not make the 
morality of the matter more clear-cut? Tess is raped, and because 
she lives in a rape culture, she is treated as if she were seduced, but 
Hardy and the reader know she was not, and eventually Tess and 
Angel come to the same conclusion; or, Tess is seduced because 
she is innocent in the ways of the world and she deals with the 
consequences of her actions, gradually gaining some understand
ing of the events of her girlhood and forgiving herself or determin
ing that she was not wrong in the first place. Either route would 
examine the impact of past events on a person's entire future and 
would seem to keep Hardy's message essentially the same while 
lending a good deal more thematic consistency to the book. 

Instead, we can only come to Davis's conclusion, that Tess 
was raped then seduced, and that the rape allowed the seduction 
to take place. Taking this view, Alec is still at fault, and Tess is still 
reasonably innocent but somewhat responsible for her actions. 
Even this fails to satisfy, however, and I can see two other possible 

97 



interpretations, both of which likely operate here. Hardy conceived 
of the entire affair this way because he too lived in a rape culture 
and did not realize it, so despite trying to subvert literary conven
tions with his treatment of Tess, he still did not stray far from those 
very conventions. Tess had sex before marriage; society would see 
her as a fallen woman; therefore something must have occurred 
to make that perception at least somewhat valid. If Tess were truly 
innocent and utterly wronged, and she truly believed that, she 
would not bear the guilt that leads her to participate in her own 
subjugation to Angel and present her confession the way she does. 
Tess fits the model of the fallen woman; therefore she must see 
herself as unworthy of happiness; and, perhaps importantly, she 
may only find redemption through the act of dying. As written, she 
presents a problem Hardy seems to have been unable to solve. 

At the same time, applying modern ideas about rape culture to 
Tess's story, an equally likely interpretation could call Tess's entire 
relationship with Alec an extended rape. That was how it started, 
after all, which would not make a legitimate beginning to any 
relationship; after that, Alec's manipulations and Tess's upbring
ing could have convinced her that she had been seduced, that she 
had led Alec on, teased him, made his actions inevitable, and now 
that she had already fallen, she was trapped with this decision 
she thought she had made, still further in Alec's thrall, with few 
recourses left. All of Alec's earlier coercion remained in effect—he 
was still potentially responsible for the Durbeyfields' financial well-
being, he was older than Tess, he was a man, he was a wealthy 
relation, he was a landed aristocrat and she was a poor farm girl, 
and now that she had already slept with him, what else could she 
do? 

By the time Tess left Alec, then, she firmly believed she had 
been seduced, when she had never been offered a free choice in 
the first place. Tess had been conditioned to believe that her own 
weakness made her tragedy inevitable, and it was this—the rape 
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culture that permeated her entire life, that pushed her to blame 
herself and accept society's judgment even as she railed against 
it—that truly doomed her. As for Hardy, it is his seeming lack of 
awareness about this particular aspect that makes this book, ulti
mately, a textbook example of rape culture. 
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After the end of the Second World War and with the Allied 
occupation of Germany, the publication of fairy tales, in particular 
the work of the Grimm Brothers, was banned from 1945 to 1946.1 

The reasoning behind the ban was that the fairy tales and the 
folklore of Germany were inherently violent and brutal and it was 
those traits as part of the tales and German culture that"...led to 
the acceptance of the Nazis and their monstrous crimes."2 There 
was also the fear that under the Nazi Regime fairy tales and folk
lore within children's literature had been used to "[indoctrinate] 
children systematically."3 

That fear of purposeful misuse of folklore and fairy tales was 
not unfounded or without cause. The Nazi Party had a slogan: 
"Das Buck—Unsere Waffe" or "The book—Our weapon."4 This 
slogan was not about an international policy but rather concerned 
with creation of "national unity under the rulership of the Nazi 
Regime."5 With the book, and indeed literature, the Nazis could 
educate the German people in proper attitudes and thoughts6 that 
were considered to be representational of the Weltanschauung 
(world view or ideology) of the Third Reich.7 
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Just how vital was the fairy tale and folklore to the Third Reich? 
The Weltanschauung of National Socialism centered on the idea of 
the Volk.8 Although Volk does mean the community, it also means 
the values of "...blood and soil, honor and loyalty."9 Party official 
Alfred Eyd wrote to teachers and youth leaders in 1935 saying that 
"The German folktale shall become a most valuable means for us 
in the racial and political education of the young."10 

Yet fairy tales and folklore existed before the Nazi Regime 
came to power. The Nazis were also not the first people, even 
within Germany, to study and use fairy tales and folklore in an 
educational and political manner.11 The Nazis did however change 
that study and application of traditional folklore and fairy tales. 
How did the Nazi Regime change the fairy tale and folklore from 
the years 1933 to 1945? In what ways did the Nazis use previously 
existing stories and academics? Did the Party abuse and pervert 
traditional tales instead of just elevating them in status? Did the 
Nazis, during the Third Reich, also create new folklore or fairy tales 
in order to further the education of the German people in Volk ide
ology? 

The Nazis used folklore and fairy tales to support their ideol
ogy and perpetrate the myth of German racial superiority, but 
how exactly did they do so? One method used by the Nazi Regime 
was to make use of the work done by previous generations of 
German writers and scholars. The Nazis were certainly not the first 
Germans to study and make use of fairy tales and folklore as an 
educational tool. Although the studying and writing of fairy tales 
and folklore had started as early in the eighteenth century,12 it rose 
to its first height in the Romantic Era, especially with such men as 
Jacob and Wilhelm Grimm with their folklore anthology Kinder-
und Hausmarchen published in 1812.13 Johann Gottfried Herder 
was also among the German Romantic writers who looked at the 
importance of the folklore and tale, which Herder believed would 
"recapture the folk soul."14 
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The fascination with folklore and fairy tale literature contin
ued from the Romantic Era through the formation of Germany 
as a proper nation state in 1871 .15 The trend of folklore studying 
and writing had a theme. The theme of the folklore writings that 
appeared, especially with Romanticism through the end of the 
nineteenth century, was one that focused on the "folk soul,16" 
"Nordic Germanic folk heritage"17 and national unity.18 The 
Germans were in search of something to set them apart from the 
rest of Europe as being German. 

