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Abstract

This project is a piece of the SILKAT (Sustaining Indigenous and Local Knowledge, Arts, and 

Teaching) Grant that is funded by Margaret A. Cargill Philanthropies. It describes the 

development of one of the professional developments modules as well as two of the cultural art 

units that make up the Professional Development Course and Cultural K-12 Art Curriculum that 

are being created for the Bering Strait School District as (BSSD) a part of this grant.

The professional development module described leads teachers through learning the core 

practice of “engaging students with their place.” This is extremely valuable in all areas, but 

especially the BSSD, as the schools are very remote, located in Alaska Native villages off of the 

road system. The art units will address the cultural values of “understanding others” and “hard- 

work/self-sufficiency” These values will be reinforced using appropriate studio habits of mind 

that are transferable skills to any content or situation.
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Introduction

The SILKAT Grant is a collaborative partnership between the University of Alaska Fairbanks, 

Bering Strait School District, and Kawerak, Inc. In the Fall of 2014, an initial planning grant was 

given by the Margaret A. Cargill Foundation to identify the needs of the region in regards to 

“implementation of curriculum in arts and culture in the BSSD, professional development in arts, 

culture or place-based teaching strategies, supporting the development and recruitment of 

teachers from local communities, supporting new teachers in their first five years of practice.” 

Stakeholders from UAF, BSSD, and Kawerak all came together in Unalakleet to determine what 

had been done so far and what current needs still existed. From there, UAF was given an 

implementation grant for school years 2015-2017, with partner grants being given to both BSSD 

and Kawerak. Each partner is responsible for a different initiative. One of the main initiatives 

UAF is responsible for addressing is the need for a way to engage their teachers in teaching more 

culturally applicable, place-based, art lessons and units to their students. There needed to be 

some way to hold them accountable. (Vinlove, 2016)

From there, in 2015, UAF recruited five teachers from Bering Strait school District. Each 

of these teachers needed to have shown longevity in the district, as well as a desire to stay with 

the district, and they needed to come from different sites. These teachers have been taking 

courses specifically tailored to the goal of an M.Ed. with projects directly aligned with the goals 

of the SILKAT grant overall. Each teacher has designed a professional development module and 

two cultural art units to become part of an integrated program for the teachers in Bering Strait 

School District.

The Professional Development Course that has been produced for the Bering Strait 

District to implement with its teachers is based on seven core practices of teaching that have 

been identified as essential in the development of teachers that are both competent and confident
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using both the arts and place-based teaching practices in their classrooms across the district. To 

accompany the professional development piece, we have also created a K-12 cultural arts 

curriculum with culturally themed arts units appropriate to each age level. These units are to be 

taught in the spring each year, and all include elements of the core practices that are learned in 

the professional development modules.

The module I am responsible for pertains to the core practice of “engaging students with 

their place.” It focuses on the importance of getting students a larger perspective for their 

learning, by getting them out of the classroom and into both the community and their 

environment. This falls towards the end of the module sequence that the teachers will be working 

through, after focusing on other core practices that address using protocols, learning from student 

work, how to facilitate a workshop, and bringing the community into the classroom.

The art units I created are for the 8th and 9th grade levels, and address the cultural themes 

of respect for others, and hard work /self-sufficiency respectively. The students will explore 

these themes through the traditional crafts of doll making, and creating/modifying existing 

tools/objects to give them new life/purpose. Each of these lessons could easily be taught 

independently, but they also build on skills and studio habits of mind that students will have been 

developing through the previous lessons at the earlier grade levels.

Rationale

This project is both relevant and important for many reasons. There are many teachers that 

come into this region from other places, not only around the state, but also from different places 

around the country. The transition to such a new environment can be a complicated one that 

often evokes frustration in new and seasoned teachers alike. There are always those that assume 

the students just do not understand, or that they are not capable of learning. This is just not true. 

The problem is in the presentation of the new material. The students need to feel a connection to
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what they are learning, and to the teacher that is instructing them. When teachers come and go so 

often, it is easy to see why they have a hard time trusting blindly.

This professional development for the teachers will open a world of possibilities for the 

teachers in ways they may not see possible. The modules will help them create connections in 

their community, and to the place they are teaching. They will help teachers understand more 

about the culture and the students they are charged with teaching. Having more understanding of 

the students’ background can greatly improve day-to-day interactions. It is very common in this 

area that when a teacher comes back for a second year, there is automatically more respect and 

cooperation from both parents and families. In some cases, it can take years before community 

members will take the time and effort to invest in someone new. Even as an “outsider” myself, I 

have experienced the hesitation of getting close to new teachers coming in, because realistically 

they may just be gone in a year. To counter this, and to combat this automatic fear/hesitation, 

new teachers can bridge the gap a little by making some effort on their side. The problem in the 

past is that a lot of new teachers do not even know where to start. Having not only the 

professional development modules, but also the teachers that helped to create them supporting 

and facilitating some of these initial meetings and reachings out into the community, can make a 

huge difference.

Literature Review

The task of engaging students with a given curriculum is the challenge of every teacher, at 

every level, in every location. The age-old questions of, “why do I need to learn this?” or “when 

am I ever going to use this?” can haunt new and experienced teachers alike. No matter which 

subject or level is being taught, students are always looking for a way to connect to what they are 

learning -  even if they cannot verbalize it in that way. Proclamations of being bored and acting 

out are much more common expressions of this dilemma. Many teachers and researchers have
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turned to both place-based education and using culturally relevant art in the classroom to create a 

bridge between what students are learning in the classroom and the lives they live outside.