The theme of the folklore writings and studies in the nineteenth 
century can be placed under the term of "Volkish."19 The study 
and writing of folklore and fairy tales continued into the twenti
eth century but it gained a distinctly more organized approach. 
While the previous philosophers of folklore had been individuals 
within a greater society, associations of scholars formed in the last 
decade of the 1800s.20 There was the Jugendschriften-Bewegung 
(The Youth Book movement)21 and the Verband deutscher Vereine 
fur Volkskunde (The League of German Societies for Folklore)22. 
Academic journals that focused on folklore and Volk ideology and 
that ideology being used in a political manner came into existence 
then, with the Volksicher Beobachter (The Volkish Observer) and 
the Deutsches Schrifttum (German Writings) arising a bit later in 
the Nineteen Teens and Twenties.23 Along with the academic soci
eties and journals that came into existence, there were national 
literary conventions where academics would discuss the role of the 
folklore.24 Academics who studied folklore within the Volkskunde 
(folklore) university programs competed for funding of their 
research.25 

It was this already existent base of societies (whether they 
were academic or not) and intellectuals that were studying and 
arguing for a greater influence of Volk on the German way of gov
ernance and life, along with the established folklore literature, that 
the Nazi Regime utilized to serve their purpose of creating a Volk 
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state. The Nazis incorporated some of the academic journals such 
as the Jugendschriften-Bewegung's journal.26 They took over orga
nizations and societies that served their ideology and disbanded 
those which did not.27 The Nazis built from those organizations 
and institutes which did suit the ideology of the Regime new insti
tutes and organizations which the Party directly controlled.28 

To that end, the German Youth movement, which believed in 
the use of "folklore in outdoor activities and celebrations,"29 was 
replaced by the Hitler Youth.30 The Reichsinstitut fur deutsche 
Volkskunde (the Reich Institute for German Folklore) eventually 
came into being in 1942,31 but was preceeded by the Advanced 
School in 1940,32 and the Reichgemeinschaft fur deutsche 
Volksforschung (the Reich Community for German Folk Research) 
in 1934.33 The late date for the creation of the Reich Institute 
for German Folklore was due to the competition between Alfred 
Rosenberg and Heinrich Himmler for dominance and control over 
the use of Volkskunde research.54 The Reich Institute for German 
Folklore came into existence not just because the Nazi Regime saw 
the benefit of a unified organization to carry out their new idea 
of what folklore study should be, but because the academics and 
intellectuals who shared the new view wanted it. 

The academics and intellectuals like John Meier, Matthes 
Ziegler and Adolf Spamer had argued for the creation of a national 
institute for the study of folklore. John Meier was chairman of the 
League of German Societies for Folklore from 1911 to 1949.35 Meier 
had asked for the creation of such an institute from the Weimar 
Republic in 1917.36 It was Meier's opinion that such a national 
institute as the Reich Institute for German Folklore would have 
the duty to "...collect not only with a holy zeal that which is still 
alive but also...to strengthen what has become weak, to reshape 
in a homeland-oriented way that which is useful but has outlived 
its form."37 Meier, even before the existence of the Nazi Party, 
was calling for the collection, study and application of all elements 
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of folklore that displayed or could be made to fit to the emerging 
idea of Volk, that which was of the peasant and Nordic tradition. 
Ernst Krieck who was a theorist on education for the Nazis, as well 
as a member of the Nazi party, felt that folklore under the Third 
Reich would be a "total and politically oriented science."38 Taken 
together, Meier's plea for a national Reich Institute and Krieck's 
insistence that folklore to be treated as a political science suggest 
that the folklorists were looking for a way to legitimize their chosen 
area of research and felt that under the Nazi Regime they would 
get that legitimization and of course, funding. 

Adolf Spamer and Matthes Ziegler shared similar views on the 
purpose of Volkskunde, folklore, as a scholarship. Ziegler, who 
was the director of the "Central Office on "World View" in the 
Rosenberg Bureau,"39 felt that Volkskunde was indeed a "modern 
science"40 and described it as "...the study or the essence and the 
conditions essential for life of that racial and traditional world of 
the German Volk which is purest and most alive in those communi
ties having shown most eternal contacts with the blood and soil.41" 
The research of Volk was to be, for Ziegler and the Nazi Regime, 
the collection of "Volkskunde, prehistory, and racial studies" all in 
one place, one profession.42 That kind of Volk research with such 
a political slant would, if undertaken by academics working for the 
Nazi Regime, help to legitimate and rationalize the racial policies of 
the Nazi Party, both German superiority and the inferiority of other 
races. 

Adolf Spamer's arguments for the creation of a Reich Institute 
for German Folklore echoed the thoughts of Ziegler. Adolf Spamer 
was appointed the head of the Department of Folklore under the 
Reich Community for German Folk Research in 1934.43 Spamer 
was unusual in that he was not a member of the Nazi Party44 

but he still held views that the Nazi Regime believed coincided 
with its own views. Spamer also viewed folklore as a science and 
that it should "...include all educational factors of an historical, 
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suprahistorical, temporal, and atemporal (biological, psychological) 
type which give the intellectual-spiritual life of a folk...shape."45 

Folklore was, from Spamer's point of view, vital for all educators 
"from the least village schoolteacher to the leading statesman"46 

and that it would be the job of the Reich Institute for German 
Folklore to research and spread that knowledge needed by the 
rest of the nation.47 It was important to the folklorists and the 
Regime that the research was spread to the German educators 
so that the teachers and leaders could further spread the new 
research that supported and conformed to the Volk ideology and 
the Weltanschauung of the Party. 