Core Practice: Engaging Students with Their Place

Place-based education is not a new idea, and has been researched by many. The challenge for 

most educators is that “ .. .valuable knowledge for most children is knowledge that is directly 

related to their own social reality, knowledge that will allow them to engage in activities that are 

of service and valued by those they love and respect.” (Smith, 2016) This can be difficult when 

the things they are learning in the classroom show no relationship to those activities. One way to 

adjust for this is for the teachers to be more mindful of their environment and surrounding 

community. “If teachers involved in PBE can use elements of mindfulness to help them be more 

attentive to their places, they may be able to pose more authentic problems for their students.” 

(Deringer, 2017) This echoes the idea of having students create a product for a real audience. 

Instead of just painting or writing for themselves or their teacher, they can write to be published 

in a book for the community, or paint a piece to be shown in an art show. Knowing that there is a 

wider audience for their work will help to engage them more fully in what they are doing, and 

likely encourage them to put more value and effort into their final product. Dewey (1959) said it 

well when he said, “From the standpoint of the child, the great waste in the school comes from 

his inability to utilize the experiences he gets outside the school in any complete and free way 

within the school itself; while, on the other hand, he is unable to apply in daily life what he is 

learning in school.” We need to be getting our students into the world around them, and showing 

them the connections between what they are learning in the classroom and all of the things they 

already know.

“Many youth who live in rural places have intimate knowledge of their communities and 

the surrounding areas both in terms of natural landscapes, local culture, and values.” (Shamah,
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2009) We as educators need to use this background knowledge and build from the foundation 

that is already present. Instead of trying to teach a new concept framed in a world of sidewalks 

and trees, we need to adjust our thinking, and refer to the tundra and willows they are already 

familiar with. This cuts the learning curve considerably, and gives them a chance to grasp the 

concept without having to learn an entire new way of life just to do so. This is not just true with 

the physical environment; “a teacher can use the cultural knowledge, held by the community, to 

make new information more accessible for students. (Deringer, 2017) By taking the time to 

really look at the beliefs and values of the culture, a teacher can more easily connect with the 

way the students process new information. As educators, our job is to translate the material in 

such a way that all of the students can understand and internalize it. Knowing how your students 

think, and what is important to them will make that translation all the easier.

By taking students physically out of the school building, we are allowing them to become 

the experts. If lessons are framed correctly, and students are given a meaningful task to 

accomplish, time out of the classroom can create extremely memorable learning. “[Providing 

relevant experiences] is especially critical if rural schools want their youth to see the value that 

exists in the intersection between academic learning and rural living.” (Shamah, 2009) The only 

way a student will keep coming to school as they get older is if they see a point to it all. In the 

villages there is a struggle with hopelessness and seeing life after school as an empty void. If we 

can help students find connection and meaning to not only what they are learning, but also the 

place around them, we may have a hope of keeping them engaged and motivated to continue. 

Studio Habits of Mind

There are eight studio habits of mind that are considered central to art education. These 

are at the center of any art curriculum, integrated into everything the teachers do within their 

courses. They are principles that can transcend content areas and can even be helpful in everyday
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life. These eight include Stretch and Explore, Express, Develop Craft, Envision, Understand Arts 

Community, Observe, Engage and Persist, and Reflect. (Hetlend, 2013) The two my art units are 

focused on are Engage and Persist, and Express.

Engage and Persist. This habit of mind aligns with the cultural theme of “hard work/self

sufficiency” extremely well. The cultural themes are cultural values selected to base each 

particular art unit on. The idea behind this habit of mind is that “teachers in visual arts classes 

present their students with projects that engage them, and they teach their students to persist in 

their work and stick to a task for a sustained period of time.” (Locher, 2006) A lot of students in 

high school just want to get done with an assignment and move on as quickly as possible. They 

are not inclined to work hard at something and they really do not want to RE-work something or 

make additional drafts. By explicitly teaching students to not only engage in a project, but to 

follow through to the end, teachers are giving them skills they can and will use not only in the art 

room, but other classes and in their real life. One of the best ways to teach this is by “reminding 

students to stay focused, by pushing students to keep going, and by discouraging students from 

quitting.” (Locher, 2006)

Express. In the 8th grade unit students are asked to examine the theme of “respect for others” by 

attempting to create a doll that expresses something specific and then trading with a partner to 

see how successful they have been. This can be eye opening to them to see that not everything 

they were thinking translated just right. It instills in them the idea that we never know the whole 

story behind why someone is they way they are. When teaching the “Express” studio habit of 

mind, “Students are taught to go beyond craft to convey a personal vision in their 

work.. .learning to express also means making works that convey a strong personal meaning.” 

(Locher, 2006) By making their doll with a specific backstory, they are being challenged to show 

more of themselves than they are used to in their work.

TEACHER-LED PROFESSIONAL DEVELOPMENT 9



Methodology 

Professional Development Module Creation

We primarily worked on developing the Professional Development (PD) Modules in our 

courses with Amy Vinlove, the lead faculty member on the grant from UAF. Before jumping 

into the development of the PD Modules and Art Units we, as a cohort, started by researching 

and compiling a list of culture bearers in the region and identifying local area art forms that we 

felt needed to be highlighted and sustained. We made connections with local artists and 

developed a map of the region with links to each person, their skills, and ways to contact them, 

with their approval. Evan Sterling was hired as a part of the grant team to visit as many sites as 

possible to interview and create videos documenting the people, environment, and culture that 

are not always available.

Once we had looked at the bigger picture of WHAT we were hoping to preserve and pass 

along, we developed a list of core practices we felt were essential for teachers arts and placed- 

based teaching. The Core Practice Consortium is a cooperative effort between 11 different 

universities, and they have been working to develop a compiled list of practices that “are 

identifiable components fundamental to teaching that teachers enact to support learning.” 

(http://corepracticeconsortium.com/core-practice) By looking at the existing practices that have 

been put together, evaluating this list, and discussion, we create a list of six unique practices that 

we felt could directly impact the effectiveness of teachers, new and old, in the Bering Strait 

School District. (Appendix A) The core practice I chose to develop into a module is “Engaging 

students with their place.”

After choosing my core practice I went to work researching what has been done in this 

area and how it has been used effectively. Through my research and collaboration with my 

cohort members, I collected resources and examples to include in the module teachers will be

TEACHER-LED PROFESSIONAL DEVELOPMENT 10

http://corepracticeconsortium.com/core-practice


working through. This includes a video from Edutopia (edutopia.org), as well as a publication 

about Place-Based Education put out by gettingsmart.com.

Using a template developed by Vinlove based on the Understanding By Design (Wiggins, 

2011) model of backwards planning, we worked to develop what we wanted our outcome to be 

(final product), and we wrote understanding goals and targeted skills we wanted to see the 

teachers taking the modules to demonstrate. My unit, for example, has the understanding goal “I 

can engage my students in learning experiences that integrate the local environment and 

community to enrich their learning.” The performance tasks they are required to complete 

involves evaluating their curriculum for opportunities to get their class outside, and actually 

planning and implementing a field trip. From there, the readings, videos, and assignments 

leading up to that task are all designed to make them feel more confident in completing the task.

Once the content was developed for each module, we looked at how to house all of the 

information in a clear and simple way, one that could be navigated without a lot of outside 

assistance, and could be delivered over distance. This was important because our district is 

spread over 77,000 square miles, with 15 village sites in the Bering Sea Region.

We looked at Expeditionary Learning’s Education website 

(https://eleducation.org/resources/pd-packs) for ideas on how to format the modules we were 

developing to be used as teacher led professional development. Using Google Sites we created 

each module as part of a website that clearly walks the teachers through various sections to 

complete. Watch, Read, Try It, and Reflect (Appendix C). We used our time in our weekly 

classes and meetings together to evaluate the modules, give feedback, and to help with fixes like 

giving access to embedded documents and videos, so that each element not only showed up, but 

worked.
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We also used protocols in our evaluations of each other’s work. This helped streamline 

the process, made sure everyone got to speak, and prevented advice being taken as personal 

criticism. When all of the modules were complete, they were put together on the official 

SILKAT website that will be used for teachers to take the course, and have access to the cultural 

arts curriculum in the spring.

Cultural Art Unit Creation

In our courses with Joan Hornig, the other grant faculty partner from UAF, we worked on 

developing the cultural arts curriculum that was to be used in the spring by the teachers who 

complete the PD course the fall before. As a starting place, we looked at the compiled list of 

local artists and resources from the area. We identified crafts, projects, and skills that would 

make engaging cultural units and started to work aligning them to appropriate grade levels in a 

scope and sequence that would make sense. Each teacher then selected a grade level appropriate 

to their field of expertise.

Using the Alaska Native Knowledge Network Curriculum Spiral (Appendix B) we 

discussed cultural values that would fit with each project. (ANKN, 2006) We also aligned our 

goals for each art unit to the Alaska State Cultural Standards for Teachers and Schools. (ANKN, 

1998) We wanted to show that we had been intentional in making those connections as well.

The first project I created was for 8th graders, though it would be applicable with any 

high school class, which is helpful for smaller sites that teach multiple levels in one class. Again, 

we used the backwards design from Understanding by Design model to create these units. 

(Wiggins, 2011) The understanding goal for the 8th grade unit is “Students will understand that 

art can and does help us to understand ourselves and others more fully.” The cultural theme is 

respect for others, and the final performance task is Making a Doll. These things work well
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together to help students step outside of themselves and attempt to see things from different 

perspectives.

At the beginning of each unit, we have a video of local artists from the region talking 

about the theme we will be addressing. We had the great fortune of working with Evan Sterling. 

He used the footage he had from the different artists and interviews to create videos for each unit 

we were creating. As a cohort we would watch each draft and give feed back via a shared Google 

Doc with advice or questions. One person would take the video and have a class of the intended 

age group watch the video. We recorded reactions, asked the students their thoughts and 

provided this feedback to Evan so that final edits and adjustments could be made. The end result 

is age, region, and theme appropriate videos that work perfectly with our units.

After watching the video for grade 8, students start by looking at dolls from around the 

world, the country, and then traditional/Alaska Native dolls from their area. They use the 

protocol Step Inside, from the Visible Thinking website (https://eleducation.org/resources/pd- 

packs) by the Harvard Project Zero, to evaluate what the creators of different dolls may have 

been trying to communicate. They present their findings to the class and discuss how art can be 

used to express particular feelings, emotions, or states of mind. The next step is them choosing 

something they would like to communicate -  this is kept a secret from everyone but the teacher. 

They start designing their own doll to show their particular message. After creating they write up 

the message they were trying to show, and then the dolls are randomly assigned and the Step 

Inside protocol is used again to give their peers a chance to evaluate the dolls. These 

presentations are interesting because the creator shares at the end how much of their message 

was communicated. Students then participate in a self-reflection looking at their work and how 

this exercise can translate into real life and how the way people present themselves in public may 

not always be the whole story. They consider that we don’t always know where people are

TEACHER-LED PROFESSIONAL DEVELOPMENT 13

https://eleducation.org/resources/pd-


coming from, and that we should be understanding of others and not assume we know why they 

are acting the way they are.

I taught this unit to a couple different classes to test it. There were certain activities that 

took a lot longer than I thought they would, so those were adjusted. There were also steps that 

needed a lot more scaffolding. Students were initially stymied by having TOO much freedom in 

their design. This allowed me to go back and write in alternative options for those students that 

could use a bit more direction. For instance, if a teacher did not have a lot of time for the actual 

production of the dolls, they could create templates that the students could use. They could have 

the students create outfits for dolls that were pre-purchased, or they could even make patterns to 

give students a jumping off point. It also helped to compile a more comprehensive list of 

materials that may be needed for the project.