Alfred Rosenberg, who was the chief ideologist of the Nazi 
Regime,48 personally believed that "German history was to be 
elucidated by racial studies, ancient history, and Volkskunde."49 

Rosenberg, especially with Mattes Ziegler underneath him,50 

worked to create a scholarly world in which those academics were 
given the direction to produce research with "...elements that 
might be of immediate ideological usefulness to the Party."51 The 
Party sponsored folklorists who would work "...for the good of the 
National Socialist message [by] legitimating Nazi racial theories 
and promoting the purity and nobility of 'true' Nordic-German 
traditions, folktales, and rural cultures."52 

The Nazi Regime made use of the intellectuals who were 
already researching and publishing works along the National 
Socialist line with the slant on racial superiority and the emphasis 
on the Nordic past in relation to the new Reich future. The contem
porary intellectuals of the Weimar Republic and the Third Reich 
were not the only writers whose work the Nazis used in the educa
tion of the German people in the Volk ideology. The Party turned to 
older writers who they felt had written on the same Volk ideology, 
with racial superiority and the folk community. 

Mattes Ziegler turned to Johann Gottfried Herder, Wilhelm 
Heinrich Riehl and the Grimm Brothers whose works he saw as 

108 



being in support of Volk ideology in his own effort to show the con
tinuation of Volkish thoughts throughout the Romantic Era to his 
own time within the Third Reich.53 Rosenberg, in his 1930 work 
Der Mythus des 20. Jahrhunderts (The Mythos of the Twentieth 
Century), relied also on the work of Herder as well as Nietzsche.54 

Rosenberg's book was a highly published book and in the space of 
fourteen years over one million copies were published.55 Such a 
large publication run shows that the Nazi Regime was indeed push
ing works that put forth the National Socialist Weltanschauung, the 
folk and the folk tied to the Nordic past. 

Besides publishing large quantities of Rosenberg's work, the 
Nazis also published new runs of old classics. The Regime required 
for reading in the Bund Deutscher Madel (BDM, the girl branch of 
the Hitler Youth) the fairy tales of the Brothers Grimm.56 The girls 
of the BDM were also required to read the Sagas of Niebelung and 
Gudrun.57 The Sagas and the Marchen of the Grimm Brothers were 
thought by the Regime to have the Volk traits of the peasantry 
and heroism.58 The fairy tales and the Nordic Sagas were also 
chosen for education of the youth in the Volk ideology because the 
Nazis felt that the Grimms' tales and the Sagas demonstrated the 
continuous existence of the idea of Volk not just for the twentieth 
century, but for the century back to the Grimms, and the thousand 
years back to the Norse.59 According to Christa Kamenetsky vari
ous editions of the Grimms' fairy tales as well as the Nordic leg
ends and old medieval "folk books"60 were sponsored by the Nazi 
Party and dispersed throughout libraries and schools in Germany 
during the Third Reich.61 The Party did this in hope of spreading 
those works which they deemed worthy of helping to promote 
their ideology to the people of Germany. 

The Nazi Regime in its creation of the Third Reich made use 
of existing writers, works and intellectuals to represent and spread 
the Weltanschauung of National Socialism, the Volk ideology by 
emphasizing the authors and their works and the Volk elements 
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found within. They elevated the writers of the Romantic Era and 
their own contemporary writers. However, the Nazi Regime did 
not just simply use such works and writers. By searching for ways 
to spread their ideology throughout their Reich, the Nazis turned 
to what may be termed abuse of works and writers to control what 
sort of folklore, fairy tales and books would reach the masses. 

The abuse by the Nazi Regime of folklore and fairy tales also 
centered on existing works- the same works and writers that the 
Regime elevated in status. The abuse was extended also to insti
tutions and companies. While there is arguably an overlap in the 
use and abuse of folklore and fairy tales in the Third Reich, the 
difference is the step further the Nazis took to change their use of 
folklore and fairy tales from emphasizing those works and writers 
which agreed with the Nazi interpretation of Volk to the willful 
misrepresentation and reinterpretations of those works. 

The abuse of folklore and fairy tales by the Nazi Regime 
happened largely in the way the Party re-represented the works, 
particularly the traditional German and Nordic sagas and the fairy 
tales of the Kinder- und Hausmarchen by the Grimms.62 In the 
case of the Grimms' fairy tales, the reinterpretation was often in 
the racial slant, with the focus on the symbols within the tales. 
Under the new interpretation, wells (such as the one from Frau 
Holle through which the good sister and the lazy sister both fell) 
represented "life and fertility."63 While the writers and academ
ics of the Third Reich searched for symbols of racial superiority in 
the Grimms' fairy tales, the Regime encouraged students to do the 
same thing so that "the youth may discover for themselves the his
tory of racial supremacy of the German and the historical problem 
of the Jew."64 A classic Nazi reinterpretation of a Grimms' tale is 
the remaking of the wolf in Little Red Riding Hood as an evil Jew, 
from whose jaws the sweet little Red Riding Hood needed to be 
rescued.65 The other big push in the National Socialistic interpreta
tion of the Grimms' tales was to tie them somehow to the Nordic 
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sagas.66 

The Nordic sagas were also reinterpreted as well as sometimes 
entirely rewritten by the Nazis. The violent gods of the Norse, like 
Thor, were reclassified not as such but rather as protectors of the 
peace and the community.67 Thor became the defender of the 
settler and the Volk.6S Thor, like the German state and people as 
viewed by the Nazi Regime, was simply a defender of the home
land and would only attack "for the sake of peace."69 Thor became 
not just a great and heroic god but a way to explain and legitimize 
the actions of the Party to the German people. A similar fate fell 
upon the god of the sun, Balder. In traditional tales Balder was the 
son of Odin and the bringer of spring and light after the winter 
solstice.70 Heinrich Lohrmann's handbook for teachers stated that 
Balder was not just the bringer of spring but also of "Adolf Hitler, 
who has made us a gift of the new flag of light..."71 Balder was 
also used as a replacement for Jesus the Savior in the retelling of 
Christmas stories sponsored by the Nazis.72 The Nazis felt that it 
was "...necessary to adjust those customs that have grown out of 
the people to the 'new community of the Germans,' which means 
giving these inherited customs a new content consistent with the 
people's community."73 The Christian holiday of Christmas was 
the main inherited custom that the Party had in mind that needed 
changes and new meaning.74 One such tale with the added new 
content in 1940 had Balder appearing as the newborn babe of Frau 
Holle,75 which is likely among the most obvious abuse of tradi
tional folklore and tales, not just those of the Nordic tradition but 
also that of the Christian. 