While teaching these units, we were also responsible for recording a portion of a class 

and posting it to Edthena (edthena.com) for peer observation. Edthena is an online platform in 

which teachers can upload videos and watch videos from other teachers on their own time. The 

asynchronous nature of this made it extremely easy to use. You are able to leave comments and 

questions while you are watching someone else’s video. Since the members of the cohort are all 

at different sites around the district, we are all somewhat isolated and usually there is only one 

teacher per subject or grade at our school. This observation tool made it possible for us to 

collaborate with teachers from our same level and/or subject and get feedback from someone that 

is teaching the same things we are. These observations were made even more valuable through 

the use of protocols. In this case, we were to ask a specific question we wanted answered about 

the lesson, and we provided work samples from our students, so that our observer could see what 

we were working on. As a teacher who has always hated being video taped, I was impressed with 

this entire process, and found it to be one of the most beneficial things I have ever done for
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professional growth. I was able to preview the video, choose the portions I wanted to share, and 

what I wanted my observer to be looking for. The entire process, even selecting the clip to 

upload was extremely valuable in that I had to evaluate and see what was going on in my own 

classroom that I had maybe not seen before. I think that this tool could be used in many different 

ways around the district.

The second unit I created was for the 9th grade. The theme for this unit is Applied 

Technology: Hard Word/Self-Sufficiency. Culturally, this means using resources available to 

you, learning and adapting new methods for survival, and that hard work and perseverance are 

important for any type of learning. This theme lends itself perfectly to the studio habit of mind 

Engage and Persist, in which students are taught to push through difficult situations and keep 

working until their work is complete. The understanding goal is that, ‘”Students will understand 

that art can also be functional.” While the Alaska Native people in this region have always 

subsisted with what is available, and lived in harmony with the world around them, they have 

also consistently adapted and adopted new resources that come available. For example, quspeqs 

(traditional top/shirts similar to a modern hooded sweatshirt) were made of skins until flour and 

dry goods started getting delivered and then they would use these brightly colored and patterned 

sacks/fabrics to make their traditional clothing in the summer as a lighter alternative. Rocks and 

bones were filed down and used as cutting implements until trappers and traders started bringing 

in saws, then the large metal blades were cut down into a curved shape with a handle attached 

and used by the women for cutting fish and meat -  to this day you can find ulus of this style 

being used all over the state. Students will spend a couple days exploring this progression of

different tools and objects, and then brainstorm the questions, “How can I modify (a

traditional technology/object) to create (that I do not have)?” Their final performance task

is to create a new version of a traditional tool or object, or make modifications to traditional
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materials to fit a new need. One possible and proposed activity for the students is to bring in a 

sweater or hoodie and to embellish/modify it in some way. They could add a pocket inside for a 

phone, they could add trim, or any number of things. The idea of persisting through this project 

will be essential because there is no wrong answer -  other than NOT completing their project 

and creating something new. Taking something ordinary and investing part of yourself in it to 

change it and make it a piece of art can be intimidating, but is very possible.

I taught this unit to a mixed group of high school students this fall. While some of the 

students were very engaged and excited to try making something new out of something old, I 

think that there were almost too many choices for them, and some seemed to stall. The ideas I 

had of what they might create were different than I might have expected, but that is part of what 

is exciting. What surprised me most was that they were not as much into making a large project, 

as making more simple projects and lots of them. As soon as they started to make things as gifts, 

they took off, and their creativity and engagement soared.

Project Limitations/Personal Bias

While this project touches on a large number of needs in the region, there are always 

limitations. The core practices addressed are applicable to all teachers no matter where they are 

teaching. However, the cultural arts units that have been created have very specifically been 

created for use in the Bering Strait Region. The themes, videos, examples, projects, and 

connections made are all very specifically drawn from and connected to the local Native Alaskan 

culture (Inupiaq and Yu’pik). This makes their reach somewhat limited to outside communities, 

though very relevant here, considering the intention is to increase student engagement through 

cultural relevance.

Another possible complication could be amount of teacher turn over each year. There will 

need to be follow up conducted at each site, each year, and the opportunity for professional
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development offered to new teachers as they come into the district, so that there can be some 

longevity. Projects that come in for one year and never repeat or have follow up trainings are, 

sadly, the ones that fall to the way side and are remembered by a few long-timers as yet another 

initiative that was tried, but failed.

While doing this work, we were very focused on our students, teachers, communities, and 

cultures that we live in. We tailored everything according to the resources we were working with 

and the culture we were working to preserve. While this specific art curriculum may not be 

relevant to everyone, the ideas and methods behind it are universally applicable.

Plans for Dissemination 

Once the Professional Development Course and the K-12 art curriculum are complete, it is time 

for rolling this entire program out to the intended audience of teachers in the Bering Strait School 

District. This is where having teachers from five different sites around the district comes in. Each 

teacher in the cohort is now taking on the role of trainer. Each member of the team will introduce 

both the Professional Development Course and the Cultural Arts curriculum to the staff at their 

respective sites. This will happen in the fall of 2017, with the art units being taught in the spring 

of 2018. There will be a half-day set aside by the district for each of the five sites to take time for 

an orientation. All certified and even classified staff will be invited to complete the professional 

development course. Upon completion, certified staff will receive 3-500 level graduate credits, 

while classified staff have the option to receive 3-200 level credits that would apply directly to a 

bachelor’s degree. In the school year 2018-2019 the five original cohort members will partner 

with a teacher in a neighboring village to bring them in on the project and to train them in how to 

facilitate the project at their own site for the year. During the 2019-2020 school year, the same 

process will be followed, but with the five remaining sites in the district. In this way, all 15 sites 

will be given access to the materials created specifically for this region over the next three years.
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There is hope that this program could also be of use in other areas around the state if not 

beyond. The idea of creating professional development AND curriculum around a certain area 

and demographic of people is a principle that can be recreated in many different communities 

and environments.
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Appendix A: Core Practices and Core Disposition
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SILKAT arts and place-based core teaching practices 
and dispositions