The Nazis did not just retell the stories of Balder and Thor but 
they also retold the Nibelungendlied, the tale of Siegfried.76 One 
retelling of Seigfried that was meant to be read by German girls 
changed Siegfried from the dragon-slaying knight to the happy 
father, who happened to be married to a heroine who was not 
named in the story.77 
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The Happiness of the young couple was complete only when 
a son was born to them...[The son] grew up to be a delightful 
child, and when the grandfather would rock his grandchild 
on his knees...the child's mother would sit by the sunny 
window with her embroidery...and Siegfried would...join the 
group...thinking all the while that he was the happiest man 
on earth.78 

This retelling of the Nibelungendlied was intended to focus on the 
domestic sphere and motherhood (and fatherhood to a point) that 
was important to the Nazi idea of Volk and community.79 It also 
showed that domesticity and motherhood had been a German tra
dition for generations. 

The reinterpretation and retelling of the Grimms', the Nordic 
Sagas and even the Christmas story80,1 were not the only versions 
of folklore and tale that were abused by the Nazis. An unusual vic
tim to the Nazi Weltanschauung was the puppet character Kasper. 
Kasper, who was the German equivalent to the British Punch and 
Judy puppets,81 was rewritten to carry a considerably more racial 
slant to help children better understand "race consciousness."82 

Where Kasper, like Punch and Judy, had originally outwitted the 
police officer and beaten him with a cane he now had the aid of 
the police.83 In lieu of his old adversary, the Kasper of the Third 
Reich fought the communist (and banished him from Germany)84 

and defeated the dragon who was the Jew.85, "•m 

Besides publishing and performing folklore and fairy tales in 
the reinterpreted versions that matched the National Socialistic 
Weltanschauung of Volk, Nordic history and racial supremacy, 
the Nazi Regime employed another tactic of abuse to ensure that 
only Vo/Mriendly versions of fairy tales and folklore reached the 
German people. The Nazi Regime used censorship to control what 
did not serve the Volk ideology of the Third Reich. One part of 
Nazi censorship was to ban the works of folklore, fairy tales and 
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literature that failed to represent the Regime.86 What was banned 
was removed from bookshelves.87 In the capital, Berlin, "70,000 
tons of books were removed from the libraries."88 The Party book 
purging of the nation resulted in the loss of a third of all the books 
in German libraries.89 Also in 1933 the Party undertook a purge of 
the academics within the Reich who did not support the Regime.90 

Somewhere from 1,145 to 1,684 university level academics were 
dismissed.91 242 were dismissed from the Berlin University alone, 
with another 108 being dismissed from Frankfurt.92 There was 
also a steady stream of professors leaving Germany and, between 
1933 and 1936, 2,316 had left.93 That is a significant number of 
academics leaving their jobs and was largely due to ideological 
or racial differences with the Regime.94 Those academics who 
remained were put under pressure to further adapt their research 
and publications to the National Socialistic view.95 

After purging the Reich of undesirable books and academics 
the Nazis continued their censorship through restrictions on the 
publishers. In Nazi Germany all publishers fell under the control 
of a government organization, the Reichsschriftumskammer (The 
Reich Chamber of Literature) which was under the jurisdiction of 
both Alfred Rosenberg and Joseph Goebbels.96 Through the con
trol of the Reich Chamber of Literature the publishers of Germany 
were compelled to publish books that were approved literature 
or suffer the same fate as the unapproved books and authors.97 

Although that threat was always hanging over the heads of the 
publishers, the Nazis appealed to them on the same grounds the 
Party wished the publishers to act for, to spread Volk ideology.98 

Alfred Spemann, a publisher who worked for the Nazi Regime,99 

explained to his fellow publishers in 1939 why they should want to 
publish only works approved by the Reich Chamber of Literature: 

The great master of the education of his people, Adolf Hitler, 
has...transformed our souls and...sharpened in the whole 
book-publishing trade...the publisher, in reproducing...a 
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piece of writing, is just as responsible for its contents as is the 
author... The servant of the writer has been turned into the 
deputy of the state... The publisher must ask himself:...Does 
[this work] show [the reader] the greatness of the German 
past and present without obscuring or...making contempt
ible the imperishable cultural accomplishments of other 
peoples and times, to the extent these enrich and strengthen 
us?...Does it serve...the great aim of the Fuhrer to create the 
new German man...?100 

The fact that Spemann, although he was a well known speaker 
and not the average book publisher,101 was explaining to the 
publishers of Germany why they should partake in censorship on 
behalf of the Nazi Regime shows just how far the Regime was will
ing to go to make sure that only works with the National Socialist 
Weltanschauung reached the German people. Due to Nazi regula
tions and publishers voluntarily following the orders of the Regime, 
in 1937 at least half to seventy-five percent of all books sold were 
approved Nazi literature with "peasant novels, historical novels 
and novels set in the native landscape [as] the biggest sellers."102 

The manner in which the Nazi Regime abused the German 
fairy tales, folklore and academics was a step beyond just the use 
of the works and intellectuals. Instead of just picking and choosing 
from works that were already in existence, the ones that suited 
the image of Volk ideology and elevating and giving glory to those 
works and authors, the Nazis had to go further than that. They 
reinterpreted the stories and tales of previous generations and ele
vated, not the original work, but the re-envisioned work.103 They 
sponsored and distributed complete retellings of traditional tales in 
such a way that the original meaning was now Volk in character. 
104 The Regime also employed censorship of materials that could 
not be used to support the new Reich and its Weltanschauung. 

In an effort to educate the people of the Reich in the National 
Socialistic Weltanschauung through one area of influence, the 
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folklore and fairy tales of Germany, the Nazi Regime had used 
and abused that area. The folklore and fairy tale was emphasized 
and glorified along with the academic who researched the folklore 
and the fairy tale in the proper National Socialistic manner. The 
folklore and fairy tale was also abused through reinterpretation 
and re-imagination, while those which did not stand up in the Volk 
image were censored. The Nazi Regime did not just stop with the 
use and abuse of previously existing fairy tales and folklore. The 
Nazis also created their own folklore and fairy tales for the peoples 
of the Third Reich. 

The Nazi Regime created fairy tales and folklore for the same 
reasons they used and abused the literature and tales. They want
ed to spread their Volk ideology throughout Germany to educate 
their own people. The creation of folklore and fairy tale literature 
was part of that plan but in a slightly different manner. While some 
previously existing folklore and fairy tales were used and abused 
by the Nazi Regime, and therefore made into National Socialist 
ideas by the forced association, tales actually created by the Nazi 
Party and its members were National Socialist in their birth. It was 
better for the legitimacy and continuation of the Regime to have 
actual Nazi fairy tales and folklore literature rather than just sanc
tioned works of literature. 

Unfortunately for the Nazi Regime the time period for which 
they had to create their own new folklore and fairy tales was really 
rather limited, especially in comparison to the hoped for one thou
sand years of existence. The Third Reich was only in power from 
1933 to 1945. From 1939 to 1945 the Regime was involved in a 
World War. War is not particularly the time to be creating new and 
involved literature for the people of the homeland. War is much 
more of the time for the publication of propaganda to try to ensure 
the continued support of the war. Much of the new folk literature 
written by the Nazis was either from before the war or works that 
members, like Joseph Goebbels, had written earlier. These new 
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works idealized and idolized the hero who sacrificed himself for 
the German nation105 or worked to teach especially the youth of 
Germany about the evils of the alien- Volk influence and the Jew.106 

In 1929 Joseph Goebbels wrote a book entitled Michael: Ein 
deutsches Schicksal in Tagesbuchblattern (Michael: A German 
Fate in Journal Pages.)107 Michael as the main character is the 
embodiment of National Socialist values. He finds intellectualism 
to be "a big bore"108 and does not trust the academics to bring 
salvation.109 Michael instead believes in the "new fatherland"110 

and nationalism, which means to him to "...stand by Germany 
because we are Germans and because Germany is our father
land, the German soul is our soul, because each of us is a piece 
of Germany's soul."111 Michael's idea of standing by his German 
fatherland is to work for Germany, as it is his "only salvation."112 

However, Michael views working for Germany not only as his sal
vation but the salvation of Germany.113 "...the working class...has 
to fulfill a mission...It must free the German people internally and 
externally...If Germany goes under, the light of the world will be 
extinguished."114 Michael dies at the end of his story in a mining 
accident but it is the heroic death of a man who not only worked 
for the new Germany but believed deeply in the ideals of that new 
Germany, a National Socialist Germany.115 

Michael: Ein deutsches Schiksal in Tagesbuchblattern is not a 
fairy tale or folklore in the traditional sense but it is when consid
ered as a Nazi fairy tale or folklore, one actually created by the Nazi 
Party. Goebbels created a character that started out as a member 
of the bourgeoisie but who awakened to the reality of Volk and 
socialism.116 Michael was the new "German man"117 who was 
the hero who died for his Germany. Michael had the same traits 
written into him as the new traits given to Thor: Michael was the 
defender of his nation. The book published in 1929 according to 
George Mosse went "through seventeen editions [by 1942]."118 

These seventeen editions might have been due to popularity but 
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also possibly to Goebbels' want to perfect his only book119 as a 
representation of what the hero of the Reich should be. 

Goebbels' work is an example of Nazi created folklore and 
tales for the more grown-up audience. As fairy tales and folklore 
are more often associated with the youth, there were of course 
tales written for young Germans. These stories were written to 
also expound upon the traits of the new German hero, with stories 
about soldiers and the glories of serving Germany and the Fuhrer. 
The 1941 Primer for the schools in Wurttemberg contained two 
such stories.120 One story, "Our Army", has the children watching 
a group of soldiers marching past.121 The soldiers are lead by the 
captain who is a hero because of the Iron Cross he wears and the 
fact that he "can talk about the war."122 It is those who selflessly 
serve Germany who are honored in the Nazi Regime. 

It is this idea that is shown in a following story of the 1941 
Primer. In "The Day of the Youth" little Karl wants to be so much 
like his brother and all of the older children who belong to the 
Hitler Youth and who are serving the Fuhrer.123 Luckily Karl is 
allowed to participate in the little kids' race during the event.124 

Karl of course wins the race and is rewarded with a pretzel.125 The 
real lesson however is that Karl, even though he is too little, is a 
hero because he wanted so badly to be part of the Hitler Youth. 
Heroes are the base of fairy tales and even the small children of 
the Reich needed heroes they could identify with. 

Just as there are heroes in fairy tales and folklore there are 
also the villains. Julius Streicher, the quintessential Nazi and the 
founder of the deeply anti-Semitic newspaper Der Sturmer (The 
Striker),126 published not only anti-Semitic propaganda for adult 
readers but anti-Semitic stories for the children.127 Two such 
stories written by Ernst Hiemer were Der Giftpilz (The Poisonous 
Mushroom) in 1938 128>IV and Der Pudelmopsdackelpinscher (The 
Poodle-Pug-Dachshund-Pinscher) in 1940.129,v Both books were 
concerned with the racial purity of the Volk and their triumph over 
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the evil and impure Jew. 
Der Pudelmopsdackelpinscher is a collection of short stories 

about the destroying power of the Jew. One is the story of the 
drone who has interrupted the work of the good little bees who in 
turn decided to rise up against the horrible drones "before it is too 
late."130 Hiemer helpfully points out at the end of this story that 
the drones are indeed a symbol for the Jews, who, like the drones, 
are "lazy [and] exploit the people.131 There is a following story 
about a tapeworm who has taken up residence inside little Hans' 
intestines.132 The tapeworm is another representation of the Jew 
and of course must be killed.133 

Der Giftpilz has similar kinds of stories within it. One story is 
about the Poisonous Mushroom. Franz's mother tells Franz about 
the kind of mushrooms there are in the world: "There are good 
mushrooms and there are good people. There are poisonous, 
bad mushrooms and there are bad people. And we have to be on 
our guard against bad people just as we have to be on our guard 
against poisonous mushrooms."134 Franz is a smart little boy and 
knows that his mother is talking about the Jews.135 Accompanying 
the stories in Der Giftpilz are colorful illustrations that not only 
depict the Jew as the evil large-nosed menace the Nazis imagined 
him to be, but also show the German people in their simple tradi
tional Volk form as peasants.136,VI The German peasants are farm
ing and gathering mushrooms and being portrayed as Nordic as 
can be possible.137,vn 