A. Desire to gather information on the historical context of the local community from multiple 
perspectives, and to utilize that historical knowledge as a foundation on which to build academic 
experiences

B. Ability to elicit student thinking and facilitate reflective thinking in students

C. Ability to look at and learn from student work

D. Ability to actively listen to students and to learn from them and other non-conventional sources of 
knowledge

E. Ability to identify and respectfully incorporate local resources (including people, the land, and any 
aspect of the community) into the classroom

F. Ability to facilitate a workshop approach in the classroom where different students, or groups of 
students are doing different things at different times

G. Ability and inclination to engage students in out-of-the-classroom learning experiences that integrate 
the local environment and community

Core Disposition: Willingness to reject deficit thinking by cultivating and promoting an ethic of 
excellence for aN students in every classroom
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Appendix B:

ANKN Spiral Curriculum Chart & Themes of the Spiral Curriculum Chart

Native people have a set of values or beliefs which they feel their community should know and 
pass down to the next generation. Each Indigenous group in Alaska has their own set of values.

Resources are identified with the following themes commonly found with each Indigenous 
group. Many resources fall into two or more themes; and depending on how the resources are 
incorporated into the learning place will determine other theme applications. Culturally-based 
curriculum resources are identified with the following themes to help validate Native ways of

knowing, not to diminish its integrity.

Family
(Honoring Ancestors)

Family includes past, present, and future immediate and extended family. Individuals are 
responsible for knowing their role in the family and to show the children their roles. It is also 
important to know where one has come from by looking at his/her family tree. To honor 
Ancestors shows respect and pride for oneself and one's culture.

Language/Communication 
(Knowledge of Language)
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It is important to know learn one's own Native language. Nuances within a language are essential 
to capture the full meaning of what is being communicated. Language is an important part of 
defining culture. Communicating traditional Native knowledge to the younger generation is 
essential in maintaining the culture.

Cultural Expression
(Wisdom/Spirituality)

Cultural wisdom goes beyond dancing, food, attire, or other artistic displays. These are an 
important part of our culture, but there is more knowledge deep within the culture. Native people 
traditionally learn holistically. Spirituality is important to understanding a culture's values.

Tribe/Community
(Responsibility/Unity)

We all have a responsibility to our tribe and community. Working together produces more 
effectively than alone. When you have a project, big or small, community involvement builds a 
stronger community. You can accomplish anything when you work together.

Health/Wellness
(Compassion/Love/Dignity)

Health and wellness is important in any community. Children need to grow up in a healthy 
environment. Their environment includes self, family, and community. When you have a sober 
mind, you have a sober spirit.

Living in Place
(Respect for Elders/Love Children)

Elders are the key resource to any culture. They know more about who we are and where we 
come from. Their knowledge spans many generations. In order to preserve a culture, we need to 
listen closely to what they have to say. Their knowledge needs to be passed on to the children.

Outdoor Survival 
(Honesty/Humility/Humor)

What does honesty, humility, and humor have to do with Outdoor Survival? To survive in a 
harsh environment is not learned easily. It must be learned correctly by an experienced teacher. It 
requires these traits to understand your environment.

Subsistence
(Sharing/Caring)

Subsistence is an important part of life. You need to share what you acquire with those who are 
unable to provide for themselves and to the community. We need to care for others who cannot 
for they are part of our lives.

ANCSA
(Cooperation/Endurance)

Alaska Native Land Claims Settlement Act (ANCSA) is interpreted in many ways. Essentially, it 
shows how people cooperate with each other to reach some sort of settement.

Applied Technology 
(Hard Work/Self-Sufficiency)

Native people for thousands of years used technology to survive. Using resources off the land 
and learning new methods show adaptability. Hard work and perservence is important for any 
type of learning.

Energy/Ecology
(Respect for Nature)
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Nature can provide people with all the necessities. There must be respect for the ecology for it to 
give to the people. Everything is connected. If something happens to harm nature, it will 
adversely affect all things.

Exploring Horizons
(Respect for Others/Peace)

Respect for others and peace is important to understanding your own culture. Recognizing 
differences and similarities builds bridges between cultures. Respect goes both ways.
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Appendix C:
Professional Development Module G Website

SILKAT Module G Home Pre-Assessment Learning Plan Checklist Q,

Core Practice: Engaging 
students with their place

Ability and inclination to engage students in learning experiences that integrate 
the local environment and community.

SILKAT Module G Home Pre-Assessment Learning Plan Checklist

Pre-Assessment

Core Practice: 6. Ability and inclination to engage students in out-of-classroom learning 
experiences that integrate the local environment and community

* Required
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Rate your belief relative to the importance o f this practice in the 
overall teaching process *

1 2 3 4 5 6 7 8 9  10

■Notan o o o o c ■ Mostimportant W W W W W W W W W  W  important
teaching teaching
practice practice

In the last year, how many times have you taken a group of 
students (4 or more) o ff of school grounds for an educational 
activity that you (personally) organized and facilitated? *

O  time

O 2-5 times

O  6-10 times

0  More than 10 times

If you took your students o ff o f school grounds, where are some 
places you took them?

Your answer

How confident do you feel in your ability to safely manage a 
group of 20+ students outside and o ff school grounds? *

1 2 3 4 5 6

cô flnl O O O O O O Very confident

For data collection purposes, please select the category below 
that best describes you *

□  Pre-service teacher education student at beginning of certification process

1 I Pre-service teacher education student near end of certification process

□  Early career (first four years) teacher

□  Established teacher (fifth year or more)

I I Other:
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SILKAT Module G Home Pre-Assessment LearningPlan Checklist

Learning Plan

Watch and Review

Video #1: Place-Based Learning: Connecting Kids to 
their Community

Review: Questions to consider while watching.

■ What does place-based learning mean?

■ How would you define "place" where you are 
teaching?

■ Where in your curriculum could you take students 
into the local environment?

Video #2: Place-Based Learning: Using your Location 
as a Classroom

Review: Questions to consider while watching.

■ What things in your location could be used as a tool?

■ Who could you ask about secret "nooks and 
crannies" that are in your area?

■ How can you connect what you are learning to 
where you live?

Read
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Try It

Evaluating Your Curriculum:

■ Using the chart:

■ list some key content areas covered in  your chosen curriculum

■ as you interact with your community (go shopping, get mail, 
take walks), s tart listing connections and possible trips you take 
with your students to connect with what you are learning.

■ ask a parapro in your building to sit with you for a couple 
minutes and get their advice - they have valuable experience in 
this area (they may even have memories of things they did in 
school tha t will work!)

■ save this sheet for future planning!

Curriculum Connections

1. Create a Field Trip Plan (Using Google Doc)

2. Make arrangements as specified...

3. Take your students OUT!
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De-Brief with Peers

Invite ano ther teacher to join your outing  (either a parapro  o r a teacher who m igh t join you w ith  th e ir  class). 

A fter the  activity  sit and  debrief the  experience together.

■ W hat th ings worked? W hat d idn 't work?

■ How could I have p repared  m y studen ts befo rehand  to  m ake th e  experience ru n  m ore smoothly?

■ Did m y w rap-up activity  effectively help studen ts m ake the  connections to th e ir  own lives?

■ Have I le ft m y studen ts  w ith  a way to continue w hat we started?

SILKAT Module G Home Pre-Assessment Learning Plan Checklist
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Appendix D:
Cultural Arts Unit Website: Grade 8

Grade 8  Cultural A rt . . .  Home Materials Assessment Learning Plan Core Teaching Practices

Doll Making
Grade 8

Unit Cultural Theme: Exploring Horizons: Respect for Others/ Peace

Respect for others and peace is important to  understanding your own culture. Recognizing differences and similarities builds bridges between cultures. Respect goes both 
ways.

■ Alaska Native Knowledge Network

Understanding Goal: Students will understand that art can and does help us to  understand ourselves and others more fully.

Essential Question: How does the art I make help me to  better understand others? How does viewing/reflecting on others’ 
work help me to value our differences?

Unit Overview:

Students will:

■ Create a doll that helps them more fully understand something about themselves and their heritage.

■ Do research about traditional dolls and elements of their culture that are reflected in each one

■ Choose an element of their culture they feel a strong connection with and wish to express

■ Create a plan/drawing of a doll they wish to create, and give feedback and advise to each other

■ Students will create their own dolls based on their designs and the edits they have made

■ Students will write about their doll and what it represents to them, and what it shows about their culture

■ Students will present they dolls to the class, and take pictures of them to display along with the write up.

Alaska Cultural Standard: E3

Reinforce the students' sense o f cultural identity and place in the world.

Studio Habit of Mind: Express

8 Habits Of Thinking Learned From Artists
The studio habits o f mind are a great entry point to learning in and through the 
arts. Learn how they open the door to creative inquiry that serves all disciplines.
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Grade 8  Cultural Art... Hom e M ateria ls Assessm ent Learning Plan Core  Teaching Practices

Materials

Useful/Required
■ Introduction worksheet

■ Eskimo Dolls (examples if you have any)

■ Book o f Eskimo Dolls

■ Step Inside Worksheet

■ Material

■ stuffing (polv-fil or other)

■ fur scraps

■ thread/needles

■ leather

■ extra thin sharpies

■ computers/printer (for examples)

Optional
■ beads

■ co lored em b ro id e ry  thread

■ bu ttons
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Grade 8 Cultural Art... Home Materials Assessment Learning Plan Core Teaching Practices

Assessment

Students w ill understand tha t a rt can and does help us to  understand ourselves and others more fully.

4  - Students can w rite  a reflection on the tra its shown by a doll they created, or interpret another student’s doll.

3 - Students can create a doll tha t reflects a certain tra it o r emotion. (Identifiable by others)

2 - Students can identify emotions/traits about a doll based on what it looks like.

1 - Students can match traits/emotions to  certain expressions, dolls, outfits.

Students w ill reinforce the ir sense o f cultural iden tity  and place in the world.

4  - Student's doll clearly communicates something about the ir culture w ithout explanation.

3 - Student's doll reflects something specific about the ir cultural heritage/identity.

2 - Student's create a doll tha t reflects something about them as a person.

1 - Student creates a doll.

Express: Student w ill learn to  create works tha t convey an idea, a feeling, or a personal meaning.

4  - Student’s doll tells a story about the ir culture or heritage and expresses how the student feels about it.

3 - Student’s doll expresses a specific emotion related to  the student's personal connection to  the ir culture.

2 - Student’s doll shows some sort o f emotion and cultural message.

1 - Student’s doll shows an emotion.
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Suggested Unit Schedule
Units are planned to  take about 10 hours spread ou t over 2-3 weeks.

Day 1: Introduction
Goal: Introduce the unit, establishing background

■ Introduce the idea o f Native dolls

■ show examples, pictures or real dolls

■ Show SILKAT video

■ Talk about culture bearers, and the idea o f passing on and preserving knowledge of the past

■ Brainstorm a list o f cultural activities that are meaningful to  the ir village/tribe.

■ Draw a "quick sketch" on the back o f the ir brainstorming page, (human form/possible 
accessories)

Day 2: Planning
Goal: Process/Routines, Brain Storming

■ Show Austin's B utterfly video

■ Talk about how to  improve on drafts, how ideas and plans can change as you go.