While Der Giftpilz and Der Pudelmopsdackelpinscher 
may be extreme examples (not even all Nazis like Der 
Pudelmopsdackelpinscher)153 of the new fairy tales and folklore 
literature that were created by the Nazi Regime, they show the 
kind of effort the Party was willing to go to educate the people 
in Germany. Ernst Hiemer's stories and Goebbels' Michael both 
worked to further the Volk ideology of the Regime. Hiemer's works 
focused more exclusively on the racial superiority of the German 
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people while Goebbels' only book showed how a German hero 
should act and feel about his nation. The works of both authors 
were important in the general scheme to educate the masses, 
as they are Volk works, but they were even more important in 
that they were works created by Nazis for the new thousand year 
Reich. While borrowing and reinventing existing works was one 
way to create continuity and legitimize the Nazi Regime, the cre
ation of folklore literature and fairy tales (such as little Karl) by 
members of the Regime supported the Reich in a way borrowed 
literature and tales could not. Stories written by Nazi writers were 
truly Nazi from conception to consumption. 

In 1942 a handbook was published for the purpose of training 
local propagandists within the Nazi Party.139 In it was the follow
ing line pertaining to literature: "Literature can have a long-lasting 
impact on the mood and worldview of citizens, whether for good 
or ill."140 The Nazi Regime wanted literature to have an impact of 
the Weltanschauung of its citizens but they wanted it to have the 
right kind of impact. The right kind of impact was the belief in 
the Nazi Party and its Volk ideology. With the slogan "Das Buch— 
Unsere Waffe"141 and Alfred Eyd's proclamation of the folktale 
becoming a "...most valuable means...in the racial and political 
education..."142 the Nazi Regime set out to do just that, to edu
cate the German people in the National Socialist Weltanschauung 
through folklore literature and fairy tales. 

To educate the Germans in the Weltanschauung of the Reich 
the Nazis used everything at their disposal. They used existing 
folklorists and folklore societies as a base for Nazi programs, such 
as the Youth Movement becoming the Hitler Youth.143 The Nazis 
used the folklorists' desire for a national institute to ensure that 
research done within that Reich Institute would support the Nazi 
view.144 The Nazis used the fairy tales of the Brothers Grimm to 
show the continuity of the Volk throughout time145 but the Party 
also abused the Grimms' tales. They reinterpreted the fairy tales in 
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a more racial slant.146 The Grimms' works were not the only ones 
abused by the Regime. The Nordic Sagas were also retold, as well 
as the Christmas story.147 Censorship of books and publications 
was of course its own form of abuse. However, regardless of how 
useful it was to the Nazis through their use and abuse of folklore 
and fairy tales to demonstrate their historical right to rule, it was 
also vital for the regime to legitimate itself by creating folklore 
and fairy tales of its own, which would be truly National Socialistic 
rather than borrowed. 

In the 1939 excerpt version of his Thesen aus dem Mythus 
(Theses from the Mythos), Alfred Rosenberg said that "World-view 
means looking at the world in a certain way. World-view is thus 
an attitude."148 He added "an attitude can only be presented, 
explained, or at the most kindred spirits can be called forth."149 

The Nazi Regime's use, abuse and creation of fairy tales and folk
lore throughout its existence was an attempt to bring that attitude 
or Weltanschauung into existence in the whole of the German 
population. 
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Appendix 

I. The Christmas story in 1943 Nazi Advent calendar 

II. Kasper fighting the dragon. 
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III. Kasper and the Jew. 

IV. The cover of Der Giftpilz. 
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V. The cover of Der Pudelmopsdackelpinscher. 

VI. The German peasant in Der Giftpilz. 
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VII. The peasant Mother and Son gathering mushrooms in 
Der Giftpilz. 
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Sarah Ward 

Sarah was born in Albuquerque, New Mexico. 
Her family moved to Anchorage, Alaska her 
sophomore year of high school. Sarah graduated 
from Service High School in 2006. Sarah went to 
the University of New Mexico for her first year 
of college before transferring to the University of 
Alaska Anchorage. Sarah majored in History and 
minored in German. She graduated from UAA 
May 2011. Sarah enjoys cross-country skiing in 
the winter and mountain biking in the summer. 
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ii Partita" by Fransisco Tarrega 

Stephan Young 

Music 261: Private Lessons: Bass 
Dr. Christopher Sweeney, Assistant Professor 

As with so many of J.S. Bach's chamber works, not much is 
known about the circumstances under which he composed the 
Partita. It was likely written sometime in the early 1720s. His other 
works for unaccompanied instruments (other than keyboard and 
lute), the Suites for solo cello, BWV 1007-1012, and the Sonatas 
and Partitas for solo violin, BWV 1001-1006, were all informed in 
some way by his own skill as a string instrument performer. With 
the flute Partita, however, Bach was left almost entirely to his own 
ingenuity, as neither tradition nor personal familiarity could come 
into much play during the creation of so unlikely a work. 

It is a dance-suite proper in which each of the four most com
mon species of the day - allemande, courante, sarabande, and 
bourree - make an appearance, and in which the same remark
able blend of actual tones and implied counterpoint that fuels the 
violin and cello works is found to be the driving force; it is music 
of uncommon charm and high Baroque grace. 

Lengthiest of the Partita's four movements is the opening alle
mande, with running sixteenth-notes that outline a broad binary 
design. As with those movements from the solo violin and cello 
works that are exclusively melodic (meaning only that no multiple-
stopping of the strings is called for) - such as the "Allemanda" 
from the D minor violin Partita, very similar in plan to this flute 
allemande - there are frequent leaps from one register to another 
as Bach engages to make melodically plain the implied harmonic 
voices (bass, treble, etc.) around which the music is written. In 
each half, the approach to the cadence is made via some juicy 
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chromatically descending miniature arpeggios. 
To be played by the tuba, nothing is changed to the piece other 

than re-writing it down two octaves and in bass clef. Interestingly, 
in the original composition, Bach did not include breath marks 
that would otherwise appear in a work for a wind instrument. This 
could be due to the fact that he was more familiar with playing 
strings, which don't need breaths to be played. Therefore, to be 
played on flute (and tuba), perhaps the greatest challenge other 
than the daunting technical aspect is to find places to breathe that 
do not interfere with the motion and phrasing of the piece, yet 
still allow the player to catch enough breath to continue with the 
allemande's straight sixteenth-notes. 