■ Give students a blank template o f human 

■ discuss hair/face/trim/details

■ have them use the ir "quick sketch" to  create a more detailed plan (what do they want to  make?)
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Day 3: Drafting Dolls
Goal: Drafting, refining doll plans

■ Have students find examples of other dolls, or real items online o f the things they want to  include w ith  the ir doll.

■ Have them collect at least 3-4 pictures and put them into a Google Doc/word document.

■ Print one page per student

■ Have them use their pictures to  refine the ir drawings and plans.

■ start making templates, patterns

■ label drawings w ith  what supplies they w ill need to  complete the ir project.

■ what should they bring from home, what w ill be in class, what alternatives could they use?

Day 4: Gathering Resources
Goal: Gathering supplies, pattern making

■ Give students a "tray/bin" to  hold the ir supplies (paper box top)

■ Have supplies set out and help them go "shopping" fo r everything they w ill need.

■ a time lim it helps this move along and not become a play time

■ You may have to  walk around outside (or have things collected earlier), we also went around the school

■ Once everything is collected they can start tracing out patterns and making sure they have enough fabric, etc.
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Day 5: Work Day #1
Goal: Students w ill w o rk on the ir dolls

■ Help students figure out where to  start: pants, top, head, etc.

■ Depending on how detailed o f plans your students have - or how motivated they are - you can have them create actual full dolls, OR fla t dolls.

■ set them a goal o f having at least ONE piece o f the ir doll completed by the end o f that period.

Day 6: Work Day #2
Goal: Students w ill w o rk on the ir dolls

■ Help students plan the ir time. Now that they have an idea o f how long things w ith  take, they can adjust the ir plans.

■ Have them use the firs t item they completed to  pattern the rest o f the pieces they are making.

■ Clothes, overall design, creating items/dolls

Day 7: Work Day #3
Goal: Students w ill w o rk on the ir dolls

■ W ork on dolls, clothes, accessories

■ Critique w ith  a partner - 3 Rules o f Peer Critique/Feedback: Be Kind, Be Specific, Be Helpful

Day 8: Work Day #4
Goal: Students w ill w o rk on the ir dolls

■ Working on dolls, clothes, accessories

■ Check on pacing - how many w ork days are needed.

Day 9: Reflections & Feedback
Goal: Students w ill reflect on and create back stories fo r the ir dolls

■ (if needed, give additional time fo r work days)

■ Reflect/write about: description, backstory, cultural connection (can use modified Step Inside)

■ Trade Dolls - do Step Inside activity (see home page for handout) fo r another student's doll - make up your own story

■ Share stories w ith  partners, see how close they are.

Day 10: Presentation/Sharing
Goal: Students w ill present the ir dolls and stories to  the class.

■ Have all o f the dolls on display (can take pictures fo r a slide show as well).

■ Have each student come up and share about the ir doll:

■ W hat they were thinking when they planned and made it

■ Something they struggled with, and how they overcame it.

■ One way they would change the ir doll o r the process they used in making their doll.
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Grade 8 Cultural Art... Home Materials Assessment Learning Plan Core Teaching Practices

Core Teaching Practices

Arts and place-based core teaching practices How is this practice applied in 
your unit?

1. Ability to elicit student thinking and facilitate reflective 
thinking in students (MTV routines)

Brainstorming Cultural Activities, Step 
Inside Routines

2. Ability to identify and respectfully incorporate local 
resources (including people, the land, and any aspect of the 
community) into the classroom

Resourcing materials from around the 
school, from outside, from their homes.

3. Ability to actively listen to students and to learn from 
them and other non-conventional sources of knowledge

Brainstorming with the students, and 
having them develop traditional stories 
about their dolls.

4. Ability to look at and learn from student work Revising and changing plans as the 
students progress. Watching how they 
work on their dolls, give each other 
advice.

5. Ability to facilitate a workshop approach in the classroom 
where different students, or groups of students are doing 
different things at different times

As students have their work days, they 
will be working on various parts of their 
dolls/projects simultaneously.

6. Ability and inclination to engage students in learning 
experiences that integrate the local environment and 
community

Finding materials in the community. 
Talking to parents/elders about 
traditions.
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Appendix E:
Cultural Arts Unit Website: Grade 9
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G rade 9  C ultu ra l A r t .. .  Home Materials v  Assessment Learning Plan v  Core Teaching Practices

M aterials

Useful/Required
■ Introduction worksheet (See, Think, Wonder)

- Students w ill need to  bring a hoodie, sweater, shirt o f some sort

■ embroidery thread

■ borders/trim (iron-on ones are much easier/quicker)

■ iron

■ towel or ironine mat/board

■ scraps o f fabric

■ iron-on/sew-on patches

■ buttons, beads, ribbons

■ embroidery hoops - various sizes or same size

- scissors, thread, needles, etc

Optional
■ shirts/sweaters for students who do not have one to decorate

■ image transfer sheets - inkjet printer ones?

■ rit dye (if you are brave enough!)

Online Resources
Below are a number of websites that talk about how Native fashion has changed recently.

■ http://www.alaskapublic.org/2016/ll/25/ak-native-fashion-designs-daz2le-catwalks/

■ https://www.adn.com/arts/article/contemporarv-fashion-alaska-native-designers-take-runwav/2013/04/07/ 

.  http://www.beyondbuckskin.eom/p/buy-native.html

■ http://iuneauempire.com/local/2016-06-12/runwav-historv-iuneaus-first-native-fashion-show

■ https://www.nativethreads.com/

■ https://www.racked.eom/2016/l/21/10763702/native-american-fashion

Clothing Photos

http://www.alaskapublic.org/2016/ll/25/ak-native-fashion-designs-daz2le-catwalks/
https://www.adn.com/arts/article/contemporarv-fashion-alaska-native-designers-take-runwav/2013/04/07/
http://www.beyondbuckskin.eom/p/buy-native.html
http://iuneauempire.com/local/2016-06-12/runwav-historv-iuneaus-first-native-fashion-show
https://www.nativethreads.com/
https://www.racked.eom/2016/l/21/10763702/native-american-fashion
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A ssessm ent

Students w ill understand tha t a rt can be functional, and is always changing/developing/evolving

4  - Students can w rite  a reflection on how items that are functional can also be seen as art, and how they change over time.