Stephan Young 

Stephen Young is a graduate of Juneau-
Douglas High School ('08) in Juneau, Alaska. After 
a year of music study at University of Puget Sound 
in Tacoma, Washington and a year attending 
University of Alaska Southeast in Juneau, he is 
now studying low brass performance at UAA. His 
primary instruments include tuba, euphonium, 
bass trombone, and electric bass. Stephen is an 
Eagle Scout and enjoys outdoor adventures with 
his faithful yellow lab, Maggie. 
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Honorable Mention 

Coming Out: 
Whether to Count Queers 

in the US Census 

Matt Caprioli 

Geography 327: Political Geography 
Dr. Mark Carper, Assistant Professor 

The underlying question of this paper is whether sexual orientation 
should be asked on the U.S. Census. Using the research of 
demographer Gary Gates, I present basic information about queers 
relationship to the census. I also explore the possible social, 
economic, and philosophical consequences of including a "gay 
box" in the next census. Gates deduced a great deal about LGT 
people from the 1990 and 2000 census—when one could only 
hint at their sexual orientation. If the U.S Census visibly asked 
people for, or gave the option of, identifying their sexual identity 
or orientation, then more information could be gleaned from the 
census, which Gates suggests would greatly benefit the queer 
community. Considering that Mayor Sullivan vetoed Ordinance 64 
for a lack of quantitative evidence, the need for research on queer 
populations is a political imperative. 
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Matt Caprioli 

Matt plans to graduate in the fall of 2011 with 
a BA in English and a minor in psychology. He has 
worked for several student magazines, and is cur
rently the news editor at The Northern Light. His 
biggest inspirations are books, especially those by 
Kurt Vonnegut, E.M Forster, and Voltaire. In the 
future, he would like to keep a beagle, and name 
that beagle Oliver. 

140 



Honorable Mention 

Contemporary Crusade: 
Where We Stand Post 9/11 

Haley Dampier 

English 412: Persuasive Writing 
Ms. Jessie Nixon, term instructor 

On September 11th 2001, the paralyzed nation watched as the 
zenith of the Free World was engulfed by a truly horrific and fiery 
plume of extremism. From the ashes, a multitude of fervent cries 
would echo the dawn of a grim and fearful era. Time has since 
revealed that the attacks on September 11th engrained a paranoiac 
psychological trauma in the minds of the Western World. The image 
of that fiery and horrific day burns dimly now in our memory, but 
the long-term effects have spread like wildfire across the globe. The 
shock and destruction of 9/11 would kindle a wildfire of extremism 
and intolerance, and would initiate the rise of discrimination 
against the Muslim community. This paper investigates the rise 
of discrimination against Muslims in America, through a causal 
analysis that addresses: Discrimination in the workplace; TSA 
profiling post 9/11; questions of legality versus morality; and 
the consequences of this alarming trend. Contemporary Crusade 
reveals startling evidence that discrimination against the Muslim 
community has indeed spread at an infectious rate, and could have 
lasting consequences for America's next generation, if nothing 
is done to combat it. Despite the rise of this trend however, the 
analysis concludes with an uplifting account of right action, in 
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which countless religious communities around the world united 
to condemn the deplorable acts of a Christian preacher, who tried 
to incite hate speech against the Islamic faith. Rarely do you see 
such a powerful and promising example of right action, and this 
one event concludes the analysis with the hope that America may 
look to the future, ready to combat discrimination against Muslim 
Americans, and any victims of discrimination. 
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Haley Dampier 

Haley Dampier is currently a sophomore 
seeking an undergraduate degree in International 
Studies and a minor in Political Science. She was 
born in Al-Khobar, Saudi Arabia shortly after the 
First Gulf War, and spent the majority of her child
hood there, where she attended both British and 
American schools. She graduated from Wasilla 
High School in 2010. She retains dual citizen
ship to both the United States and the United 
Kingdom. Growing up, she was extremely fortu
nate to be able to interact with countless cultures, 
and gained a unique perspective on interactions 
between Middle Eastern and Western culture. In 
the process of writing Contemporary Crusade, she 
gained a new appreciation for her experiences, 
and is hoping to be able to travel to the Middle 
East in the spring of 2012. 
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Honorable Mention 

The Truth of Social Class 
in "Atonement" and 

"The God of Small Things" 

Stacie Meisner 

English 434: Modern and Contemporary Literature 
Dr. Patricia Linton, Professor 

While presented within vastly different cultures and situations, 
social class plays an important role in the relationships between 
Velutha and Ammu from The God of Small Things and Robbie 
and Cecilia from Atonement, and ultimately decides Velutha and 
Robbie's fates. Both characters are falsely accused of crimes that 
result in their deaths; these false accusations are accepted because 
of Velutha and Robbie's social class, and authors Arundhati Roy 
and Ian McEwan demonstrate the implications of social class in 
each culture. Both Roy and McEwan show how far the boundaries 
of class reach, seeping into every crack of their stories and their 
characters. Roy pulls readers into a full-bodied story that blooms 
like a flower the further we reach into it, while McEwan's use of 
metafiction, writing as another author within his story, allows him 
to create an unforgettable novel of lives that should have been 
lived but only survive within the pages of a book. The characters 
in these novels are dynamic and struggle through their stories to 
change, accept, and sometimes even re-enforce the social norms. 
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Stacie Meisner 

Stacie Meisner graduated in Spring of 2011 
with her Bachelor of Arts in English and will 
begin graduate work in the fall while working as 
the Seawolf volleyball team's graduate assistant 
coach. Born and raised in Gering, Nebraska, she 
moved to Alaska to continue her volleyball career 
in 2008 and has since made Anchorage her sec
ond home. 
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2011 
Student Showcase Presenters 

Jessica Adams 
Facebook's Status 

JPC 403: Communication & Media Research 
Dr. Joy Mapaye, assistant professor 

Tabitha Bailar 
"The Girl in 14G" 

MUS 361: Private Lessons: Voice 
Ms. Anastasia Jamieson, adjunct instructor 

Brian Beardsley 
The Fight For Air Superiority Over Europe 

HIST 402: Second World War 
Dr. Paul Dunscomb, associate professor 

Alysha Bristow 
Images To Fuel Desire: A Content Analysis of Sexual Content in 

Magazine Advertisements 
JPC 403: Communication & Media Research 

Dr. Joy Mapaye, assistant professor 

Tara Corpuz 
Life Views of Auden and Plath 

ENGL 351: Poetry 
Dr. Suzanne Forster, professor 
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Chuck Crew 
Influence of Mood Induction, Time of Day, and Chronotype 

Preference on Mood-Congruent Retrieval of Autobiographical 
Memories 

PSY 499: Senior Thesis 
Dr. Claudia Lampman, professor 

Arkady Futerman 
"Lagrima" 

MUS: Private Lessons: Guitar 
Dr. Roland Stearns, assistant professor 

Cristina Gaina 
Consumer Credit Card Attitude: A study of Consumer Credit Card 

Attitudes in the U.S. in 2007 
HNRS 499: Honors Thesis 

Dr. Lance Howe, assistant professor 

William Giedosh 
The Greatest Russian Modernist Against Modernity 

RUSS 294: Survey of Russian Literature 
Dr. Olga Livshin, term professor 

Mallory Givens 
The Use of Population Policy to Create the Perfect Race 

HIST 477: Senior Seminar 
Dr. Bill Myers, associate professor 

Danielle Guenther 
Untitled 

ART 307: Life Drawing and Composition 
B. Hugh McPeck, associate professor 

Emma Halsey 
A Comparative Study of Education in Haiti and the Dominican 

Republic 
EDFN 304: Comparative Education 
Dr. Tim Jester, associate professor 
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Trevor Harings 
Vermicomposting Pilot Program 

ENGL 212: Technical Writing 
Ms. Heather Caldwell, term instructor 

Lu-Anne Haukaas Lopez 
Medieval Maidens and Monsters: Gilbert, Gubar and Beowulf 

ENGL 435: History of Criticism 
Dr. Suzanne Forster, professor 

Michelle Heun 
The Tea Party: A Reflection of American Ideals and Values? 

SOC 363: Social Stratification 
Dr. Nelta Edwards, associate professor 

Ivan Hodes 
'This Citizen Army Must Return Prepared': Civil Education in the 

US Army in the World War I Era 
EDFN 603: History and Sociology of Education 

Ms. Alison Mall, assistant professor 
Ms. Janet Steinhauser, assistant professor 

Erica Hostetler 
"The Death Cure" 

ENGL 320: Renaissance Literature 
Dr. Robert Crosman, professor 

Kaitlynn Jackson 
Ezra Pound's Image and Imagism 

ENG 351: Poetry 
Dr. Suzanne Forster, professor 

Ezekiel Kaufman 
Race Based Perceptions of Judges 
JUST 201-Justice Data Analysis 

Dr. Bradley Myrstol, assistant professor 
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John Kendall 
Mad [Wo]Men 

ENGL 435: History of Criticism 
Dr. Suzanne Forster, professor 

Woodruff Laputka 
Upon the Green 

INDS 397B: International Exchange B 
Ms. Leslie Mithcell, professor 

Heather MacAlpine 
Alaskans' Lands: A Native Alaskan's Perspective 

ENGL 214: Persuasive Writing 
Dr. Patricia Jenkins, associate professor 

Darrin Markvardsen 
E-Waste 

CIS 376: Management Information Systems 
Dr. Bogdan Hoanca, associate professor 

Sean McGrane 
Traveling Between Heaven and Hell: Dialectic Discussion of Art v. 

Reality as Relates to Manifest Destiny 
HIST 477: Senior Seminar 

Dr. Elizabeth James, assistant professor 

Garret McKinney 
The Night 

ENGL 111: Methods of Written Communication 
Ms. Jessie Nixon, term instructor 

Matthew Ness 
Thoreaus Applications of Virtue Theory 

ENG 306: Literature of the US 
Mr. Toby Widdicombe, professor 
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Janine Ray 
Seattle, Washington and Cleveland, Ohio a Comparative Analysis 

Report Regarding: Education, Employment, Economy, and 
Housing Market Indicators 

ENGL 212: Technical Writing 
Ms. Angela Andersen, term instructor 

Isabel Saettone 
Celiac Disease and Gluten Free Foods 

DN 255: Concepts of Healthy Food 
Dr. Anne Bridges, associate professor 

Jenelle Sauvageau 
The Big, Bad Anarchism's Lack of Education Theory and How It 

Really Affects Individuals, Groups, and Institutions 
LSSS 312: Individuals, Groups, and Institutions 

Dr. Anne Jache, term assistant professor 

Jerzy Shedlock 
A Tale of Two Wars: A Content Analysis of Embedded and Non-

embedded News Coverage of the Iraq and Afghanistan Wars 
JPC 403: Communication & Media Research 

Dr. Joy Mapaye, assistant professor 

Paul Shirey 
Shattered Man 

ART 112: Color Design 
Mr. Michael Conti, adjunct professor 

Richard Teel 
Ancient Greece and Homosexuality: Plato's Symposium and Its 

Significance for Modern Times 
PHIL 211: History of Philosophy 

Mr. William Jamison, term instructor 

Elisha Waugh 
Is There Hope for Homelessness in America? 

CEL 292: Civic Engagement 
Ms. Tara Smith, associate professor 
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Maura Wharton 
"Je dis que rien ne m'epouvante" 
MUS 163: Private Lessons: Voice 

Ms. Kate Egan, adjunct instructor 

Rachel Wintz 
"At Least you Don't Sound Smart" Eradicating Sarcasm from our 

Sphere of Influence 
PHIL 201: Introduction to Philosophy 

Dr. Raymond Anthony, associate professor 
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