3 - Students can w rite  about how what they created reflects the ir culture, and where they got the ir inspiration.

2 - Students can identify how what they created is both a rt and functional.

1 - Students can compare and contrast styles from the past and how they've changed.

Persist: Students w ill show tha t hard w o rk and perseverance is im portant fo r any type o f learning. (A ttention to  craftsmanship)

4  - Student not only completes the ir project, but w ork through difficulties, and adjust the ir plans accordingly.

3 - Student finishes the entire project, they have worked through plan changes along the way.

2 - Student finishes the ir complete project, even though it may not be what they originally planned.

1 - Student finishes a t least part o f the ir project.

Students w ill create a product tha t incorporates past cultural techniques in a new way.

4  - Student’s garment is innovative and is forward thinking, and is well made, great attention to  craftsmanship.

3 - Student’s garment uses more than one or two traditional techniques (beading, sewing, patterns) to  create a new and personalized look.

2 - Student's garment uses at least one traditional technique to  create a new look.

1 - Student has added to  the ir sweater/shirt.

Grade 9 Cultural Art . . .  Home M ateria ls  v  Assessment Learning Plan v  Core Teaching Practices

U nit Overview:

Students w ill:

■ Watch a video o f artists in the ir regional community to  understand the theme of hard work and self-sufficiency

■ Research something that has changed over the years and been adapted for new uses

■ Draft and design a project o f the ir own to  create

■ Create something new and unique to  them, from something tha t already exists.

■ Reflect on the ir own creative process looking at the ir struggles and successes

■ Present and explain the ir work to  the ir peers

Plan

Suggested Unit Schedule
Units are planned to  take about 10 hours spread out over 2-3 weeks.
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Day 4-7: Work Days

Take as many days as are needed fo r students to  work on, and complete their projects.

If students plans take only one day, encourage them to  add more and think o f something "out o f the box" they could do to  the ir project.

If you see students w ith  over the top plans tha t seem like they w ill take WAY too long, try  and refocus them to  w ork on one piece that they are sure to  finish.

The idea of these changes are to  make the ir garment new to  them, personalized, and possibly even functional in a new way. (added pockets? who knows?)

They are also attempting to  make these into a piece o f art in some way. A  student that takes a long time to  embroider one piece that w ill become a patch, but does an 
excellent job on it, has understood the goal.

There w ill be students that just want to  do something quick, or not really interact w ith  this. When that happens, encourage them to  go home and look at pieces the ir parents 
or grandparents might have that they could imitate. Have them think o f what they would do if  they were to  design the ir kuspuk fo r the ir firs t dance. Maybe they have already 
done the ir firs t dance and have fabric from the ir kuspuk used fo r that. They could make their hoodie match that in some way. Maybe there is something special to  the ir 
family - an animal, a myth or story, a shape of hood - that they could ask about and then incorporate that as a way to  honor where they come from.

Day 8: Reflection

Have students w rite  about the process they went through to  make the ir garment.

Have students take an "after" picture or pictures. Print both the before and after pictures o f the ir garments. 

Have them describe:

■ Their favorite change

■ the most d ifficu lt part

■ why they changed what they did

■ how the ir plan changed

■ W hat is another project they could do/ thing they could a lter in the future?

Day 9: Wrap Up

■ Have students refine their reflection writing, and print a final copy along w ith  photos o f their before and after to  be put on display.

■ This time can also be used to  encourage students that this does not have to  just be a school project, but tha t it  can be something they do on the ir own. Refer back to  the 
people that have been taking native fashion to  New York and all over. This is a cool way fo r them to  preserve a piece o f their culture, and to  share it w ith  the world.

■ The bigger and more authentic the audience, the more e ffo rt and thought they w ill put into the ir work from the start.

Day 10: Share & Present

This day is a fashion show!

Have the students all take turns wearing the ir garments for the class.

They can put up a picture o f the ir before, explain where they got the ir ideas, how they feel it came out, and if  there is anything they would like to  change, add, or do differently.
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Grade 9 Cultural Art . . .  Home M ateria ls  v  Assessment Learning Plan v  Core Teaching Practices

Core Teaching Practices

Arts and place-based core teaching practices Unit Connections

1. Ability to elicit student thinking and facilitate reflective 
thinking in students (MTV routines)

Final writing project will involve students' 
reflection on what they have researched, 
read, and done throughout their project.

2. Ability to identify and respectfully incorporate local 
resources (including people, the land, and any aspect of 
J:he community) into the classroom

Local elders, artists can come speak to the 
students, give them advice, show them 
how they have embellished things.

3. Ability to actively listen to students and to learn from 
them and other non-conventional sources of knowledge

Having students research how functional 
items can also be examples of art, and 
how things have changed over time will 
bring up many surprises.

4. Ability to look at and learn from student work Teachers can work with students to 
develop their project and adjust their 
plans as they go along.

5. Ability to facilitate a workshop approach in the 
classroom where different students, or groups of students 
are doing different things at different times

Students will be working on creating a 
sweater/shirt, all working on different 
parts of their projects at the same time.

6. Ability and inclination to engage students in learning 
experiences that integrate the local environment and 
community

Students will be encouraged to find and 
use items in and around their homes to 
inspire and incorporate into their 
projects.

7. Rejection of deficit thinking by cultivating and promoting 
an ethic of excellence for all students in everv classroom

Students will see examples of how native 
culture and fashion have taken off in the 
mainstream and how they can do the 
same thing.


